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ABSTRACT 

Presented is the final report of a field survey 
involving IttO teachers which was conducted to determine whether 
elementary teachers, as compared to special education teachers, f« 
adequate in teaching children who exhibit learning, behavior, and 
neurological problems. Sections in chapter 1 address the need for 
study, a statement of the problem, questions to be answered, 
delimitations, definitions, and an overview of study procedures, A 
review of the literature (chapter 2) notes that problems identified 
on the' basis of teacher perception tend to be indicative of future 
academic performance of the child and of the need for some type of 
special education service. Study procedures are discussed in detail 
in chapter 3 on the theory and rationale of the survey instrument, 
selection of the items for the instrument, the field test of the 
instrument, and the teacher survey. Tables are provided in chapter ^ 
on the statistical analysis of teacher responses, Hesults, are 
summarized in chapter 5 as concluding that the teacKers feel 
relatively adequate about the instructional approaches they report 
they would use for children exhibiting symptoms within each problem 
area; however, as teachers experience] failure in assisting a child 
with problems, the likelihood for request ing assistance for special 
service increases. Appended material includes a copy of the 
self^report needs survey, the letter for the second follow-up 
questionnaire, eight item groups used during the fleld*test phape^._ 
and tables with raw data, (SBH) 
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' ABSTRACT 

James Arnold Minor, Ed.D.^ Educational Research and Evaluation 
The University of South Dakota, 1976 

Elementary Versus Special Education Teachers' Perception in 
Handling Learningi Behavior^ and Neurological Problems 

The purpose of the field survey was to determine If the pereeption 
of teachers differed for how thay would handle learnings behavior, and 
neurological problems exhibited by children in school , The questions 
were concerned with: (1) differences among elementary teacher groups, 
grades one through three* and (2) differences between elementary teacher 
groups s In aggregate ^ and resource learning disability teachers. 

An Information -processing/dec1s1on-mak1ng model. was used to develop 
the Instrument. Following field-testing, the Instrument was revised and 
five Item groups selected for use in the study. 

The sample consisted of 140 teachers with 35 teachers per each of 
the following teacher groups: (1) first; (2) second; (3) third; and 
(4) resource learning disabil Ity* The questiorinaire was mailed to 
teachers^ A total of 119 or 851 ' completed and returned the question- 
naire* Extensive fol low-up procedures were utilized. 

Two-way fixed effects MANOVAs were used to analyze the results of 
teachers' perceptions concerning: (1) how sure teacher groups were 
regarding the Instructional approaches they report they would use with 
children within each problem area; and (2) how sure teacher groups were 
regarding whether they would request assistance for special service if 
the instructional approaches were not relatively successful in assisting 
the child exhibiting problems^ within each problem area, A ,05 alpha 
level was selected as the critical value for No significant differences 
were found. 



The results suggested that teacher groups did not quantitatively 
differ for questions concern-ed with Instructional approaches and Vequests 
for assistance for special service within the learning, behavior, and 
neurological areas. The conclusions were discussed in terms of potential 
qualitative differences between teacher groups and quantitative differences 
between teacher g/oups for rural versus urban settings* 

This abstract of about 400 words is approved as to form and content, 
I recommend its publication. 

Signed /^4^ '/^V^/^ ^ - . " 
Dr. Arlen Guilickson 
Professor in charge of 
Dissertation 
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Chapter I 
Intrpductlon 

In a letter of July 29, 1974, Dr. Edwin W. Martin, Acting Deputy 

Commissioner, Bureau of Education for the Handicapped (BEH), enlisted 

Collegts of Education to participate In a pioneer program effort 

through Title VI D funds* The program goal was to train elementary 

teachers so they^ can be more responsive and effective in providing 
edudatlonal progranming Ao handicapped children 1n the regular 

classrpomv The program goals can be categorized as effecting change In 
elementary education at the foTlowing levels: (1) undergraduate 
pre-serv1ce programi; (2) graduate pre-servlce programi; and (3) 
certification requlrfements. ^ ■ ^ 

The undergraduate and graduate pre-sarvlce programs were to focus 
on the. development pf elementary teacher skl.Tls so teachers will be 
able to provide educational prograriwiing to handicapped children in 
their classroom. These programs involve curriculum since courses will 
heed to be modified or specially dislgned to train, elementary 
teachers. Generallyp training will potentially involve strategies and 
techniques not only for teaching the handicapped but also 
accornmodatihg handicapped children within the regular classroom. 

Changes 1n certification requiVements will potentiaVly focus on 
courses and/or on competencies that elementary teachers wilT be 
required to demonstrate for obtaining and renewing teaching 
certificates. ' / 
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Some factors that lead , to the allocation of Title VI D funds 
were: (1) litigation In 'special aducation (Cohen and DeYoung, 1973)5 
(2) impetus toward mainstreaming; and (3) as Martin (1974) stated:" 

. , , there 1s growing evidence that a much larger group 
of, children, ^ estimates range from 25 to 40% of all children 
will display variations in learning or behavioral styles which 
will require specially designed educatiorral programs for at 
least short peririds of schooling. 

If these factors project future trends in education * one expected 

outcome will be that elementary teachers will need^to develop skills 

toward educating children who exhibit learning and behavior variations 

and, ultimately* hajSidicapped children in tht^ regular classroom. As 
Martin (1974) indicates: 



* . , too many teachers report feeling inadequate in 
dealing with these variations, and so feel powerless to teach, 
gifted children, minority group childrent highly active 
children, etc. 



Need for the Study . 

The central Issue addressed by Dr, Martin in his letter (Appendix 
A) was that Colleges of Education should consider revising their 
elementary and secondary pre-service education program at the 
undergraduate and gradua^^^ level. The revision would focus on the 
development of tea^chep/sknis so teachers will be able, to teach 
children who exhibit /earning and behavior variations, and ultimately, 
handicapped chlld^ln in the classroom. Colleges of Education should 
participate Inyreyislng their pre-service education program because 
.too many teachers report feeling Inadequate 1n teaching children who 
exhibit learning and behavior variations In the classroom. ^ 

A review of the jiterature d1d not produce any objective evidence 
Dprt Dr. Martin's' statements that elementary teachers feel 
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Inadequate in teaching children who exhibit variations in the 
classroom. Howiver, studies do indicate that the majority of referrals 
of children for special education and other ancillary services 
originate with the classroom teacher (Hansen, 1970; Keogh and Becker, 
1973; Keogh, Becker, Kukic, and Kukic, 1972; and Keogh, Tchir and ' 
„ W1ndeguth-Behn, 1974). Further, the greatest percentage of referrals 
■occur at the kindergarten through sixth grade level (Nicholson, 1967; 
Robbihs, Mercer, and Meyers,. 1967). 

If Collec(es of Education are to revise their pre-service teacher 
training program, the following questions, need to be answered: (1) Do 
elementary .teachers ' feel adequate Mn teaching children who exhibit 
learning and behavior virlations in the classroom? (|) How adequate do 
elementary teachers feel In teaching children who exhibit Ifiarning and 
behavlpr variations compared to special education teachers who are 
purportedly trained to teach children who exhibit learning and 
behavior variations? (3) If elementary teachers, as compared with 
special education -teachers.- do not feel adequate, then what are the 

learning and behaviornvarlations, elementary teachers have difficulty 
teaching? 

Statement of the Problem '^ ^' : = 

The purpose of this study was to provide objective evidence" 
relative to Dr. Martin's statement that teachers feel inadequate in 
teaching, children, who exhibit variations in the classroom. More 
specifically, the purpose ofhhe study was to determine if elementary 
teachers, as compared to special education teachers, feel adequate In 
teaching children who exhibit variations In the following areas: (1) . 
learning; (2) behavior; , and (3) neurological. Special education 
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teachers were us6d as the comparison group because they purportedly 
are trained to teach children who exhibit variations In the classroom. 
Only first, sicond, and, third grade teachers were included because: 
(1) the learning, behavior, and neurological variations exhibited by 
children and as used in this study were likely to be exhibited by 
children, grades one through three; and (2) the majority of referrals 
of children to special education and ancniary services are made by 
kindergarten through third grade teachers (Robblns, Mercer, and 
Meyers, 1967). Only learning disability teichers were Included because 
the learning, behavior, and neurological problems used In this study 
have been reported to be ^characteristic of children diagnosed as 
learning disabled or having learning ■ problems (Clements, 1966; 
Gearheart, 1973; Lerner, 1071; Novack, Bonaventura; and Merenda, 1973; 
Wallace and Kauff man,, 1973; Wallace and McLoughl in, 1975). 

' Two measures of adequacy were used In this study. The first 
measure requested teachers to indicate how sure they were that, the 
instructional approach or technique they used with a cKlld exhibiting 
a problem would be relatively. successful In assisting the child. The 
second measure requested teachers to indicate how sure they were that 
they would request assistance for some type of special service if the 
Instructional approach or technique they, used was not relatively 
successful in assisting the child exhibiting a problem. ■ 

Questions to be Answered 

This study attempted to answer the folTowing hypotheses regarding 
how adequate teachers feel relative to the Instructional approaches or 
techniques they use with a child exhibiting a ^specific problem. 
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(1) There was, no difference among first, Second, and third grade 
teachers concernlhg' how sure they are that the Instructional 
approaches or techniques they use will be relatively successful In 
assisting a child who Is exhibiting problems, as Identified by. the 
Self-Report Needs Survey, in the following areas,: (a) learning 
problems; (b) behavior problems; and (c) neurological problems... 

(2) There was no difference between elementary teachers, 1n 
aggregate, and learning disability teachers concerning how sure they 
are that the instructional approaches or techniques they use will be 
relatively successful in assisting a child who is exhibiting' prpblems, 
as identified by the Self-Report Needs Survey, in the following areas: 
(a) "learning problems; (b) behavior)4foblems; and (c) neurological 

probletns. 

The study also attempted to answer the following hypotheses 
..regarding how sure teachers feel that they would request assistance 
for lome type of special service if the instructional approaches or 
techniques .they ' used were not relatively successful in assisting a 
child exhibiting a specific problem. 

(3) There was no difference among first, second, and third grade 
teachers relative to how sure they are that they would request 
assistance for some type of special service If the instructional 
approaches or techniques they used were not relatively successful In - 
assisting a child who is exhibiting problems, as Identified by the 
Self -Report Needs Survey, in the . foil owfng arear: ('a) learning 
problems; (b) behavior problems; and (c) neurological pi-oblem|. 

(4) There was no difference between elementary teachers, In 
aggregate, and leat;n1ng disability teachers relative to how sure they 
are that they would requast ass1st|ince for some type of special 
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service If the instructional approaches or techniques they used were 
not relatively successful in assisting a child who is exhibiting 
problems,, as identified by the Self-Report Needs Survey, In the 
following areas: (a) learning problems; (b) behavior problems; and (c) 
neurological problems. ■ 

Delimitations . 



, The problem situations that were used In the instrument developed 
for this study were selected from the Self -Report Needs Survey 
(Flanders, 1973), The Self -Report Needs Survey consisted of' 74 items 
that depict problems that children exhibit In school . Teachers were 
requested to: (1) identify children In their classroom who exhibit 
each of the 74 probfems; and (2) indicate their perceived need for 
service for those children exhibiting problems in their classroom. 
Based on e t,hree factor solution (LaR.ue and Flanders, 1973), t+ie 
factors were conceptualized as: (1) learning problems; (2) behavior 
problems; and. (3) jieurologlcal problems. For the mstrument developed 
for this, study, .15 problem situations were selected from the 
Self-Report Needs Survey. Five problem situations were selected from 
each of the three factors. . . 

Thfs study was a field survey. No attempt was made to manipulate 
any variables directly such as age, number of years teaching 
experience, etc. ■ 

■ Stratified random sampling was used to select the sample from the 
populations of first, second, third, and Teaming disability teachers. 
Further, simple random sarfipling was used to aSsign the sample of 
teachers to one. of five questionnaires or item groups used 1h this 
study. ' . , ' ' , 
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Further research would need to be conducted to ascertain the 
predictive validity and reliability of teacher responses. This would 
need to be done to determine. if teacher responses were representative 
of their Interaction with children exhibiting probleins and subsequent 
referral of those children for special service. 

Definitions 

The following terms were used extensively throughout this 

dissertation. The terms and corresponding definitions are herewith" 
delineated. 

Behavior Problems - item descriptors Identified by tha 

Self-Report'^ Needs Survey and as modified for - use In the 

instrument used 1n this study. See Appendix B. ■ ■ , 

• Instructional Approach or Technique the activities, 
materials or the 1nstruct1orTal,,content a teacher would use in 
assisting a child in: overcoming a particular problem. 

Learning Problems — item descriptors Identified by the 
Self -Report Needs Survey and as modified for use^ln the 
instrument used in this study. See Appendix B. 

Special Service -- (1) requesting assistance from a school 
psychologist, special education teacher, remedial reading or 
math Specialist, speech therapist, nurse, physiciani (2) 
inaking a referral to someone you feel can assist with the 
problem; and (3) making a referral for the child to have some 
type, of testing and/or evaluation. 
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Neurological Problems -- item descriptors identified by the 
Self-Report Needs Survey , and as modified for use i-n the 
Instrument used in this study. See Appendix B. . 

Procedures of the Study 

.The purpose for the remainder of this chapter is to give, the 
reader a general overview of the procedures used in this study. 
Chapter III will present the procedures in greater depth. 

Population ^ 

The population for this study consisted of first, s'econd, and 
third gra,cle teachers certified and teaching in the state- of South 
Dakota dur|ng' the 1975-76 school year. Initially, the Intent was to 
identify the population of elementary learning disability teachers 
certified and teaching in the state of South Dakota. However, this was 
not possible because: (1) special education teachers are not certified 
in categorical areas 1n the state of South Dakota; and (2) teachers 
working with learning disability children also work with exceptional 
children classified In other categorical areas. Consequently, the 
population of elementary learning disability teachers was Identified 
In the state of Iowa,. -Area XII.. Area XII is located in western Iowa 
arid includes the following counties: Plymouth, Cherokee, Woodbury, 
Ida,,Manona, and Crawford. The names and addresses for learning 
.disability teachers certif>1ed and teaching In the state of Iowa, Area 
XII, during the 1975-76 school year were obtained from the Director of 
Special Services for Area xn. . ■ 
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Instrument 

The instrument was developed since the Investigator was unable to 
identify an instrument that could be used to answer the questions of 
this study. The problem situations used in this instrument were 
selected from the Self-Report Needs Survey (Appendix C)/ 

The Self-Repprt Needs Survey was developed by James N* Flanders 
(1973) and consists of 74 Items that depict problems that children 
exhibit in school. The factors (LaRue and Flanders, 1973), based on 
the three factor solution, were conceptualized as: (1) learning 
problems; (2) behavior problems; and (3) neurpTogical problems. 

Generally, the instrument developed for this study was designed 
to elicit the following information from teachers: (1) an. 
instructional approach or techni,flue they would use with' -a child who 
was exhibiting a specific problem; (2^ how sure the teacher was that 
the instructional approach or technique would be relatively successful' 
1n assisting the child; "and (3) if the instructional approach or 
technique, was not reJatively successful in assisting the child, how 
sure the teacher was that she would request assistance for some type 
of special service, . • 

Flel d-Test and Survey Procedures . , 

The instrument was , initial ]y field-tested with first, second, and 
third'., grade teacffers attending summer school at The University of 
South Dakota, during the summer of .1975. Following field-testing, the 
questionnaire was mailed to the sample of.teacheN randomly selected 
from the population. The questionnaire was mailed to teachers because 
this approach represented tho most ficonom^cal method for conducting 
the investigation both from a financial and temporal framework. 

24 
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The questionnaire was mailed to teachers durir;i,g October of 1975. 
Extensive follow-up pro^cedures were used In an attempt to ensure at 
least an 801 response. Follow-up procedures ' included a follow-up 
postcard, second questionnaire, and second follow-up postcard. 
Teachers not respo^ing after thr fol,low-up procedure was completed 
were contacted by the investigator. During the phone conversation, 
teachers were , questlonned regarding their .reasons for not cotntJliting 
the questionnaire. If a teacher had misplaced the questionnaire but 
was still willing to participate, a n,ew questionnaire was mailed that 
day. All teachers who' completed and returned the questionnaire were 
reimbursed $10 for their partici'^ation . 

' Ana lysis of Res u 1 1 s 

A two-way fixed effects multivariate analyses of variance were 
used to-analyze the results for: (1) InstructionaT approaches; and (2) 
referral. The two factors were Teacher. Groups and Items that comprised 
each problem area. The problem areas were: (1) learning; (2.) behavior; 
and , (3) neurological. For both Instructional approaches and referral 
there were four interdependent response measures. A .05 alpha level 
was selected as the critical value for "£".' 

Organization of the Dissertation , , ' ■ 

This dissertation 1s organized according to the following 
chapters.. Chapter II is the review of the literature. This chapter 
presents research concerning teacher perception of problems exhibited 
by children in the classroom, Chaptfir III, procedures of the study, 
contains: (Ij an explanation of the theoretical structure for the 
instrunient developed for the studyr (2) the rationale for how items 
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depicting problem situations were selected from the Self-Report Need 
Survey; and (3) the >ocedures by which the study was conducted. 
Chapter IV Is the analysis of the data. Chapter V 1s the summary and 
conclusions that Includes the discussion of the results. 
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" , Chapter II , 

Review of the Literature I • 

The following rationale was used to define the literature to be 

reviewed in this chapter. The instrument used In this study required 

teachers, based on their perceptions* to Indicate: (1) the 

instructional ^ approach or technique they, would use based on a 

particular problem that a child 1s/exh1biting; and (2) the likelihood 
that they would refer the child for special service if the 

instructional approach or technique was not relatively successful in 
assisting the child who mi exhibiting a specific problem. Thus, the 
teachers are to indicate what they perceive they would do In a 
particular situation* Since' the information to be gathered in this 
study relied solely on th§ perception of teacHerss; the review, of the 
literature focused oh information that has been gathered from teachers 
in the past. 

One particular research area that has relied on 1nformat1pn based 
on teacher perception has been the identification of children with 
potential problems* Several questions have been asked concerning the 
accuracy of teacher perceptions. First, are the problems Identified on 
the basis of teacher perception indicative of future academic 
performance of the child? And second, are problems identified on the 
basis of teacher perception Indicative of the need for some ty^p of 
special service* for the child? . — 

It is generally recognized that the majority of referrals of 
children for special education ahd other ancillary services originate 
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with the classroom teacher (Hansen, , .,1970; Keogh and Becker, 1973; 
Keogh, et al.,1972; and Keogh et a1., 1974). Nicholson (1967) studied 
the referral patterns of 59 Ohio school districts. Seventy-three 
percent of all referrals were from kindergarten through twelfth, grade 
'teachers, A breakdown of the referrals from teachers indicated that 
approximately ,671 were made between kindergarten and third grade; 2A% 
between fourth and sixth grade; m between seventh and ninth grade; 2% 
between tenth and twelfth grade; and 1% by special teachers. All 
referrals made 1n the Unified School District of Riverside, California 
during one school year were studied by Robblns et al . (1967). Ninety 
percent of 1,231 referrals originated from the school district. Of the 
referrals originating ,from the school district, 66% were referrals 
from teacher and principal teams where the teacher initially referred 
the child to the principal. In both studies, tlie greatest percentage 
of re'ferrals occurred at the kindergarten through sixth grade level. 

Classroom teachers constitute the major source for referrals for 
.children who exhibit problems In the classroom. Given that teachers 
constitute the major referral source, are the problcis identified by 
teachers indicative of future academic performance arid the need for 
special education service? Studies concerned with the predictive 
yalidity of teacher perception have demonstrated; (1) that problems 
identified by teachers are indicative of future academic perfdrmancei 
and . (2) that problems identified by teac+iers are indicative of the 
need for some type of special education service. Cowgill , Friedland, 
and Shapiro (1973) attempted to determine If learning disabilities 
could be predicted from anecdotal reports written by kindergarten 
ttachtrs. Judges rated the anecdotal reports regarding 37 children who 
were "normal" and 37 children who had been certified as having a 
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^ learning disability. Judges were not aware 1f they were rating 
learning disabnity or "nortnaT' students. Judges rated the anecdotal 
reports'on the basis of whether or not a particular trait, was present; 
and secondly, if a particular trait was= present^ the degree to which 
the trait ,was present. Based on the anecdotal reports, it was found 
that learning disability children had more learning disabnity 
charateristics than "normal" children. Further, the degree to which 
traits were present in learning disability children was greater than 
"normal" children. The authors conclude that the teacher's general 
•impression about a child can be predictive of learnthg disabilities. 
Further, learning disabnities, can be predicted by specific traits 
that characterize behavior. 

^ Ferinden and Jacobson (1970) asked kindergarten teachers to 
identify those children they believed to be high risk in terms of 
developing learning problems at the first grade level. Teachers were 
not given any specific criteria by which to Judge high risk. Rather, 
teachers were" requested to use their subjective Judgment for high 
risk. During first grade, those children suspected to develop learning 
problems were subsequently tested. The instruments used werajfjl) WJde 
Range Achievement Test; (2) Evanston Early Idintificatlon Scalei (3) 
Bander Gestalt Visual Motor Test; and (4) Metropolitan Reading 
Readiness Test Form R. In an attempt to control for the expectancy 
effect, first grade teachers were not Informed about those children 
who had been identified by kindergarten teachers as high risk in terms 
of. developing learning problems at the first grade level/ The 

subjective judgments of kindergarten teacherSi as compared to 
standardized test 1nfoif^ma.t1oni was 80^ effective In predicting 
potential learnlag problems at the first grade level. 

. 29 ^ 
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While ^ the above two studies employed the use of teacher 
perception based on subjictlvt Judgments, other studies have used some 
type of teacher rating form where teachers rate their perception. 
Serwer^ Shapiro, and Shapiro (1972) had kindergarten teachers rate 
children In their classroom using =a list of behavioral desdrlptors. 
Using a 3-po1nt scale, teachers rated the extent to which each child 
exhibited each behavior. Children were subsequently Identified as 
having lea'^nlng problems based ■ on teacher ratings and diagnostic 
evaluation. Teacher ratings were found to be more consistently related 
to first grade achievement than standardized measures' th= are 
believed to be predictiye of learnlng.disablltty problems. Feshbach, 
Adelman, and Fuller (1974). also found that ratings made by 
kindergarten teachers are just as predictive of first grade reading 
achievement as a psychometric battery designed to Rredict reading 
achievement. Keogh and Smith (1970) compared reading readiness ratings 
made by kindergarten teachers with Bender Gestalt protocols. The 
■ Bender Gestjalt Is a visuo-motor test aimed at identifying children who 
have or will experience learning problems. Teachers rated students on 
a 5-point scale. A rating of one indicated a, total lack of reading 
ability and five Indicated ready to begin reading now. Specific 
criteria for teachers to judge reading readiness were not delineated. 
Although the Bender was more accurate In identifying high potential 
children, 90^ of . those children rated as. having either high or low^" 
potential by teachers achieved in the predicted direction from first 
through fifth grade. The authors Indicate that it was unlikely that 
teacher expectancy accounted for the results since children were 
taught by dlfferant teach«rs in different classrooms. during first 
through fifth cjrado. ■ 

' ■ . 30 
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Haring and Rldgway (1967) confirmed the: role of the classroom 
teacher in early Identification of children with learning disability 
problems. When provided' with a structured guide to observation, 
kindergarten ttachers are able to accurately identify handicapped 
children. Third through sixth grade teacher ratings were compared for 
potential learning disability and "normar children by Bryan and 
McQrady (1972). Teachers, used the Pupil Behavior Rating Scale to rate 
children. Teachers consistently rated the behavior of "normal" 
children as being more adequate than potential learning disability 
children. 

Other studies have been concerned with the predictive validity of 
teacher perception in identifying children who exhibit behavior 
problems in the classroom. Maes (1966) compared the ratings of fourth' 
through sixth grade teachers with standardized test information that 
had been shown to differentiate between emotionally disturbed and 
"normar' children. The decreasing order in which the variables ' 
predicted a ^hlld being, classified as emotioriany disturbed were: 
teacher r^^fng, intelligence, arithmetic, and self-concept with the 
last two variables contributing negligibly. Nelson (1971) classified 
childrens' conduct as disturbe'd or "normal" based on teacher ratings. 
Teachers rated children on two factors of the Devereaux Child Behlvior 
Rating Scale. Children were, subsequently observed in the^classroom 
setting. Children , rated as disturbed by teachers engaged in more 
deviant .behavior and less task oriented behavior than subjects rated 
as nortnal. Bullock and Brown (1972) had teachers of emotlonany 
disturbed children list behavior problems exhibited by chlfdren in 
their classrooni. Teachers then completed the Behavioral Dimensions 
Rating Scale for each child 1n the class. Factor analysis of the scale 
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showed high correspondence between the categories of the Behavioral 
Dimensions Rating Scale and behaviors perceived by teachers. Bullock 
and Brown (1972) conclude that their findings substantiate the ability 
of teachers to observe and judge effectively the behavior patterns 
exhibited by children with whom they deal. 

In summary, research In the area of the use of teacher perception 
for Identlflcatiort of children with problems has shown: (1) problems 
Identified on the basis of teacher perception tend to be Indicative of. 
future academic perforttiance of the childj and (2), problems identified 
on the basis of teacher perception tend to be Indicative of the need 
for some type of special aducation service. Further, teacher 
perception concerning Identification of, children with problems tends 
to be predictive of future academic performance or the need for 
special iducatlon service In Instances where: (1) teachir perception 
is based on subjective Judgment alonei^'and?!(2),jteacherARerception is 
based on some type of rating scale. In othfriwOrds, Information 
gathered from teachers in this particular area has tended to be useful 
in predicting psychological and educational behi'viors (Proger, 1973). 
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Chapter III 
P rQcedures 

This chapter presents the procedures used in conducting the 
Investigation. The first section Is concerned with the theory and 
rationale used to develop the questionnaire. Section two describes how 
the Items for the questionnaire were selected. Section three describes 
the procedures for field-testing of the questionnaire that Included: 
(1) definition of the field-test population and selection of the 
sample; (2) procedure for field-testing of the questionnaire; and (3) 

analysis of field-test results and subsequent selection of the Item 
groups -to be used In the final questionnaire. The fourth section 
describes: (1) definition of the population and selection of the 
sample; and (2) procedures used for this investigation. 

Theory and Rationale of the Survey Instrument 

This section prasents the decision-making/information-processing 
model (Boneau, 1974) that , was used to develop the instrument for this 
study. This model was chosen because it represented a method by which 
the questions of the study could be answered. This was the singular 
Justification for selecting the decision-making/information-processing 
model. Consequently, the Investigator neither reviewed nor evaluated 
other theoretical formulations that could potentially be used for 
conceptualizing the Instrument developed for this study. 

In ©n article by Boneau (1974), cognitive behaviorism. 1s restated 
within a decision-maklng/lnformation-prpcessing framewonk. The theory 
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is based on two assumptions: (1) that through extended interaction 
with the environnitnt. the Individual Internalizes Information about 
the external world; and (2). that the Internalized Information becomes 
structured Into an internal- model of the environment hereafter 
referred to ^ as 'the IME. The IME consists of three dimensions: 
. situation,, action, and outcome. These three internalized dimensions 
have corresponding external components of situation, action, and 
outcome that roughly correspond to stimulus, response, and 
reinforcement In the external world. The Internal situation for the 
classroom teacher consists Of Information that has been internalized 
about external situations or stimuli. Some of the external stimuli for 
teachers concerning students are: race, sex, physical characteristics 
and attractiveness, achievement and test performance, handwriting 
neatness^ speech characteristics, and learning and behavior problems. 
The internal action dimension for the classroom teacher consists of. 
internalized Information about external actions or responses the 
teacher has made in the past. Internalized information regarding 
potential responses includes instructional approaches or techniques 
the teacher has: (1) used In the past;" (2) observed other teachers 
use; (3) has raad about; or (4) generally has within her response 
repertoire. The Internal outcome dimension for the classroom teacher 
consists of internalized information concerning the likelihood that a 
particular actions will produce a change 1n a specific situation. An 
eximple at this point will be useful. 

Suppose a teacher observes that a first grade child has 
difficglty with tracing forms, cutting out forms, and manuscript 
wHtlng. This rtprasints the external situation dlniension. On the . 
basis of the teacher*s experience with other children who had similar 
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d1ff1cuU1es, 'the teacher decides that the child has an tye-hand 

coordination problem. In this instance, the teacher has observed 
something about the externai world, i.e., the difficulty the child was 
experiencing with various academic tasks. Information observed In the 
external world In turn 1s compared with internalized information based 
on the past experience of the teacher. From past experience, the 
teacher identifies the problem the child 1s experiencing as similar to 
eye-hand coordination problems for other children she has taught. 
Since: (1) other children, who had difficulty tracing and cutting out 
forms and manuscript writing had eye-hand coordination problems 
(interna'! situation); and (2) this-present child is exhibiting the 
same type of problem (external situation); then (3) this present child 
also has eye-hand coordination problems. The decision that the present 
child has an eye-hand coordination problem is based on a comparison of 
information from the external wdrl,d with internalized information 
based on past experience. Since the information from the external 
world 1s not discriminately different from in^ternalized information, a 
decision is made relative to the child haying an eye-hand coordination 
probjem. From past experience, the teacher identifies three potential 
teaching actions that can be used with the child who has an eye-hand 
coordination problem. This represents the internalized action 
dimension and is based , on actions that may have. been taken in the 
past. Based on Information gained by performing three actions in the 
past the teacher knoiSs that: (1) teaching action one has been 
relatively successful with five of nine children; (2) teaching action 
two has been relatively" successful with three of nine children; and 
(3) teaching Action three hfl's bean relatlvoly successful with oneof 
nine children. This represents the Internal outcome ?i1mens1on and 1s 
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based on outcomes that have been experienced in the past. However, 
Boneau (1974) states that it is convenient "to view outcomes as 
• changes in situation correlated with or contingent on actions, 
although lack of change 1n situation following an action is ho less an 
outcome^ (p. 300), In other words, the teacher .will choose an action 
that has a high subjective probability of producing a change 1n the 
situation. The teacher might choose teaching action one since, In the 
past, it has been relatively more successful in assisting children 
with eye-hand coordination problems. • ' , 

The basis of the theory (Boneau, 1974) is: 

V • -the individual internalizes, that Is, extracts 
information about the outside world and about his relationship 
to that world and constructs an internal analogue of critical 
portions of that information. This information can be about 
external situations In which the organism has found itself, 
actions „ that the organism has performed, and outcomes 
correlated with actions or situations. What the organism 
learns and what Is Internalized Is information about when, 
where, and how outcomes are available. For outcomes that the 
organism has experienced, the InternaT model of the 
environment contains information about the actions that 
produce t^tse outcomes and under what conditions, (p. 300) 

The internalized model of the environment represented a useful 

method for conceptualizing how teachers potentially make decisions 

relative to actions taken in the classroom. Within the teacher's IME 

is a series of potential actions that can be taken when a problem 

situation arises. Given, that a problem situation exists, the teacher 

will initiate those actions that can potentially effect a change In, 

the probl|m the child is exhibiting. Assuming that t,he actions a 

teacher jnltiates do not effect a positive change in the problem. 

situation, the teacher may continue to Initiate further action that 

may Include reftrrlng the child for evaluation or some type of special 

service. The purpose of referral for evaluation or some type of 



: ■ PAGE 22 

i 

Special service may be for placemunt in' a special education class or 
to provide the teacher with additional actions that are currently not' 
part of the teacher's IME. 

The IME was used to develop -che instrument' for this study. The 
instrument was designed to assess how adequate teachers feel in 
teaching children who exhibit problems in the classroom. The 
Instrument included the internalized dimension of situation, action, 
and outcome. The remainder of this section will present the rationale 

for the ' Instrument used in this investigation using the IME as the 
model,. ' « 

The situation was described by presenting the teacher with a 
problem. Based on the problem situation, the teacher was requested to 
describe an action, i.e., an instructional approach or technique she. 
would use for the particular probletn situation. For example: 

Briefly describe the first Instructional approach or 
technique you would use with a child who has difficulty with 
eye-hand coordination tasks. = 

The situation, in this example, is that the child has difficulty with 
eye-hand coordination tasks. The action Is th^ first instructional 
approach or technique the teacher would use with the child, "The 
outcome was determined by asking the teacher to Indicate how s,ure she 
was that the action she would use 1n the situation would be relatlVely 
successful in assisting the child. For example: / 

For the Instructional approach or technique you wrote, 
Indicate how sure you are that It will be relatively 
successful In assisting tht child who has difficulty with 
iye-hand coordination tasks, 

n-2QX 21-30% 31-40X 41-50« 

51-60% _ 61^70^ 71-80% ■ 81-96% 91-100% 
Basicany, the outcome question asked the teacher to assign a 
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subjective probability to the outcome of the action taken* that is', 
how sure is the teacher that the action taken will produce an outcome 
that results in a change in the situation. If the teacher checked the 
71-80^ response^ the following statement could be made: the teacher is 
71-80% sure that the action she has taken will be reUtively^ 
successful in assisting a child with an eye-hand coordination problem. 
To this point the following has been delineated: (1) that the IME 
consists of Internalized Information about situations, actions, and 
outcomes in the external world; and (2) that the framework for thfe 
instrument consists of three dimensions that are situation, action* 
and outcome. However, and Boneau (1974) indicates, the IME dfepends on 
the external world but 1s not ^necessarlly a veridical representation 
of the external world. The IME^may not necessarily be a veridical 
representation of the external world for a number^^ of reasons. 
Continuing with the example ^ of the situation where a child has an 
eye-hand coordlftation problem, the teacher may not have had the 
opportunity to practice actions and experience the outcomes associated 
with potential changes in the situation. On the other hand, the 
teacher may have h^d experience with the problem situation* However, 
actions practiced in the past may not produce the same outcome and 
correspohding change in the situation as in the past/ This can occur 
when the action 1s Inappropriate or when the action Is Implemented 
incorrectly. Further, the te«cher may fall tc correctly assess the 
situation. Thus, by Incorrectly Identifying the situation, actions 
taken may 11 ke^ be Incorrect. ^ 

In ordtr' to. Incorporate the lack of one-to-one correspondence 
between the IME and extirnil world, the following question was 
Included In the Instrument, 
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If the instructional approach or technique you wrote did 
not seem to be relatively successful in assisting the child, 
Indicate how sure you are that you would request assistance 
for some type of special service? " 

01-10% 11-20% 21-30%^ 31-40% 41-50% 

51-60% 61-70% 71-80% 81-90% ^91-100% 

Continuing with the examplet the teacher previously indicated that her 
subjective probabTlity estimate that the action would be successful in 
Changing the situation was 71-80%, Howevers the above question assumes 
that the teacher performed the action and that the actual likelihood 
of^ successfully changing the situation was 0%. In the above question s 
the teacher is requested to make another subjective probability 
estimate* The teacher is requested to indieate the probability that 
her next' action will be to request assistance for some type of^special 
service in order to change the" situation * 

The framework for the instrument i based on the model of the IME^ 
Is now complete and will be presented in total. First, the situation 
was specified. 

Brlefly^ describe the first instructional approach or 
technique you would use with a child who has difficulty with 
i eye-hand coordination tasks. 

The teacher* then specifies the action to be taken'. The teacher was 

then asked to indicate the probability' that the action she would take 

will be relatively successful in changing the situation.. 

For the instructional approach or technique you. wrote, 
.Indicate how sure ■ you are that it wilT be^ relatively 
successful 1h assisting the child who has difficulty with 
aye-hand coordination tasks? 

= 01-10% 11-20% 21-30% 31-40% 41^60% 

' 51^60% 61-70% 71-80% 8r^90% ;;9i-ioo% 

39 ^ 
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Tha teacher then indicates how sure she is that the action she would 
take 1n the situation will be relatively successful in producthg an 
outcome, that will result In a corresponding change In the situation. 
Assuming that the teacher's action was not relatively successful, the 
teacher was then asked to indicate how sure she was that the next 
action will be referral, for assistance, for some type of spficlal 
service. " ■ 

If the Instructional approach or technique you wrote did 
not seem to be relatively successful in assisting the child, 
indicate how sure you are that you would request assistance 
for some type of special service? , ' _ 

- 01-10% ' 11-20% >'21-30% 31-40X 41-50%, 

:/ , , " sum 61-70% ' 71-80% 81-90% 91-l60% 

The teacher was then requested to briefly describe a second, third, 

and fourth action she" would use for the same situation. In each action, 

described, the same sequence for questions was as in the example for 

the first action. However; the .second action assumed the first action 

was relatively unsuccessfu-1 . The third action assumtfd the second and 

first, actions were unsuccessful. The fourth action assumed all 

previous actions were relatively unsuccessful. 

This procedure assumes that teachers process inforrnation based on 

outcomes as changes in situation correlated with or contingent on 

actions. Further, the decision to refer children for some type of 

special service is related to outcome. Given that the action a teacher 

takes dots not produce an outcome with a corresponding change In the 

situation, then a riferral for special service may likely Incroait* 

This is not to siy, however, that teacher dec is Jons to refer a child 
for- special servicas is not related to the number of times a child 
exhibits a problfm or the amount of time a child exhibits a, problem. 

' . 40 
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The number of actions a teacher liiiplements in a classroom with a 
.partlcuTar child 1s probably correlated to the number and/or amount of 
time a child exhibits a problem. 

Selection of the Items for the Instrument , 

The Items for the Instrument ured In this study were selected 
from- .the Self-Report Needs Survey (SRNS) developed by James N. 
Flanders "(1973) in South Dakota. The SRNS was developed to assist the 
Section, for Exceptional Children within the Division of Elementary and 
Secondary Education and. local educational agencies in determining, 
priorities for the development of services for exceptional children. 

The SRNS includes 74 Item descriptors chosen on the basis of 
content validity, i.e., as representing problems that children exhibit 
In the classroom. The 74 items were categorized according to the 
■following areas: language (speech and hearing) i reading;, arithmetic^ 
writing; motor; II .(intellectual skills); and behavioral. The SRNS 
requested the teacher to indicate: (1) how many children in the 
classroom exhibit each problem; and, (2) for each problem exhibited by 
a child , or children, the teachdr was to rate her perceived need for 
special education or ancillary services with a one being low- need for 
service and five being high need for service. '. - 

Jha factors for thi SRNS, based on a fhree factor solution, were 
cdnceptualized ^as: ' (1) learning problems; (2) behavior problems; and 
(3) neurological problems, The factor anali^ic structure was 
issentlaliy replicated (LaRue and. Flanders. 1973). Based on two 

diffafint lamplts drawn from thi population of school districts in the 
state of South Dakota, there was 65.2%, 66,7% and BOX agreement for 
the clustering of Items on the learning, behavior, and neurological 
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factor, respectively. The reliabnity for the SRNS was not reported. 

Eight Items ,were "selected from each of the three factors. The 
eight Items selected from each factor were those that had the highest 
factor loadings. These items quantitatively represented problems for 
which teachers consistently perceived a high need for assistance be 1t 
ancillary or special education service. Thus, the 24 items selected 
for the instrument used in this study represented: (1) problems that 
children ■exhibited 1n the classroom; and (2) prpbl ems for which 
teachers reported a need for assistance. These items . were also 
selected because they represented problems that have been reported to 
be characteristic of children with learning disabilities or learning 
problems (Clement,-, ^1966; Gearheart, 1973; Lerner, 1971; Novack, 
Bonaventura, and Merenda, 1973; Wallace and Kauffman, 1973; Wallace 
and McLoughlin, 1975). ... 

Simple random sampling was used to assign one item from each of. 
the three factors °to an item group. An item group consisted of three 
items with one item from each factor: (1) learning; (2) behavior; and 
(3) neurological. A total of. eight item groups were formed. The item 
groups 'were as follows with the learning Item designated by L, 
behavior item by B, and neurological Item by N. 
(1) Item Group 1; 

* 

(a) L " does not know number facts appropriate to grade 

level and ability 

(b) B s1ts and plays alone much of the time 

(c) N cannot name alphabet (lower case) 

^ (2) Item Group 2: ■ 

jaj L low vocabulary skills 
(b) B throws temper tantrums 

(q) H " cannot balance on a beam or othir gym equipment 

0 ' ■ 

42 
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(3) Item Group 3: 

(a) L — cannot work story or thought problems 

(b) B very shy and t1m1d friendless 

(c) N cahnot name alphabet (capitals) ' 

(4) Item Group 4: 

. (a) dots not pronounce words correctly 
- ' - (b)' B — pushas, hitss or pinches others 
(c) N " has shuffling ga1t 

(5) Item Group 5: 

(a) L — does not express Ideas well In written form 
ih) B --destroys other's property , 
(c) N has tremors 

(6) Item Group 6: ^ ^ 

(a) L *- cannot attack arithmetic problems logically 

(b) B — lies or staals 

ft) N cannot hiir words with same beginning sounds 

(7) Item Group 7: 

(a) L — ' cannot tell stories In sequinci 

(b) B " Is afraid of specific things 

(c) N seems to "black out" dur1ng^|classt1me 

(8) Item Group 8: 

(a) L/-- poor use of grammar and syntax 

fb) B Is worried, apprehensive, unsure of self 

(c) N has seizures 

The decision to select 24 and subsequently form 8 Item groups was 

based on the following ratlonalt. First* this study was a field 

survay. The questionnaire would be mailed to teachers for their 

voluntary completion and riturnt Considering the format for the 

Instrumtntf as previously discussed In "Theory and Rationale for the 

Instrument," ' time to complete the questionnaire was important. With 

one Item group comprising a questionnaire, the questloi^nalre was six 

pages* Each was 80 lints In length. Second,' tiachers w^re given the 

opportunity to re ond to one problem from the learning, behavior^ and 

neurological areas. Thus, for statistical purppses, the same teachers 
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within each group would' be compared for each of the three problem 

areas; r 

■- 

Field-test of the Instrument 

The purpose for f1eld-teiting the questionnaire was to: (1) 

determine the average amount of time to complete the questionnaire; 

(2) minimize any problems encountered with the instructions or In 

responding to the items; and (3) select five of the eight Item groups 

for use in this study. 

Population . The field-test population consisted of first* second, 
,and third grade teachers enroll ed at the University of South Dakota, 

School of Education during the 1975 summer term. Only those teachers 

who had taught first* secondi or third grade during the 1974-75 school 

year were included In the sample because the population for, this study 

would be drawn from teachers who were currently teaching first, 

second, or third grade. Learning disability teachers were not included 

because the purpose of the InvestigatioQ wiis to determine if 

differences exist between first 'through third grade teachers, 1n 

aggregate, and learning disability teachers. 

The- field-test population was identified by distributing a class 

roster form for the studehts to complete during the first week of 

class. Following return of the form, the population was identified. 

The population consisted of 24 teachers with 8 teachers per each of 

the following groups: (1) first grade teachers; (2) second grade 

teachers; and (3) third grade teachers. Because of the limited number 

of teachers , the sample was the population. 

Procedures . One week prior to the beginning of the summer term 
faculty members in the School of Education received a memorandum from 
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the Dean of the School of, Education enlisting- thiir support In 
Identifying the population for the investigator, the same faculty 
members subsequently received a memoranduni from the Investigator and 
the class roster forms. The memorandum from the Investigator requested 
' faculty members to distribute the class roster forms during the first 
week of class. The class roster form, requested students to provide the 
following information: (1) name; (2) summer address, city, state, and 
phone numbers (3) grade level taught during the 1974-75 school year, 
if applicable; and (4) class schedule. Upon completion and return of 
the class roster form, the field-test population was identified. The 
Investigator then met with each faculty member concerning students 
from their class who were selected for th%, sample, puring this meeting 
the purpose of the study and field-testing was explained,' At the close 
of the meeting, each faculty member was given Information to 
distribute*, to students in their class who were chosen to participate 
during the field-test phase. The information explained: (1) they had 
been chosen to participate in the~study; {Z) the general nature of the' 
study; and (3) time and place for field-testing. All teachers were 
contacted .the evening prior to field-testing as a reminder for their 
participation. " . c 

All teachers participated in. the field-test "sessions at their 
convenience. Upon entering the room, the teacher was greeted by the 
Investigator and given a manila envelope that contained: (a) a letter 
from the Investigator and his adv1sor{Append1x D); (b) 
instructions (Appendix E) for completing the questionnaire; and (c) the 
quest1onna1re(Appendix F) to which they. had been randomly assigned. 
The questionnaires In Appendix F are in the same form as completed by 
the teachers. The only verbal iristructions given to each teacher was ^ 
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to read the enclosed letter and then proceed to the Instructions and 
qiiestionnal rt. The letter explained: (1) the general purpose of . the 
Study; (2) upon completion of the questionnaire the teacher should 
raise her hahd so the rnonitor could record the amount of time taken to 
respond to the questions; and (3) to then return to those portions of 
the Instructions and questiohnaire that seemed "unclear" and briefly 
explain why. ' • 

A clocki available In the room, was used to record the amount of 
time to complete the questionnaire, tfming began with the reading of 
the letter and terminated when the teacher raised her hand. After the 
teacher raised her handi she then returned and eKplained those 
portions of the questionnaire that seemed unclear. No verbal exchange 
between the investigator and teacher was permitted until the teacher 
had returned the completed questionnaire. 

Analysis of the Results . The total sample of 24 female teachers 
participated 1n the field-test sessions. See Appendix G for teacher 
responses. The mean time to complete the questionnaire was 40.54 
minutes. This time represented total time to read the letter, 
InstructionSi and respond to the questionnaire. Time to read the 
letter was included because teachers participating in this study would 
also receive a latter of approximately the same length. 

^ Several problems^ were encountered by teachers reponding to the 
questionnaire. Regarding Item Group 7, two teachers coriinented that 
they did not know what SEEMS TO: "BLACK OUT" DURING CLASSTIME meant. 
Consequently, the wording for this Item was extended to readr 

Briefly describe the. first instructional approach or 
, technique you would use with a child who seems to "black out" 
during classtime. For example* the child has^a blank stare on 
his face during which time he appears to be unaware of what is 
happening around him. • 

46 
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Regarding Item Group 6| one teacher comminted that she was not certain 
if .CANNOT HEAR WORDS WITH THE SAME BEGINNING SOUNDS meant: (1) the 
child simply could not hear; or (2) that the child could not hear, 
words with the same beginning sounds. Consequently, the wording for 
this item was revised to read: 

Briefly describe the first instructional approach or 
technique you would use with a child who cannot identify words 
with the same beginning sound when the words are read aloud to 
the child, 

A review of the instructional approaches or techniques written by the 
teachers indicated that 27 out of 288 instructional approachiS or 
techniques mre actually referral to special service responses. 
Consequently, an instructional approach or technique was defined as 
the activitieSi materials or the instructional content you would use 
in assisting a child in overcoming a particular problem'. Further, it 
was specified that an instructional approach or technique does not 
include requesting assistance for special service or making a referral 
for assistance or testing/evaluation. 

In order to make the teacher response set explicits the following 
statement was included in the instructions^ "answer each question 
based on the 'grade and age of children you currently teach"* 

The Instructions were appropriately revlsed.and are in Appendix 
H. Any changes or additions appear in capital -letters. 

The third purpose for f1eTd-test1ng the questionnaire was to 
select five Item groups that were not statlstlcany different. The 
reason for selectlr.g five Item groups that did not differ 
significantly was to equate Item groups In terms of their levelof 
difficulty. The SPSSH (Nie, Hull, Jenkins, Stelnbrenner, and Bent, 
197S). was used to determine which Item groups were statistically 

i ... 
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equivalant. The four dipindent percintage measures (variables) were 
how sure teachers felt about the four Instructional approaches or 
techniques they Indicated they would use with children exhibiting 
problems 1n the classroom.- An eight Item group discriminant analysis 
with teachers, grades one through three, within groups yielded 
significance for the first two discriminant functions. The level of 
significance, was .001 and .027 for the first and second function, 
rtspectlvely* The reiults are presented In Table 1* Aftar examination 
of the standardized discriminant function coefficients In Table. 2 and 

Item group, means 1n Table 3, the following five Item groups ware 
selected: (1) Item Group lr(2) Item Group Zi (3) Item Group 4; (4) 

Item Group 6; and (5) Item Group 7* Discriminant analysis was again 

applied. The results for the test of the discriminant functions as 

shown in Table 4 wftre not significant. Thusi the five Item groups were 

equivalent In that they were not statistically different* These five. 

Item groups i appropriately revised are 1n Appendix I. The item groups 

A, 

or questionnaires are In the same form as completed by teachers. 

Survey of Teachers 

This sections describes: (1) how the population was Identified 
and sample selected; and (2) the procedures used to conduct the study* 

Population . The population consisted of first, second, and third 
grade teachers certified and teaching In the state of South Dakota 
during the 1975-76 school year, A computer printout listing of teacher 
names and addresses was obtained from the Division of Elementary and 

Secondary Education In South Dakota. The list contained the names and 
school addresses for teachers comprising the population. These 
ttachers were certified and teaching In the state of South Dakota, It. 
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Table 1 

Test of the Discriminant Functions for the Eight Item 
Groups with First through Third 
Grade Teachers within Groups 



Functions 
Derived 


Wllks' 
Lambda 


Chl-square 


df 




0 


0.41 


56.75 


28 


o.obi** 


1 


0.61 


31.24 


18 


0.027* 


2 


0.78 


. 15.60 


10 


0.112 


3 


0.97 


1.77 


4 


0.777 



*£<.0S 
**£<001 
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standardized Discriminant Function Coefficients 
for the Eight Item Groups 



Functions 

terdependent 

Measures ^ i g 3 



Adequacy 1 


0.S6 


-0.18 


0.19 


0.08 


Adequacy 2 


-0.26 


0.53 


-0.24 


0.10 


Adequacy 3 


0.12 


-0.15 


-0.15 


-0.54 


Adequacy 4 


-0.10 


-0.00 


-0.54 


0.22 
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Table 3 ■ 
Means for Eight Item Gfoups with Teachirs . 
Grade One through Three, Within Groups 



Item Groups 



[nterdependent 
Measures 




1 


2 


3 


4 


5. 


. 6 


7 




8 


Adequacy 1 




r 

55 


7.00 


8.33 


5.88 


5.22 


7.00 


4.00 


7 


.77 


Adiquaey 2 


S. 


22 


6.11 


8.00 


6.00 


5.11 


7.55 


4.33 


5 


.11 


Adequacy 3 


6. 


11 


7.22 


6.88 


6.33 


4.88 


7.22 ' 


J 
5.55 


5 


.66 


Adequacy 4 


6. 


88 


6.66 


6.77 


6.44 


,3.11 


7.33 


6.66 


5 


.00 
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Table 4 

Test of the Discriminant functions for the Five 
Item Groups with First through Third 
Grade Teachers within Groups 



Functions 
Derived 


Wllks' 
Lambda' 


Ch1-square ^ 


df 


2.^ " 


0 


0.60 


1— 

19.59 


16 


0.239 


1 


0,82 


7.60 


9 


0.575 


2 


0.99 ' 


0.34 


4 


"0.987 . 


. 3 


0.99 


0.08 


1 


0.770 

_ 5 



0 



52 



. ^ " PAGE 38 

would have been desi>ab1e If the printout I1sllng could have been 
pbtalned for the 1975-76 schooV year*, However, due to tlfTie constraints 
1n conducting this studyi it was not possible; Inltialtyi the intent 
was to also identify the population of elementary resource learning 
cUsabnity teachers (hereafter referred to as learning disability 
.teachers) certified and teaching In the state of South Dakota during 
the '1975-76 school year. However, this was not possible because: (1) 
special education teachers are not certified In categorical areas such 
as learning disability, and (2) teachers working' with learning 
disability children^. also work with exceptional children In other 
categorical 'araast Consaqutntly, el emen'tary learning disability 
teachers were identified in the state of lowai Area XII, Area XII is 
located in western Iowa and is coniprlsed of the following counties: 
Plymouth 5 Cherokee, Idii Manona, Woodbury p and Crawford. Teacher names 
and addrasses for elementary learning disability taachars certified 
and teaching in the state of Iowa /Area XII, during the 1975*76 school 
year wera pbtainad from the Area XII Diractor of Special Safvlces. The 
accassible population consisted of 344 first grade teacharsi 365 
second grade taachers^ 359 third ^ grade teachers » and 39 laarning 
disability teachers. 

After the population was identifiad, the names of taachars within 
each teacher group were consecutlvaly numbarad. After teacher names 
within each \eacher group were numberadl^he investigator used a table 
of random numbers to select the sample. The table (Dayton, 1970) 
contained 10,000 digits that were generated by a pseudo-random 

ginerator on an IBM 7094 eltctronic computer- Tha invistlgator entartd 
the table in an arbitrary fashioni choosing three-digit numbers 
horizontally ' until the sample of first grade teachers was ideritlfiecl. 



The i^m procedure was used to select ^he sample of second and third 
grade teachers. Two-digit numbers were used to select the sample of 
• learnlng disablllty teachers. « " 

The sample consisted of 140 teachers with 35 per each of the 
•following groups:' (1) first grade teadheprCl) second grade teachers; 
(3) third grade, teachersj and. (4f learning dlsabll^lty teachers. All 
teachers were female with the exception of two male learning 
dTsablllty teachers. The sample size was determined according to the 
rule stated, by Tatsuoka (1970) on discriminant analysis. Tatsuoka 
states the rule as " . . . the total sample size should be at least 
two or (preferably) three times thi\number of variables used." The 
number of dependent variables .in this study Was four. Gi.ven that 80% 
or 112 teachers responded to the questjftrtnalre, t+ie total sample, size 
would have' been 28 times the number of variables used In, this study. 

Survey Procedures . Simple random sampling was used to assign 
first,, second, .third, and Tearning disabtlity. teachers to the five 
Item groups. A- total of 28 teachers were assigned to each item group 
with seven, teachers coming from each teacher group. ' ' 

Approximately 10 days prior to mailing, the questionnaire, 
teachers comprising the sample, received a personalTy addressed 
letter(Append1x J) from the Dean of the School of Education and. Dr. 
Donald Potter. Dr. Potter Is the director for the Title VI E grant 
that funded this study. The letter explained: (1) they had been 
selected to participate in the study; (2) the genera"! pur^pose of the 
study; and (3) encouraged teachers to participate. ' ■ 

The letter wa^ sent for two reasons: (1) so teachers would be 
aware . that they would receive the questionnaire; and (2) to 
potentially,. Identify those teachers- .who, due to unforeseen ; 
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circumstances, were no longer teaching at the school to which the 
questionnaire would be mailed. This was necessary because the list ^of 
first through third grade teachers teaching 1n the state of South 
Dakota was one year old. Consequently, teachers selected from the list 
may trave since moved,. retired, or died. As a result return delivery 
was requested for all mailing to: (1) determine those teachers who 
were no longer part of the population; and (2) randomly select 
additional teachers. 

In October of 1975 the questionnaire was mailed to the first, 
secpnd, third, and learning disability teachers. A letter(Append1x K) 
and self -addressed stamped return business envelope was enclosed for 
^he convenience of teachers responding to the questionnaire. The 
letter was personally addressed to each teacher and explained: (1) the 

general purpose of the study; (2) that teacher responses would be held 
In strictest confidence; (3) the approximate time to complete the 
questionnaires and (4) that they would be reimbursed $10 upon return 
of the completed questionnaire. Thirteen days after mailing the 
questionnaire teachers who had not responded were mailed, a follow-up 
postcard reminder. The postcard is In Appendix L. 

Teachers fal'ling to complete and return the questionnaire 13 days 
following mailing "of the follow-up postcard were sent a second 
questionnaire, letter, and self-addreSsed stamped return business 
envelope. The letter{Append1x M) was personally addressed and 

contained the same content as the Initial litter sent with the first 

J a ■ 

questionnaire. In addition, the .letter Indicated that they were sent a 

second questionnaire In, the event that Sthey did not receive the 
qutitlonnafrt mailed savtra.1 weeks ago. I . 
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Teachers not returning the completed second questionnaire within 
13 days were sent a second follow-up postcard. The postcard 1s in 
Appendix N, ^ , 

All teachers who did not complete and return the questionnaire 
were contacted by the investigator approximately two v/eeks after 
mailing the second postcardi At the onset of the conversation the 
investigator stated who he was and that he was caViing in regard to 
the questionnaire mailed to them by Dr. Donald Potter in the School of 
Education at the University' of i South Dakota, The teacher was then 
asked if she received the questionnaire* If the, teacher responded 
affirmatively, the Investigator asked the teacher if she anticipated 
completing the questionnaire. If the response was no or not sure* the 
teacher was questioned further regarding the reason(s) for not 
completing the questionnaire. If the response was yesi i.e,* that the 
questionnaire would be completed and returned, the investigator 
explained: (1) that the sampling procedure did not allow another 
teacher to be substituted for the teacher; (2) that the teacher's 
response was important to the results of the study, and (3) that 
reimbursement of $10 would be received approximately two weeks 
following return of the completed '- questionnaire. If the teacher 
misplaced the questionnaire and was still willing to partlctpatg or 
did not receive the questjonnairei the same three points above were 
explained to the teacher, A questionnaire wais mailed to them that day. 

In order to ensure that the sample of first* second^ third, and 
learning disabnity teachers were actually teaching that respective 
fjradt! or clansi the following Inforntation was roquflstodi (1) teacher 
namei (2) addressi city, state, and zip code; and (3) grade level or 
class the teacher currently was teaching. In addition* learning 
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disability teachers were a^sked to indicate the age for both the 
youngest and oldest' child sha taught/ 

For those teachers who were no longer teaching at the levelfor 
the groups to which they were assigned, additional teachers were 
selected using the same procedure as previously defined for selection 
of the original sample. For example, a first grade teacher was no 
longer considered as being, part of the population of first grade 
teachers Jf the teacher: (1) was retired; (2) had moved and was no 
longer teaching at the same school ; (3) was teaching a grade other 
than first grade; or (4) was deceased. The same procedure was used for 
all mailing and fol,low-up as previously described. 
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Chapter IV 

An a 1 y s 1 s 0 f Resul t s 

This chapter presents: (1) a descriptive breakdown for teacher 
responses to the questionnaire-, (2) the design for the analysis of the 
data and summary of the results i and (3) a content outline for how the 
tables" are organized. 

Teacher Responses 

The sample consisted of 140 teachers with 35 teachers per each of 
the following groups: (1) first grade teachers; (2) second grade 

teachers; (3) third grade teachers; and (4) learning disability 
teachers, A total of 119 teachers responded to the questionnaire for 
an 85% return rate. The percentage response rate was: (1) BOX for 
firsti (2) 85.71 for second; (3) 85,71 for third; and (4) 88,6« for 

learning disability teachers* A breakdown of teacher group responses 
according to Item groups 1s presented In Table S. / 

A total of 21 teachers did not participate 1n the study* For 

those teachers the .Investigator was able to contact the following 

ft 

reasons were given: (1) six teachers Indicated that they did not have 
enough time due. to. teachings famriyi and social responsibilities; (2) 
five teachers Indicated that they had difficulty listing four 
different Instructional approaches and estimating how sure they were ^ 
that the Instructional approaches would be relatively successful; (3) 
three teachers explained that they would complete and return the 
fluestlonnalrei but did not; and (4) one teacher refused to speak with 
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Table 5 

Teacher by Item Group Res|Donse with a 
Maximum of Seven per Cell 



Item Grade Learning n/Item 

12 3 Disabnity Group 
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1 6 7 5 7 25 

2 4 5 6 5 20 

3 6 6 7 ,6 25 

4 6 6 6 6 24 

5 6 6 6 7 25 



n/Tchr 28 30 30 31 . 119 

Group 
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the Investigator. For the remaining teachers' (1) three simply 
returned the questionnaire; (2) one teacher returned the questionnaire 
but did not follow the format for responding to the questions; and (3) 
the investigator was unable to contact two teachers. 

Design 

For each of the four questions of this study there were two 
Independent variables and four Interdependent measures. The two 
independent variables were Teacher Groups and Items that depicted a 
particular problem area. Teacher groups were composed of four levels, 
1*e*p first, second, third, and learning disability teachers. The 
three problem areas were learning, behavior, and neurological * For 
each problem area there were five items. Each problem area was 
analyzed Independently, 

In responding to the questionnaire, teachers were requested to: 
(1) write four instructional approaches or techniques they would Use 
for a child exhibiting a specific problem; and (2) Indicate how sure 
they were that each approach would be relatively successful in ^ 
assisting the child. Thus, for questions concerned with instructional 
approaches, the teacher made four responses. The responses were 
interdependent. I.e., the response the teacher made after writing the 
second approach assumed the .first approach was not relatively 
successful; the response for the third approach assumed the first two 
approaches were not relatively successful ; and the response for the 
fourth approach assumed all previous approaches were not relatively 
successful , ^- .. , 

Thi upper limit of the responso rancie was used ar» the teachir 
responie. For example, If the teacher checked 7UB0%, the response was 
80, The raw data for .instructional appfoaches is presented in Appendix 
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0. The mean value for the respecti'vi Item and teacher group was used 
for missing responses 1f the teacher failed to make less than four 
responses for a problem area. However, 1f the teacher failed to make 
all four responses for a problem area the case was disregarded. No 
cases were disregarded for Instructional approaches. 

For questions associated with referral, teachers also made four 
responses. After teachers wrote each Instructional approach and 
indicated how sure they were the approach would be relatively 
successful in assisting the child, they were told to assume that the 
approach was not relatively successful. Based on this assumption, 
teachers thin indicated how sure they were that they would request 
assistance for special service. The upper limit of the response range 

was used as the teacher response. The same procedure was used for 
missing values as for Instructional approaches. One case was 
disregarded for referral of children with learning problems. The raw 
data for refer rat/ is presented in Appendix P. 

The P-STAT version of multivariate analysis of variance (MANOVA) 
using Wilks' Lambda criterion was used to analyze the data (Buhler, 
1971). This P-STAT program is essentially the one distributed by 
Professor Elliot Cramer, Psychometric Laboratory, University of North 
Carolina. , 

Two-way fixed effects MANOVAs were used to analyze the data. The 
two factors were Teacher Groups and Items that depicted a particular 
problem area. Only the main effect for teacher groups and the 
Interaction effect for teacher groups by items were important to the 
questions of this study. Although results are presented for the main 
effect for items, np interpretation was made. The pre-planned sequence 
for data analysis was: (1) perform the overall test for teacher group 
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'■ main effect and teacher group by Item Interaction effect using a 
two-way MANOVA; (2) if differences were found for the main effect 
and/or Interaction effect, contrasts of canonical varlates would be 
made to detennlne which Items teacher groups responded to differently; 
and (3) to examlna the "canonical loadings" to determine which of the 
four Interdependent measures were contributing to differences between 
teacher groups 1n responding to the Items. For all analyses, a .05 
alpha level was selected as the critical value of £. 

A 3 (teacher groups) x 5 (items) MANOVA was used to answer 
questions 1 and 3. Question 1 was; Do first, second, and third grade 
teachers differ among themselves for how sure they are about the 
Instructional approaches they use with children who exhibit problems 
for each of the following areas: (1) learning; (2) behavior; and (3) 
neurological. Question 3 was: Do first, second ahd third grade 
teachers differ among themselves for how sure they are that they would 
request assistance for special service for a child who exhibits 
problems for each of the following areas: (1) learning; (2) behavior; 
and (3) neurological. Since the results were not significant, 
contrasts and examination of the "canonical loadings" were not 
necessary. 

A 2 (teacher groups) x 5 (items) MANOVA was used to answer 
questions 2 and 4. Question 2 was: Do elementary teachers, in 
aggregate, differ from learning disability teachers for how sure they 
are about the instructional approaches they use with children who 
exhibit problems for each of the following areas: (1) learning; (2) 
behavior; and (3) neurological. Question 4 was: Do elementary 
teachers, in aggregate, differ from learning disability teachers for 
how sure they are that they would request assistance for special 
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service for a child who exhibits problems for each of the following 
areas: (1) learning; (2) behaviori and (3) neurological. Since the 
results were not significant, contrasts and examination of the 
"canonical loadings" were not necessary. 

Organization of the Tables 

The- tables were organized according to the major questions of 
Interest which were instructional and referral. Questions 1 and 2 
dealt with instructional and questions 3 and 4 dealt with referral. 
For each analysis there were two tables: one for the MANOVA and one 
for the means and standard deviations. . 

(1) Question 1: Do first, second, and third grade teachers differ 
among themselves for how sure they are about the instructional 
approaches they use with children who exhibit problems for each of the 
following areas: (1) learning; (2) behavior; and (3) neurological. 

(a) Analysis for learning problems: Tables 6 and 7. 

(b) Analysis for behavior problems: Tables 8 and 9. 

(c) Analysis for neurological problems: Tables 10 and 11. 

(2) Question 2: Do elementary teachers differ from learning 
disability teachers 'for how sure they are about the Instructional 
approaches they use with children who exhibit problems for each of the 
following areas: (1) learning; (2) behavior; and (3) neurological. 

(a) Analysis for learning problems: Tables 12 and P. 

(b) Analysis for behavior problems: Tables 14 and IS. , 

(c) Analysis for neurological problems: Tables 16 and 17. 

(3) Question 3: Do first, second, and third grade teachers differ 
ainong themselves for how sure they are that they would request' 
assistance for special service for a child who exhibits problems for 
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each of the following areas: (1) learning; (2) behavior-, and (3) 
niurologlcal . 

■ (a) Analysis for learning problems: Tables 18 and 19. 

(b) Analysis for behavior problenis: Tables 20 and 21. 

(c) Analysis for neurological problems: Tables 22 and 23. 
(4) Question 4: Do elementary teachers differ from learning 

disability teachers for how sure they are that they would request 
assistance for special service for a child who exhibits problems for 
each of the following areas: (1) learning; (2) behavior: and (3) 
neurological . 

(a) Analysis for learning problems: Tables 24 and 25. 

(b) Analysis for behavior problems: Tables 26 and 27. 

(c) Analysis for neurological problems: Tables 28 and 29. 
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Table 6 

3x5 MANOVA for How Adsquate Flrst^, Second^, and Th1rd^ 
Grade Teac,hers(A) Ftel 1n Teaching Children 
with Learning Problems(B) 



df df 
Source Hypothesis Error F 



A 

Test of Roots 



i tnrougn c 


8.00 


140.00 


1.89 


0.065 


2 tnrougn 2 


3.00 


70.50 


1 .86 


0.143 


B 










Test of Roots 










1 through 4 


16.00 


214.49 


0.69 


0.803 


2 through 4 


9.00 


186.99 


0.20 


0.994 


3 through 4 


4.00 


142.00 


0.18 


0.947 


4 through 4 


1.00 


71.50 


0.00 


0.983 


AB 










Test of Roots 










1 through 4 


32.00 


259.74 


0.70 


0.887 


2 through 4 


21.00 " 


257.31 


0.38 


0.994 


3 through 4 


12.00 


251.41 


0.26 


0.994 


4 through 4 


S.OO 

r' 1 
1 


240.61 


0.29 


0.914 



' 28. 
''n « 30, 



cn ■ 30. 
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Tabia 7 

Mean Percentage and Standard Deviations for How Adequate 
First, Second, and Third Grade Teachers Feel About 
Instructional. Approaches for Learning Problems 



Teacher 
Group 



n 



M 



SD 



Instructional Approaches 



M 



SD 



M 



SD 



M 



SD 



1st 28 68.57 22.23 68.21 22.11 64.28 22.67 71.07 24.39 
2nd 30 61.66 26.53 61.33 24.17 63.00 19.14 56.55 20,88 
30 62.00 26.18 70.33 21.25 70.66 24.90 70.00 30.51 



1 
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Table 8 

■3 X 5 MANOVA for How Adequate F1rst», Second and ThIrdC " 
Grade Teachers{A) Feel 1n Teaching Children 
with Behavior Problems(B) 



Source 


df 

Hypothesis 


df 

Error 


F 




A 










Test of Roots 










1 through 2 


8.00 


140.00 


1.12 


0.350 


■ 2 through 1 


3.00. 


70.50 


0.39 


0.755 


B 










Test of Roots 










1 through 4 


16.00 


214.49 ' 


0.81 


0.668 


2 through 4 , 


9.00 


186.99 


0.64 


p. 758 


3 through 4 


4.00 


142.00 


, 0-.38 


0.821 


4 through 4 


1.00 


71.50 


0.56 


0.454 


AB 










Test of Roots 










1 through 4 . 


32.00 


259.74 . 


0.95 


0.548 


2 through 4 


21.00 . 


257.31 ' 


0.85 


0.650 


3 through 4 


12.00 


251.41 


0.78 


0.667 ' 


4 through 4 


5.00 


240.61 


0.71 


0.614 



i 28. 

\ ^ 30." 
H ^ 30. 
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Table 9 ' ' ' . - , ■ 

Mean Percentage and Standard Deviations for How Adequate 
First, Second t and Third Grade Teachers Feel Abput 
Instructional Approaches for Behavior Problems 

' Instructional Approaches 

Teacher 1 2 3 '4 

Grou^ n M SD M SD M . S£ ^ ^ M ■ SD 

1st * 28 67.14 18.63 68.21 18.26 67.85 17,28 65.35 24^71 
^Zhd 30 55.33 25.15 59,66 20.75 60.66 19.64 62.33 22.84 
3rd, 30 67.33 22.58 68.33 24.22 70.66 21.80 72.80.24.34^ 
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Table 10 - , • ' ' 

3 X 5 MANOVA for How Adequate Fi'rst^, Second'', ^nd Thlrd^ 
Grade Teachers (A) Feel in Teaching Children 
with Neurological Problems(B) 



Source Hypothesis Error £ g 



• A 
Test of Roots 



1 through 2 


. .8.00 


140.00 


l.*78 


0.086 


2 through 2 

: B 


3.00 


70.50 


1.30 


0.281 


Test of Roots 










1 through, 4 


16.00 ■ 


214.49 


0.72 


0.764 


2 through 4 


9.00 


.186.99 


0.50 


0.871 


3 through 4 


4.00 


142.00 


0.16 


0.955 


4 through 4 


1 . 00 


71.50 


0.04 


0.838 


AB 










rest of. Roots 










1 through 4 


32.00 


259.74 


1.00 


0.458 


2 through 4 


21.00- 


'257.31; 


0.80, 


0.716 


3 through 4 


12.00 


231.41 


0.74 


0.709 


4 through 4 


5.00 


240.61 


0.53 


0.748' 



0 " f 



% » 28. 
% ^ 30.' 
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Table 11 

Mean Percentage and Standard Deviations for How Adequate 
Firsts Second, and Third Grade Teachers Feel About 
Instructional Approaches for NeurologlcarProblems 

Instructional Approaches 

Teacher ,'1 2 3 4 

Group, il * M SD M SD, M M E l£ 

1st . 28 62.50 23.82 69.28 20.17 64.28 23.48 67.50 25.62 
Znd 30 62.66 27.53 60.33 19.56 58.88 21.87 69.66 23.88 
3rd 30 64.00 23.86 64.33 '19.94 64.33 25.82 61.10 29.28 



I 
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Table 12 

2 x„S MANOVA for How Adequate Elementary®, Grades One 
^, throijgh Three, Versus Learning Disability^ 
Teachers(A) Feel 1n Teaching Children 
with Learning Problems!(B), 



Source 


df 

HypHhisIs 


it 

Error 


F 




A 










Test 0? Roots 










1 through 1 
B 


4.o6 


106.00 


1.60 


0.178> 


Test of Roots 










1 through 4 


16.00' 


324.47 


0.59 


0.889 


2 through 4 


"9.60 


282.24 


0.19 


0.994 


3 through 4 


4.00 


214.00 


0.15 


0.962 


4 through 4 


1.00 


107.50 


ff'.OO 


0.976 


AB 

Test of Roots 










1 through 4 


" 16.00 


324.47 


0.61 


0.86>, 


2 through 4 


9.00 


282.24 


0.34 


0.955 


3 through 4 


4.00 ^ 


214.00 


0.20 


0.929 


4 through 4 


1.00 


107.50, 


0.08 


0.771 



^ n_ ^ 88. 

n « 3i; ' " 

ERIC 
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Table 13 ' 

Mean Percentage and Standard Deviations for How Adequate El ementary,. 
Grades One through Three, Versus Learning Disabnity, Teachers 
Feel About Instructional Approaches for Learning Problems 



Instructional Approaches 



Teacher 



n 



M 



SD 



M 



SD 



M 



SD 



M 



SD 



Elem 88 63.97 25.03 66.59 22.63 66.02 22.36 65.75 26.17 
LD 31 72.58 19.82 76.77 44.69 76.12 16.46 73.88 22.31 



72 



PAGE 58 

Table 14 

2x5 MANOVA for How Adequate E^e^lentary^ Grades One 
through Three, Versus Learning Disability^ 
Teachers (A) Feel In Teaching Children 
with Behavior Prbblems(B) 



Source HypOThesis Error F 

A 

Test of Roots 
1 through 1 4.00 



Test of Roots 



1 through 4 


16.00 


324.47 


0.82 


0.653 


2 through 4 


9.00 


282.24 


0.81 


0.599 


3 through 4 


4.00 


214.00 


0.71 


, 0.580 


4 through 4 


1.00 


107.50 


0.45 


0.504 


AB 










rest of Roots 










1 through 4 


16.00 


324.47 


0.75 


0.732 


2 through 4 


9.00 


282 .24 


0.50 


0.869 


3- through 4 


4.00 


214.00 ' 


0.45 


0.766 


4 through 4 


•1.00 


107.50 


0.04 


0.828 



a n ^ 88. 
bn - 31. 



106.00 0.69 0.596 
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Table 15 

Mean Percentage and Standard Dev.1at1ons for How Adequate Elementary, 
Grades One through Three, Versus Learning Disability Teachers ■, 
Feel About Instructional Approaches for Behavior Problems 

Instructional Approaches 

Teacher 12 3 4 

Group n M |D M SD M SD M SD 

Elem 88 63.18 22.82 65.34 21.43 66.36 19.95 66,86 24.10 
LD 31 68.06 19.73 71.29 16.48 70.43 20.19 73.65 23.41 
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• ' ■ - . Table 16 
2x5 MANOVA for How Adequate Elementary*, Grades One 
through Three, Versus Learning Dlsabnity'^ 

Teachers (A) Feel In Teaching Children 
. with Neurological Problems(B) 



Source 




df 

^ trror 


f 




A 










Test of Roots 










1 through 1. 


4.00 


106.00 


1.27 


0.286 


B 










Test of Roots 










1 through 4 


16.00 


,324.47 


0.77 


0.717 


2 through 4 


9.00 


282.-24 


0.52 


0.855 


3 through 4 


4.6o 


213.00 


0.14 


0.965 


4 through 4 


1.00 


107.50 


0.05_ 


. .0.794 


^ AB ; 










Test of Roots 










1 through 4 


16.00 


, 324.47 


0.67 


0.822 


2 through 4 


9.00 


282.24 


0.57 


,0.816 


3 through 4 


4.00 


214.00 


0.53 


0.707 


4 through 4 


1.00. 


107.50 ■ 


j/.73 ■• 


0.392 













^n^ = 88. 
'^n -31. 
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Table 17 

Mean Percentage and Standard Deviations for How Adequate Elementary, 
Grades One through- Three, Versus' Learning Disability Teachers Feel 
'About Instructional Approaches for Neurological Problems 



# 



Instructional Approaches 



Teacher 1 2 3 4 

Group n_ M SD M SD M SD M SD 



Elem 88 63.06 24.88 64.54 '19.99 62.45 23.65 66.05 25.74 
LO 31 XO.OO 21.90 73.22 15. S7 70.50 18.55 72.18 21.25 



/ 
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Table 18 

3x5 MANOVA for How Adequate F1rst^ Second^, and Th1rd^ 
Grade Teachers(A) Feel In Referring Children 
with Learning Problems(B) 



Source 


df 

HypoThesIs 


df 

ErFor 






A 




— — . — _ — 






lest of Roots 










1 through 2 


8.00 


140.00 


1.36 


0.219 


H through 2 


3.00 


70.50 


0.51, 


, 0.672 


B 










fast of Roots 










I through 4 


16.00 


214.49 


2.52 


0.001* 


d through 4 


9.00 


186.99 


1.76 


0.077 


3 through 4 


4.00 


142.00 


1.21 


0.306 


4 through 4 


1.00 


. 71.50 


1.93 


0.168 


AB 










Test of Roots 










1 through 4 


32.00 ' 


259.74 


. 1.40 


6.078 


2 through 4 


21.00 


257.31 


1*06 


0.389 


3 through 4 


12.00 


251.41 


0.60 


0.838 


4 through 4 


5.00 


240. 61- 


6!59 


0.708 



an • 28, 
"30. 

^n » 30. 

*£<.001. 
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Table 19 

Mean Percentage and Standard Deviations for How Sure First, Second , 
and Third Grade Teachers iFBel In Referring Chndren with 
Learning Problems after Each InstructlonaT 

Approach is Unsuccessful ' 



Instructional Approaches 



Teacher '12 3 4 

Group n M SD M SD M SD M SD 



1st 28 45.35 36.56 55.71 33.38 70.00 28.02 79.64 28.99 
2nd 30 43.0'4 35.63 48.33 30.97 62.96 31. 98' 78.66 28.85 
3rd 30 42.82 35.27 58.33 33.33 62,00 38.45 81.00 30.32 
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Table 20 . 
3x5 MANOVA for How Sure F1rs#., SeconiJ' , and Third ^ 
Grade Teachers(A) Feel in Referring Children 
■ with Behavior Problenis(B) 



Source 


df 

Hypothesis 


df 

Error , 






"'a ' , 


■ 








Test of Roots 










1 through 2 


8.00 , 


140.00 


1.76 


0.089 


2 through 2 

^ B • 


, 3.00 


70.50 


1.13 


0.342 


Test of Roots 










1 through 4 


16.00 


214.49 ' 


1.28 


0.206 


4. through 4 


' 9.00 


.186.99 


0.92 


0.508 


3 through 4 


4.00 


142.00 


0.40 


0.804 


4 through 4 


- 1.00 


71.50 


0.29 


0.591 


AB 










Test pf Roots 










1 through 4 


32.00 


259.74 


• 1.03 


0.420 


2 through 4 


21.00 


257.31 


0.63 


0.893 


3 through 4 


12.00 


251.41 


0.62 


0.817 


4 through 4 


„ 5.00 ' 


240.61 


0.44 


0.820' 



17 

® n ^,28. 



^ n ^ 30. , , ' "i" 
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Table 21 . ' 

Mean Percentage and Standard Deviations for How Sure First, Second, 
and Third Grade Teachers Feel In Referring Children with 
Behavior Problenis after Each Instructional 
Approach 1s Unsuccessful 



Instructional Approaches 



Teacher . 1 . 2 , 3 

Group n^ M ^ M . SD M SD M 

1st 28 35.35 28.86 44.28 29.24 66.78 29.94 86.42 22;80 

2nd 30 19.33 14.12 30.33 17.71 47.35 28.38 71.61.29.00 

3rd ,30 36.77 31.75^46.77 36.40 57.15 36.18 79.51 32.99 




Table 22 . 
3x5 MANOVA for How Sure F1rst^, Second^, and Thlrd^' 

Grade Teachifs(A) FeeV 1n Referring Children 
with Neurological Problenis(B) 



Source 


df 

Hypothesis 


df 

Error 


F 




Test of Roots 










1 through 2 


8;00 


140.00 


0.73 


0.658 


2 through 2 


3.00 


70,50 


0.36 


0.781 


B 










Test of Roots 










1 through 4 


16.00 


,214.49 


1.15 


0.308 


^ 2^ through 4 


9.00 


186.99 


0.93 


0.499 


3 through 4 


4.00 


142.00 


0,66 


0.617. 


4*thrQLiah 4 

?T Will Wu^ll ^ 


1 00 

± m WW 
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w . two 


AB 










Test of Roots 










1 throuflh 4 


32.00 


259.74 


0.70 


0.883 


2 through 4 


21.00 


257.31 . 


0.57 


0.932 


3 through 4 


12.00 


251.41 


0.49 


0.920 


4 through 4 


5.00 


240.61 


0.41 


0.841 



^ 28. 

bn ■ 30. 
Cn ■ 30. 
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. Tablg 23 , . " 

. Mean Parceintage and Standard Deviations for How Sure First, Second, 
and Third Grade Teachers Feel 1n Referf^lng Children with 
Neurological Problenis after Each Instructional 
Approach Is Unsuccessful 

, i ^ __ ' 

Instructional Approaches 

Teacher 1 2 3 4 

n M SD M . SD M .SD r % SD 



1st 28 48.92 sC'gl^SS.gg 34.03 70.71 33.10 82.50 31.34 
2nd 30 40.00 26.90 54.33 34.10 67.82 30,05 80.95 26.35 
3rd . 30 4S9#3 37.39 49.33 35.32 70.33 31,23 85.66 26.35 
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- - Table 24 

2x5 MANOVA for How Sure Elementari^, Gradis One through 
Three, Versus Learning Disability^ Teachers(A) Feel in 
Referring Children with Learning Problems(B) 



Source 


df 

Hypothesis 


df 

Error 


F 






A 












Test of Roots 












1 through 1 


4.00 


105.00 


0.78 


0, 


,540 


B 












IcbU OT r\OOT»b 












1 through 4 


16.00 


321.41 . 


1 ,82 


Oi 


p027* 


2 through 4 


9.00 


279.59 


1,07 


0, 


,380 


3 through 4 


4 . 00 


212.00 


0.62 


0. 


647 


4 through 4 


1.00 


106.50 


0.09 


0. 


,755 


AB 












Test of Roots 












1 through 4 


16.00 


321.41 


1.62 


0. 


060 


2 through 4 , 


9.00 


279.59 


1.07 


0. 


379 


3 through 4 


4.00 


^' 212.00 


0.28 


0. 


885 


.4 through 4 


1.00 


106.50 


0.16 


0. 


689 



Note . One case for the learning disabnity group was 
disregarded because the teacher did not respQnd to the 
questions. 

tn. = 88: / . . 

V = 30. . 

*£ <\05. , . •■ 
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■ Table 25 . , 

Mean Percentage and Standard Deviations for How Sure Elementary, Grades 
One through Three, Versus Learning Disabnity Teachers Feel in 
Referring Children with Learning Problems after Each 
■ Instructional Approach is Unsuccessful 



Instructional Approaches 

Teacher 1 2 3 4 

Group n M SD M . SD- M |D M SD 

Elem 88 43.68 35.41 54.09 32.47 64.87 33.01 79.77 29.08 
LD. 30 45.04 31.25 52.64 29.35 70.66 27.53.., 83 .,00 27.68 
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Table 26 

2x5 MANOVA far How Sure Elementary^, Grades One through 

b ° 

Three, Versus Learning Dlsabnity Teachers(A) FeeT in 
Referring Children with Behavior Problenis(B) 



df df 
Source Hypothesis Error £ . £ 



A 

o 

Test of Roots 



1 through 1 


4.00 ' 


106.00 


1 


.95 


0.107 


D 
D 












"est of Roots 












V through 4 


16.00 


324.47 


1 


.48 


0.104 


2 through 4 


9.00 


282.24 


1 


.15 


0.326 


3 through 4 


. 4.00 


214.00 


0 


.95 


0.436 


4 through 4 


1 . 00 


107.50 


0 


.27 


0.603 














'est of Roots 












1 through 4„ 


16.00 


324.47 


1, 


,13 


. 0.321 


2 through 4 


• ' 9.00 


282.24 


0. 


,66 


0.738 


3 througji 4 


4.00 


214.00 


0, 


,54 


0.704 


4 through' 4 


1.00 


, 107.50 


,1, 


,05 


0,308 
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Table 37 

Mean Pepcentaqe and Standard Deviations for How Sure Elementary 
Grades One. through Three, Versus Learning" Di sabU 1ty 
Teachers Feel in Referring Children with Behavior 
Problems after Each Instructional Approach 
is Unsuccessful 



Teacher 

Group n M 



SD 



Instructional Approaches 



M 



M 



SD 



M. 



SD 



Eleni 88 30.37 26.93 40.37.29.41 56.87 32.34 79.02 29.00 
LD ,' 31 42.95 29.38 57.09 30.24 65.67 31.37 83.39 26.67 
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Table 28 

2x5 MANOVA for How Sure Elementary^, Grades One 
through Three, Versus Learning Disability'' 

Teachers(A) Feel 1n Referring Children 
with Neurological Problems(B) 



Source 


df 

Hypothesis 


df 

Error 




F 


p 


A ^ 












Test of Roots 












1 .through 1 


14.00 


106.00 


0 


.78 


0.540 


leSu OT KOOtS 












1 through 4 


16,00 


324.47 


1 


.51- 


0.093 


2 through 4 


9,00 


282.24 


1 


.05 


0.395 


3 through 4 


4.00 


214.00 


0, 


.74 


0.561 


4 through 4 


1.00 


107.50 


1, 


,20 


0.275 


AB 












Test of Roots 












1 through 4 


16,00 


324.47 


0. 


61 


0.870 


2 through 4 


9.00 


282.24 


0. 


19 


0.995 


3 through 4 


4,00 


214.00 


0. 


06 


0.992 


4 through 4 


, 1.00 


107.50 


0. 


01 


0.919 



% » 88. 
31. 



f 
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Table 29 

Mean PercRntage and Standard Deviations for How Sure Elementary, Grades 
One through Three, Versus Learning Disabnity Teachers Feel In 
Referring Children with Neurological Problems After Each 
Instructional Approach 1s Unsuccessful 



Instructional Approaches 



Teacher 1 2 3 4 

Group n_ M SD M SO M SD M SD 



Eleiii 88 44.65 33.18 54.09 34.32 69.59 31.11 33.05 27.78 
LD 31 50,48 28.23 62.80 27.69 80.21 ■,21.68 90.22 16.78 
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Chapter V 

Discussion and Conclusions 

This chapter presents*- (1) a discussion of the results^ (2) 
conclusionsr (3) suggestions for further research; (4) suggestions for 
modification of the procedures and further data analysis; and (5) 
Implications of thfi study. 

Discussion ^ 

The tWQ^ analyses for questions concerned with how sure teachers 
were that the instructional approaches they reported they would use 
would be relatively successful in assisting a child who exh1t?its 
problems within the learning, behavior^ and neurological areas 
Indicated that: (1) first, second, and third grade teachers did not 
differ ijimong themselves within the four instructional approaches for 
each problem area; and (2) elementary teacher groups, in aggregate, 
did not| ' differ from learning disability, teachers ,within the four 
instructional approaches for each problem area. The grand mean of the 
four teacher groups * in aggregate * for instructional approaches by 
problem areas are presented in Figure 1, The grand mean for the first, 
second, third, and fourth instructional approact\^was: (1) 64,56, 
66.89, 67,64, and 68,63 tor behav^i^^ problems, respectively; (2) 
66.21, 69.24, 68.65t and 67.87 for learning problems, respectively; 
and (3) 64,87i 66*80, 64.55, and 67.65 for neurological problems* 
respectively, . ^ . \ 
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The two analyses for questions concerned with how sure teachers 
were that they would request assistance for special service if the 
instructional approach was not relatively successful 1n assisting a 
child who exhibits problems within the learning, behavior, and 
neurological areas indicated that: (1) first, second, and third grade 
teachers did not differ among themselves within the four requests for 
special service for each problem area; and (2) elementary teacher 
groups, in aggregate, did not differ from learning disability teachers 
within the four requests for special service for each problem area. 
The grand mean of the four teacher groups, in aggregate, for requests 
for special service after each instructional approach was not 
relatively successful by each problem area are presented in Figure 2, 
The grand mean for the first, second, third, and fourth request for 
special service was: (1) 33.65, 44,73, 59.16, and 80,15 for behavior 
problems, respectively; (2) 44,03, 53.72, 66.34, anu 80,59 for 
learning problems, respectively; and (3) 46.17, 56.36, 72,36, and 
84.92 for neurological problems, respectively* ■ • \ 

.The results, presented in Figure 1, generally indicate that the 
four teacher groups, in aggregate, feel relatively adequate about the 
instrufitional approaches they report , they would use for children 
exhibitng problems within each problem area. However, and as shown in 
Figure 2, as the four teacher groups, in aggregate, experience failure 
1n assisting a child who exhibits problems within each problem area, 
the likelihood for requesting assistance for special service 
increases. . , . 

The items selected for use in the questionnaire were chosen based 
on two criteria: ^ (1) the Jt%m Vftpresented pfoblems to which 
elemtntary ,teachers In the state. of South Dakota perceived a high need 
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Figure 2, Leval ^^f confidence for teacher groups 
in aggregate, for requesting assistance for special 
service after pach Instructional approach is not 
relatively successful by problem area. 
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for service (Flanders, 1973); and (2) the<items represented problems 
that have been reported to be characteristic of children with learning 
disabilities or learning problems (Clements, 1966^ Gearheart, 1973; 

Lerneri 1971; Novack et al . , 1973; Wallace and Kauffman, 1973; Wallace 
and McLough,l1ns 1975), Although the responses of elementary teacher 
groups, in aggregate, were not quantitatively different from learning 
disability teachers^ 1t would be inappropriate to conclude that 
elementary teacher groups, grades one through three ^ feel adequate ''in 
teaching learning disability students. Children diagnosed as learning 
disabled typically exhibit a composite of learnings^behavfor , and 
possible neurological problems. ' ' 

Conclusions ^ 

The results of this study suggest that elementary teachers, 
grades one through three, do not differ 'quantitatively from resoui^ce 
learhing disability teachers who. purportedly arevtralned to tgach- 
children who exhibit problems used , in this. study. However, future 
Veseanch may provide additional insight into the nature of the- 
problem, _ ^ ^ ' , . 

Suggestions for Future Rgse>rch , ■ , 

The following three alternate hypotheses can potentially provide 
Information concerning: (l).if qualitattve differences exist between 
elementary teacher groups and learning disability teachers; and (2) If 
the results^ of this study can be generalized to urbaji settings. The 
alternate hypotheses are: - 
. (1) There 1s no qualitative difference between' the Instructional 
approaches written by elementary teacher groups, in aggregate, and 
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.learning disability teachers. In- order to determine if the 
instructional approaches -'written teacher groups differ, further 
analysis would be required. Speclficany, the approaches would ngBd-tr 
be content analyzed. Content analysis may show that the instructional 
approaches written .by learning disability teachers are more 
"appropriate" for specific problems. The questionnaire provides 
Information for subsequent cpn^ analysis, however, this was not 
within the scofe ofthe study. _J ^ ) ^ 

(2) There 1s no qualitative .difference between the expecte,d 
outcome for requesting *tss1stanb for special service for elementary 
teacher groups, in aggregate, and. learning disability teachers. 
Elementary teacher groups, in aggregate, may request assistance for 
special service for the purpose of placihg the child in a special 
education setting. The purpose for requesting assii^nce for special 
service by .learning, disability teachers may be to^p^vide them with 
actions, I.e., Instructional approac^- they can use to^asslst the 
child ln overcoming a specific prbblj; The questionnaire would have 
.to be modified In c^der to test this alternate hypothesis. For 
example:, after teachers had indicated the likelihood that they would 
request , assistance for special serylce. they could ^ be a^ked to - 
indicate lf the expected putcome was to: (1) have someone elssLsslst 
the. child in^ overcoming, the probl^r and (Z) provide tfiem ,w1th 
information planning: instn.ctional approaches. • Howeyer,^ 

difficulties arise with this modification since children taught by 
learning disability teachers are already placed outside the regular 
classroom for all or part of the school day. Consequently, it might be 
anticipated that more elementary teachers would request assistance^-for 
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placemint In a special education setting than learning disability 
) teachers. 

(3) There Is no difference between elementary teacher groups from 
rural versus urban areas In how sure they are about the Instructional 
approaches they use and the subsequent likelihood for requesting 
•asslstanoe for special service. In urban areas*where "extensive" 
specleil sei^^MS^ are Initiedlately available to teachers, they may tend 
to seek out the expertise of special service personnel when. confronted 
C~~\j5' a problem. If the child then becomes the responsibility of the 
) special service personnel, then the „ teapher may not have the 
opportunity to practice different instructional approaches. However, 
in rural areas where "extensive" special services are not Inmediately 
. available, the teacher may tend to rely on her teaching skills rather 
than inmediately seek the assistance from special service that- is not 
readny . available. Consequently, teachers in rural areas may 
potentially ha^e the opportunity to try many different Instructional 
approaches, .practice the instructional approaches more often, and 
roquest assistance as a last option., ' 

Finally, research 'would need to be, conducted to ascertain the '- 
predictive validity and reliability of teacher rosponses. This would 
need to be done to determine If teacher responses were representatiye 
of their Interaction- with children ^Ibitlng problems and subsfquent 
referral of those children for special service. ■ 

,. " ■ J. ■ ^ : . ' • 

Procedures and Data Analysli 

Suggestions for modlflcitlon ' of the procidurts Ineluda: (1) 
d^'e^'^ffn tlon of the sampli s1it by specifying the power of the tilt 
P 'iir conducting the studyi and (2) . If possible, contafct teachers 
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who failed to complete portions of the questionnaire and obtain their 

responses via a telephone interview, > 

Further .analysis of the data might be appropriate although not 

dictated by the questions of this study. The analyses are: (1) the 

quantitative *• relationship between instructional , approaches and 
■requests for special, service; (2), the quantitative relationships 

between instructional approaches; (3) the quantitative relationship 
between requests for special service after each instructional approach' 
was not relatively successful; |4) the quantitative relationship 
•between learning, behavior,, and neurological , problems for 
instructional, approaches; (5) the quantitative relationship between 
learning, behavior, , and neurological problems for requesting 
assistance f^r special service after each instructionar approach was 
not relatively; successful ; .and (6) -^content analysis of the 
instructional, approaches . written , by teachers to determine If 
qualitative differences exist, between teacher groups. 

' Imp! ications . .. 

Given , that future research supports the predictive validity and 
reliability of teacher responses, It is . possible that preventive 
Strategies could be developed to assist the regular classroom teacher 
prior' to the time when \he likel-ihood for requesting assistance for ' 
Special service is greatest. ' 

The questionnaire has pptentlal implications • as a simulation 
exehcise for ,pre-serv1ce- teacher training. The guestlonnaire, based on 
the ,IME, provides problem-solving structure through which 

prospective teachens can ,be tra1ned Jn- decision-making based on either* 
subjective or. objective information. The, subjective information Is 
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based on experience In attempting various instructional approaches and 
is within the teachers repertoire. As educational data bases become 
available, teachers may ultimately have the opportunity to select from 
various instructional approaches that have been shown to be effective 
in assisting a child with a specific problem. 

The questionnaire has potential implications for school districts 
in the design and Implementation of in-service programs for teachefs. 
The problems can be other than those that were used In this study. 
In-service programs can, then be designed based on the needs of 
teachers. 
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July 29, 1974 



Project Director, BEH/DPP Personnel Preparation Program 



Dear Colleague: 

We would appreciate your delivering the attached letter of Invitation to 
;aL.„?!^2- °^ ■ School/College of Education. This route of 

comnunication IS used to expedite the timely planning and 
conceptualization necessary to respond to the invitation. It Is hoped 
that you share our enthusiasm for this proposed aspect of the DPP 
yoS?lrant. ^""^ ^^""^ questions, please call the project officer for 

Sincerely, 



Edwin W. Martin 1 



Acting Deputy CofTmiss loner 

Bureau of Education for the 

Handicapped 
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July 29, 1974 ' X 

Dean 

School/College of Education 



Dear Col league- 

This past year the 'Bureau of Education for the Handicapped (BEH), 
through Its Division of Personnel Preparation {DPP), has Initiated what 
we feel to be a very exciting and timely personnel preparation program. 
The program pertains to providing specialized preparation for regular 
education personnel, e.g., elementary educators, secondary educators, 
principals, supervisors, superintendents, career/vocational educators, 
and other personnel in those Instructional competencies which are 
necessary for providing ^ effective educational service to handicapped 
children placed in regular classrooms. Although we, naturalTy, have a 
basic interest in handicapped children, there is growing evidence that a 
much larger group of children, estimates range from 25 -'401 of all 
children will display variations in learning or behavioral styles which 
will require specially designed educational programs, for at least short 
periods of schooling. Our feeling is that too many teachers report 
feeling inadequate in dealing with these variations, and so feel 
powerless to teach gifted children, minority group children, highly 
active children, etc. The newest Impetus for a change lies with the 
increasing practice of "mainstreamlng, " In its simplest form this 
practice refers to the placement of handicapped children with regular 
education teachers with supportive services from special educators, for' 
most or a portion of a typical school day. In order for the pupil to 
benefit from such placement, the regular educator must be" sensitive to 
the unique needs of handicapped children, and also be aware of 
instructional procedures which are effective^ with a handicapped learner. 

By necessity, the majority of our efforts to date have been in^the 
provision of inservice training to regular educators, and the 
formulation of state-wide study committees to reviev/ regular educator 
certification requirements and to recommend changes in these which would 
enable a regular educator to more effectively manage a learning 
environment for a handicapped child. Many individuals from colleges and 
universities have served as participants on these committees. The Intent 
of the study committee 1s to stimulate changes In the undergraduate and 
graduate piieparatlon of regular educators. While this may be an 
effective strategy, additional efforts are probably needed. That Is* 
some resources should be made available to the Dean for this important 
effort. ' . 

The purpose of this brief communication, therefore, is to enlist your 
assistance as a change agent In the preparation of regular educators by 
reforming training sequences and curricula to Include competencies for 
responding to the individual challenges of children, Including the 
handicapped, who require additional attention. If you are Interested In 
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participating In tMs pioneer effort, we would welcome an application 
SCmSn Planning/operational grant. The project director of the current 
BEH/DPP training grant has all of the necessary application forms and 
materials. _We anticipate that applications which are approved for 
funaing will be in dpllar amounts sufficient to employ an administrative 
assistant, secretarial support, consultants, and to provide a travel 
allowance for ^the project staff. Jhere are several program related 
aspects which the application should contain. These are as follows:, 

1. The Project Director must be the Dean. 

2. The application must contain a plan for the revision or 
. reform of the regular education prefDaration programs In 

terms of responsiveness to the educational needs of 
handicapped- children. Such revisions must extend beyond the 
Iddition of one or two required^ courses to include 
significant ■ practical experiences, and should Drovlde the 
teacher with skills and experiences necessarj to feel 
competent to face the Individual challpnges of children who 
vary from ^'average" behavior. Innovative approached, to this 
curriculum revision task are welcomed. ' 

3. In order to, promote the development, of number 2, the faculty 
in the special education program should be active 
participants in those functions, e.g., committees, wHch the 
Dean or faculty gaverning body may Implement. While the 
faculty jn special education will provide significant 
contributions, it will also be crucial that other faculties 
in the University or College who conduct programs for 
preparation personnel to serve the handlcapBsd, e.g., speech 
and hearing, psychology, psychiatry, etc. Involved in the 
planning and implementation of such, programs. 

4. The application should contain a description of a three year 
timeline or planiln which the objectives of the project will 
be accompl Ished. . ' 

5. Expected outcomes of the project should be delineated. For 
^ example, the ■ revision of the preparation curj'lcula or 

programs should ,te specified as to. type of changes, ' 
potential impacts upon the SchOQl/College operations, 
anticipated beR^fTtr^o those .sdhooTs. 'in which graduates are 
usgally employed, and projected benefits for the- handicapped 
and other chVldren who\ the program's graduates will serve. 
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The BEH/DPR staff members hope that you will consider participation in 
this vital effort. All of us win look forward to hearing from you, and 
to the opportunity of working with you in the future. You have my best 
wishes for success, . 

Sincerely, 



Edwin W. Martin 

Acting Deputy CoinTilssioner 

Bureau of Education 

Handicapped 



for the 
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LEARNING, BEHAVIOR, AND NEUROLOGICAL ITEMS 
SELECTED FROM SELF-REPORT NEEDS SURVEY 
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ITEMS SELECTED FROM SELF-REPORT NEEDS SURVEY 



LEARNING ITEMS 



1, DofS not know number facts appropriate to grade level 
and ability ^ 

2. Low vocabulary ikllls 

3t. Does not pronounce words correctly \. I:? 

4. Cannot work story or thought problems ' 

5. Dtfis not express Ideas well In written form ^ 

6. ; Cannot attack arithmetic, problems logically ' ^ 

7. Cannot tell stories 1n sequence 
8* Poor use of grammar and syntax 



BEHAVIOR ITEMS 



1. Sits and plays alone much of the time 

2, Throws temper tantrums 

3. . Very shy and timid friendless 

4, Pushes, hits, or pinches others 

5* Destroys others* property ^ , - 

6, Lies or steals 

7, Is afraid of specific things 

8, Is worried, apprehensive, unsure of .self 



NEUROLOGICAL ITEMS 



1. Cannot name alphabet (lower c|se) 

2. Cannot balance on a beam or other gym equipment 
3* Cannot name alphabet (capitals) 

4. Has shuffling gait 

5'. Has tremors . \ 

6, Cannot hear words with same beginning sounds 

7, Seems to "black out'' during classtime 

8, ^ Has seizures 
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SELF-REPORT NEEDS SURVEY 



District Name & Number _ ■ - Building 

Teacher Name . 7 , Grade Class Size " 

Numbers of Black, Indian, Spanish-American, etc. , m your room 

On the left side of the page (In the first column) please list the number of 
children who have been formally diagnosed by a professional: Doctori Psy- 
chologistj Speech Therapist, etCi as belonging to one of the groups of 
exceptionalities. In the second column list those children who are being 
served. In the third column J1st those who need extended service. In the 
last column rank, from a low of 1 to a high of 5, how you feel about receiving 
services in each area. Only through this type of survey can we help you 
receive services for exceptional children. If children are integrated 1n your 
school system* the teacher and Director of Special Education or principal 
should fill this out together, / \ . 



A. Exceptional Categories 

Number Number Needing 
, Number Served Extended Service Rank 

■ ^ Educable Mentally Retarded 

' ^ ^ ' (Individual IQ, :50 - 80) 

- - Trainable Mentally Retarded J. 

(Mv1dua1 IQ, 50 or below) / 
. ■ Deaf (diagnosed by audiologist 

or otolaryngologist) 

^ Hard of Hearing (diagnosed by - 

7 7aud1olog1st or otolaryngologist) 

• - . Articulation Problems (pronun- 

~ ~ ~ elation-enunciation difficulties) ^ 
- Fluency difficulties (stuttering) 



Partially sighted (diagnosed by 

ophtahalmologlst) 

Blind 



^ Cerebral Palsied 

Neurological ly Impaired (abnormal 
'EES, electroencephalogram) 
Physically Handicapped 

Emotional Problems 



Hyperactivity (severe over activity) 
Cleft Palate 



EpileptlG 
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_ Learning D1sabnit1iS 
Language Disabled 



For the following itemSs record the number of chndren who exhibit any of the 
listed behaviors in the first column. These would be children who have not 
been formally diagnosed. In the second column (rank) evaluate the behaviors 
that are most Important to you In terms of receiving future service and/or 
ancillary help for each behavior exhibited by a child or children In youV 
class. Rank "1" as being least important to "5" as most important. 

B. ^ Language—Speech and Hearing 

Number Rank 

V 1. Does not pronounce words correctly. 

2, Has fluency (stuttiring) problems. 

. " ^ .3. Does not always . understand what 1s said. 

. " 4. Does not hear likeness and differences 1n sound. 

5. -. Cannot hear rhyming words. 

6. Cannot hear wordsiwith sariie beginning sounds. 

7. ^Voice draws attention to himself. 
|8. Does not express Ideas well orally. 
9. Cannot tell stories 1n sequencel 

10. Does not express Ideas well in written form. 

11. Constantly rtpeats exactly what others havfr said. 

12. Does not focus on^ topic being discussed and.) talks about 
Irrelevant topics. ^ > 

13. Constantly asking for repeated directions, 

14. Poor use of grammar and syntax. 

15. How many of the children who have difficulty in the 
I. above areas have diagnosed hear1r\g problems? 

16. txpresses self in written or verbal manner beyond 



Reading 



D, Arithmetic 



expectancy for chronological age. 



V. 'Does not recognize likeness and differences in 

^: letters and symbols. 

2.' Does not recognize likeness and differences in 

pictures and objects. 

3^ Reverses letters, numbers, or words. 

4. Cannot name alphabet (capitals-first grade on). 

5. Cannot name alphabet (lower case-first grade on). 

6. Cannot understand what he reads. 

7. Cannot understand what others are reading, 

8„ Cannot read weir orally. , ' 

9, Does not have a good' sight word vocabulary. 

10. Does not have good word attack skills. 



1, Does not know number facts appropriate to grade 
and abll ity. 

2. :Does not understand relationships of symbols to 
amount. 
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3, 
5. 



Writing 



Motor 



1. 

2. 
3. 
4, 



II Skills 



Cannot work story or thought problirTis* 
Cannot attack arithmetic problems logically. 
Does math 1 or more grades above present grade 
level; 



Does not form litters correctly. 
Does not properly sequence letters. 
Cannot copy material correctly* 
Does not have good spaclngi, size, and align- 
ment* 

Is eKceptionally adept at writing , art, or 
other forms of graphic art. 



Cannot balance on a beam or other gym equip- 
ment. 

Has difficulty with general coordination. 
Has shuffling' gait. 
Has unusual posture. 
Has tremors. 

Seams to "black out" during classtime. 

Has seizures* ^ 

Body movements are slow or absent. 

Does not smile or laugh* 

Is generany fatigued. 

Makes few gestures. 

Child Is extremely well coordinated. 



2. 
3. 
4. 
5. 
6. 
7. 
8* 
9* 
10* 

Il- 
ia* 



1 , Low vocabulary sf 
2* " Poor memory. ' 
3* Poor social judgement, ' 

4. ^ Has vocabulary skills 2 years or more above 

chronological age. 

5. Has an excellent memory for details or con- 
cepts* ^ . 



I* Behavioral (occurs at least .once per day) 



1. Not interested in school. 

2. Does not complete assignments, 
3* Does not seem to try.' 

4. Sits and plays alone much of the time* 

5* Vary shy and timid — friendless. 

6. Pushes, hits I or pinchis others. 

7* Throws temper tantrums* , 

8* Very argumehtative* . > 

9. Cies or steals. ^ ; v 

10. Destroys others property* 

11* Threatans others with physical harm* 

12. Is overactivet restless* 
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13. Short attention spin, distractable. unable 
to concentrate. 

14. Cannot do tasks alone, 

15. Persistently seeks affection from adults, 

16. Is worried, apprehensive, unsure of self. 

17. Is afraid of specific things. 

18. Has difficulty separating fronr mother. 

19. Chronic stomachache and headache, 

20. Is a leader in group activities. 



TOTAL NUMBER OF CHILDREN 
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LETTER TO TEACHERS DURING FIELD-TEST PHASE 

5 

5 . - ^ 

■ V ' . , , , . 
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LETTER TO TEACHERS 



Dear Teacher: 

You have been 
instrument to be 



sen to participate in the 
utnized by the School of 



deyelopment of /an 
Education and for a 



doctoral dissertation. It is important for teachers, like yoursel/f, to 
have input regarding the development of the instrument ^since/other 
teachers will also ' 
final form. 



be responding to the questionriaire once It 1 



s in 



The purpose of the questionnaire Is to obtain Information from 
teachers for more precisely defining the pre-servlce teacher training 
firogram. In the School of Education at the Unlvirslty of Sodth Dakota 



this 
have 



IS a continuing part of the School-of Education's cohinltment to 
classroom teachers lend their expertise toward restrkturing the 
teacher education curriculum and Instructional program at the 
undergraduate level. / 



We assure you that your answers win be heldHn ,str.1cte$l_conf1dence. 
We are Interested only In; (1) detemilnlng approximately' how much time 
It takes to complete the questionnaire; and (2) deterrfilnlng If there 
are any difficulties encountered with the Instructions and 
questionnaire. Under no circumstances will we report your responses on 
an individual or school name basis. / 

As you read the instructions and respond to the questionnaire, please 
make notations or underline the passages that do not seem clear to 
you. After you 'have completed the questionnaire, raise your hand so 
the monitor can record the " time It took you to complete the 
questionnaire. After you have raised your hand,! return to thosp 
passages that you underlined as "not seeming clear to you" and briffly 
describe the nature of the difficulty experienced. Feel free to write 
in the margin (s) or on the back of the page. When you are finished, 
return the questionnaire to the monitor. ' 

Thank you very much for your valuable assistance. 



Sincerely, 



James. Ml nor, Graduate Student Dr. Arlen Gullickson, Asst. 
School of Education School of Education 

University of South Dakota. University of South Dakota' 



Prof. 
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INSTRUCTIONS DURING FIELD-TEST PHASE 
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INSTRUCTIONS 



^^^^ learned through your teaching experience-, some children 
lea'^nlng and behavior difficulties that Interfere with the. 
child s learning prDcess. You, as a teacher, have'had the opportunity 
to try many different Instructional approaches or techniques to assist 
children who are having difficulty In. school. Sometimes you have had 
to try. many different instructional approaches or techniques before 
you found one that was relatively successful in assisting the child. 
You have probably also found that sometimes It 1s necessary and 
beneficial to request assistance for some type of special service in 
.order to assist in defining the nature of the difficulty a child 1s 
experiencing or for special class placement. For this questionnaire, 
SPECIAL , SERVICE is defined as follows: (1) requesting assistance from 
a school psychologist, special education teacher, remedial reading or 
math specialist, speech therapist, nurse, physician: (2) making a 
referral to someone you feel can assist with the problem: arid (3) 
making a referral for the child to have some type of-^festing and/or 
evaluation.. This definition of SPECIAL SERVICE has been underlined as 
you may need to refer back to the definition occasionally. 

The purpose of the questionnaire Is to obtain information relative to: 
(1) the. instructional . approaches or techniques you would use with a 
child, exhibiting a specific problem; (2) determine how sure you are 
that the instructional approach or technique you have specified will 
..be relatively successful in assisting the childi and (3) determine how 
sure you are that you would request assistance for some type of 
special service If the instructional approach or technique was 
relatively unsuccessful in assisting the child. You are to assume that 
the SPECIAL SERVICES, as previously defined, are available to you even 
if they currently do not exist in your school or school district. 

This questionnaire presents three. "different problems that some 
children exhibit in school. For each problem.. you will be asked to 
brief-ly— describe the instructional approach or -technique you feel Is 
appropriate for the problem. Ev«n 1f the problem described has never 
occurred 1n your classroom,, describe an Instructional approach or' 
technique that you feel might be appropriate. ^' 



lis 



EXAMPLE PROBLEM SET: 



PAGE 104 



The first question wm be In the following form: 

1. Briefly describe the first Instructional approach or 
technlqui you would use with a child who cannot read 
well orally, 

Exampla responst: Have the child read a short article 
silently to be sure he knows all the words. Then have 
him read the story aloud privately, recording his 
reading on audio tape. Critique the tape with the 
child, listening for phrasing and expression. Practice 
reading Into the recorder and then to the class. 

After you have written a brief Instructional approach or 
technique, you will be asked to. Indicate "how sure you are 
that the approach or technique you wrote will be relatively 
successful In assisting the child who cannot read well 
orally." If you are 90^ sure that the Instructional approach 
or technique you wrote will be relatively successful In 
assisting the child, then you' would put a check mark In the 
!_81-90^ response category as shown below. 

For the Instructional approach or technique you wrote. 
Indicate how sure you are that 1t will be relatively' 
^successful In assisting the child who cannot read well 
orally. < . 

. ^_01-10«_^11-20X_21-30%_31-40%_41-50% 

^Sl-60t 61-701 71-801 */81.90« 91-100% 

Remember to ' mark ^only one response category that best 
describes how sure you feel. . . ' 

You will then be asked to indicate "how sure you are that you 
would request assistance for some type of special service If 
the, Instructional approach or technique was relatively 
■ unsuccessful In assisting' the ^^hlld." If you feel 45% .sure 
that ' you would request assistance for some, type of special 
servlqe when the Instructional approach or technique was 
relatively unsuccessful In assisting the child, then then you. 
would check the 41-50% response category as shown below. 

If the Instructional approach or^ technique you wrote did, 
not seem to be relatively successful In assisting the 
child, \1nd1cate how sure you are\ that you would request 
,„ assistance for some type of special \serv1ce? " 

■ ' ^ AOl-10% 11-20% 21-30% '\ 31-40% ^^41-50% 

_^51-60%_jBl-70% ^71-80% 81-90% 91-100% - 
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for^oJie" f request' assistance 

, °^ special service, continue describinn 

f ur'" „'rt?2ct1oSa^r\''" "^t^^^'q^es until yo" haje w t 
Toiir instructional approaches or technloues aH resobnded tn 

• t est""d*;?^'-K'"T''"' *" on'i' one res^nse'caJlgo J 
assUt,n?I ,""'="''«. low sure you feet that you would VeSuest 
assistance for some type of special service. "tftiest 

th1rdf'lnd*\*o"ur?h In^trSc'tlona'? Jr^^'^'J-.l^crlbe a second, 
would use for the approach or technique yoS 

approach you wifl be asked Ih!'f„n'' ^nstriiStloSal 
previously descr bed" m d following two questions as 

£111 biTeiS^jj^'y'iucc f riraisr?t"irtSS%\ff5.'fS5°?i? 

t™ '="f' s^ec"lar',*"^ '«ould re Se^t'asslsta -f 'sS 

fr assistino thi ?M were relatively unsuccessful 

th rJ a ^2) questions associate^ yo" 

rP .H.ffr"-^ assumes .the first and/secOnd approach were 

JoJ? wth""!""-"!"^^ questions assSclated'wiJh 

your fourth approach assumes the first second and tM^H ' 

approach were relatively unsuccessful Trasslst^nS thfchn^ 

List four Instructional approaches or techniques for each 
problem regardless of how certain you are that the aoD^oacheS 

Scribed hirT-"' ^^^^-^^^P^m 
1nIt^uc?L.i .S^^®' occurred In yotir classroom, list fo^? 
Instructional approaches or techniques to the best of you? 
nnl!+?^' -^^^^ ""^ important since, In order for the 
anlweJer^'' *° complete, all . the questions must be 
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BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH OR 
TECHNI,OUE YQU WOULD USE WITH A CHILD WHO SITS AND 
PUAYS ALONi MUCH OF THE TlME^ : 



— — — ™_„____„«_L„_______„_^ 

FOk THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE* 

INDlCATi HOW SURE YOU ARE THAT IT WILL B€ RELATIVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO SITS AND 
PLAYS ALONE MUCH OF THE TIME. 

. 01-10% „il-20X 21-30% 31-40% _41-50% 

51-60% __61-70< ^ ?l-aO% __ai-<30% 2_9l-l00% 

IF THE INSTRUCT XaNAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD* INDICATE HOW SURE YOU ARE THAT YOU WQULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

01*10% ;_U'-£:0% „ai-30% ^31-40% _..41-50^ 

._^5l-60% __61-70^ __7|-0O% 81-90% _ 91-^100% 

ASSUME THAT YOUR ePRB VI QUS APPROACH OR TECHNIQUE WAS 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW 
eRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO SITB AND 
PLAYS ALONE MUCH OF THE TIME* 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE. 

INDICATE HOW SURE YOU ARE THAT IT WILL RE RELATIVELY 

SUCCESSFUL ' IN ASSISTING THE CHILD WHO SITS AND 
PLAYS ALONE MUCH OF THE TIME, 

^01-10% U-20% „ai*30% _ 11-40% 41-50% 

^ei-60% \^_6l*T0% __71-80% __8I*90% __91*100% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
O^g NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHlLDt INDICATE HOW SURE YOU ARE'THAT YOU WOULD' 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

„01-10% ^^11-20% „21-30% __31-4Q% 41-50% ' . 

_^_51"60% „6i-70% __7l-e0% __ai-90% __91-100% 
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liLATfwl?v^,,S2^Xi2'J^ APPROACHES OR TECHNIGUES WERE 



4« 



TIME. 

.01-lOX 



01-lOX , 11-20% 21-30X 31-AQ4: Ai_e«* 

_6i-7ox ::7;=loi ::i!-lg| ::ll:fi?^ 

j^iuisi^sis!g?is§i%si-siis?iri%ihA^Oii 

__01-10% ^ll-aOX Z1-30X 31-40X 4i-^nK 

„51-60% „61-70% -:71-80i ZZ&i'Ul Z^l^Ux 



-11:5?? ::5!:fS5« ' 

A^rs'^^S^'^STRUCTlONAU APPROACH OR TECHNIQUE YOU wenTP 
?ii c2L i^^rJ?rff.''^^*TlVELY SUCcisSFUU In °SS?S?lNq 
REQui^T AUrcfiS^^^SS* SURE YOU ARi THAT YOU WQULP 
REQUEST ASSISTANCE FOR SOME TYPE OF SPEC 1 AL SERV ICE? , 

--g}"]0* __1I-20X „21-30% J1-40X 41-50* " 
„5!-60SS „fll-70X 1-71-80% —aj-qoS Z-IUloO* 
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BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USl WITH A CHILD WHO DOES NOT 
KNOW NUMBER FACTS APPROPRIATE TO GRADE AND ABlLlTYt 



FOR THE INSTRUCTIONAL APPROACH OR TiCHNIQUE YOU WROTE. 
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATlvfiLY 
SUCCESSFUL IN ASSISTING THE CHILD WHO DOIS NOT 
KNOW NUMBER FACTS APPROPR I ATE TO GRADE AND ABILITY* 

„0|-I©% „l|-20% __21-J0!l __3l-40% 41-50% 
. __5l-60% ^ 6I-70I£ __7l-eo% __et 7.90? "91-100% 

i^^^*^^ INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
Sii ^EEM TO BE RECATI VELY SUCCE SSF UL I N ASS I S T I NG 

THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE .FOR SOME TYPE OF SPECIAL SERVICl? 

01-10% ^11-20% __21-301l „31-40% 41-50% 

__61-7C% ^_7i-a0% __81-gO% 3^91-100% 

ASSUME THAT YOUR PRfylOUS APPROACH OR TECHNIQUE WAS 
RELATIVELY^ UNSUCCESSFUL IN ASSISTING THE CHILD. NOW 
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR 
TECHNJOUE YOU WOULD USE WITH A CHILD WHO DOES NOT 
KNOW NUMBER FACTS APPROPRIATE TO GRADE AND ABILITY. 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE. 
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 
SUCCESSFUL IN ASSISTING THE CHILD WHO DOES NOT ^ 
KNOW NUMBER- FACTS APPROPRIATE TO GRADE AND ABTLITY* 

__01-iO% „U-ao% i._2l--301l' „3l-40^^ 41-50% 
__51*60% __61-70% „7l-e03K __ai*90% "91-100% 

IF THE INSTRUCTIONAL ^APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

„01-10% 1-^20% „2l-30% _:^31-40% 41-50% 
„51-e0% „61-70% 71-80% „ai-90% "91-100% ' 
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assOme your previous approaches qr techniques were 

RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW 
BRIEFLY DESCRiae THE THIRD INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO DOES NOT 
KNOW NUMBER FACTS APPROPRIATE TO GRADE AND ABILITY. 



FOR THE iNSTRUCTlONAL APPROACH OR TECHNIQUE YQU WROTE 
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 
SUCCESSFUL IN ASSISTING THE CHILD WHO DOES NOT 
KNOW NUMBER FACTS APPROPRIATE TO GRADE AND ABILITY. 

^^51-60% „ei-7Q% __7i-ao% \ai^9Q% ™91-100% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCE SSFUL IN ASS I ST I NG 
THE CHILOf INDICATE HOW SURE YOU ARE THAT YQU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

01-10% „ll-20% _21-30% __31-40% 41-50^ 

„5l-60% 61-705S ^_7l*aO% „81-90% „9i-100% 

ASSUME YOUR PREVIQUS APPROACHES OF TECHNIQUES WERE 
RELATlveLY UNSUCCESSFUL IN ASS I ST I NG THE CH I LD . NOW 
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO DOES NOT 
KNOW NUMBER FACTS APPROPRIATE TO GRADE AND ABILITY* 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE, 
iNDlCATf HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 
SUCCESSFUL IN ASSISTING THE CHILD WHO DOES NOT 
KNOW NUMBER FACTS APPROPRIATE TO GRADE AND ABILITY. 

^01*10% iI-20% „ai*30% _ 31-40% _ 41-50% 

SI*»60% „6l-70% „7|-eO% _Iei-90% _^91-100% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCe FOR SOME TYPE OF SPECIAL SERVICE? 

__01*10% 11-20% _^21-30% _ 31-40% 41-50% 

__51-60% _6l-70% „7l*80% __ai-90% I"91-100% 
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?2i?^*ri THE FIRST INSTRUCTIONAL APPROACH OR 

TECHNIQUE YDU WOULD USl WITH A CHILD WHO CANNOT NAM£ 
THE LETTERS OF THE ALPHABE T C LOWER CASE J. ' 



^BStJ^fo^r^^^^^^^^^^^^ APPROACH OR TECHNIQUE yOU WROTE. 
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVILY 
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT NAME 
THE LETTERS OF THE ALPHABET CLOWER CASE ) . 

__01-10% „ll-20% „2l*30?« „31-40% ' 41-50^* 
™51^^0% ^61-70% _71-80X „Sl-90% "^1^100% 

i^r^'^I:ll^'^F^^^^^°'^^*-^^^^^O^CH OR TECHNIQUE YOU WROTE 
?£i ^ST. I^^t* RELATiVELY SUCCESSFUL IN ASSISTING 

THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPEC I AL SER V I CE? 

. 01-10^ „lI-20% __2l-30% 31-40% 41-50% 

51-60% 61-70% „7l--80% __81-90% "91-100% 

£• ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIOUE WAS 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD* NOW 
|R,IEFLY DESCRIBE THE SECOND I NSTRUCT I ONAL APPROACH OR 
, TECHNIQUE YDU WOULD USE WITH A' CHILD WHO CANNOT NAME 
THE LETTERS OF THE ALPHABE T C LOWER CASE). 



.1^ 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE. 

INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT NAME 

THE LETTERS OF THE ALPHABET C LOWER C A SE > . 

__01-lQ3^ 11-20% 21-30% „3l-40% 41-50% 

51-60% „ai-70%- __7l-80% __ai-90% _291^100% 

IF THE INSTRUCTIONAL APPROACH OR^ TFCHNIQUE YOU WROTE ^ 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN n^SSlSTlNG 
THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

'^-Oi^*Ol£ __11"20% „ai-30% __3l-40% 41-50% 
_5l-60% „61-70% „71-80% „81-90% ~91-100% 
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RiLA¥!vluy\Ss5cli^|pnr?S^f^^^S OR TECMNIOUes WEfiE 



'tKS UF THE ALPHARET CLOWER C,ASE)» - 
i Trs^^iT"^?^^^C"'"'°^Ai- APPRaACH OR TECHNIQUE ¥OU wonTP 

51-60X _6I-70X ,_71-80X „81-90X ~91-I00X 

ASSUME YOUR PREVIOUS APPROACHES OR TECHisj f OiiP e wcoe 



(HE LETTERS OF THE AUPHABE T C L 0 WgR CASE)* 

„5i^aoi. ^61^70% iiTiJoS ::i;4o? ::l}:f§o% 

IF THE INSTRUCTiaNAL APPROACH OR TECHfsiloijF vnii wsn^^ 

Ol-lOX __ll-20% 21-10% 31-40* 41 B^nv 

_-Sl-60X _61-70% =:71=aol Z:i!-lo* "IllfoO* 
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r:il:lSJ --*|:soj^ . 

nift^dlT'2iI^^^"'''°'^'^'- APPROACH OR TECHNIQUE YQU WRQTS 

REQUEST ASSISTANCE FOR SDME TYPE OF SPEC I AL SER V ! CE 7 
__01-iOX __U-20% 2i-30X 31-40% 41-^0%: 

„5i-6o% ..ei-Tox :i7i.aox ~IJ-li* — Si-foSx 

7" ^ 

ASSUME THAT YOUR PREVIOUS APPROACH no TFr-wMTnne uia«. 

UNSUCCESSFUL IN ASSISTiNi ThI cKlLo! nSS 



IF THE INSTRUCTIONAL APPROACH OR TECHNIOUf Vnii wbn-re 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL In A<^?§?f Mr 
THE CHILD, INDICATE HOW SURg YOU aII THAT ^Qulnnin^ 
REQUEST ASSISTANCE FOR SOMeS;?E oP^SPEC lAL°SER?f ci? , 
__0l-10X ll-aOX 21-30% 31-40% 

— 5i-eo% _6i-7o« ~7i-85x -ili^foox 



130 



PAGE 116 



ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW 
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO IS EXHIvBITlNG 
TEMPER TANTRUMS * 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE. 

INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO IS EXHIBITING 
TEMPER TANTRUMS* 

„0l*10% ^^11-20% _21-30% „3l-4Q36 _41-S0^ 
J._5l-a0% „61-70a£ __7i-80% _I91-I00% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD* INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERViCS? 

\ 01-10% ,11-80% „2I-30% __3l-40% _41-S0% 

„5l-^^0% „6l-^70% „7!*ao% „ei-90% _^9l*100% 

4* ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD, NOW 
BRIEFLY OESCRieE THE FOURTH I NSTRUCT i ONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO IS ExNlBlTlNG 
TEMPER TANTRUMS. 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 

INDICATE HOW SURE YOU ^RE THAT IT WILL BE RELATIVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO IS EXHIBITING 
TEMPER TANTRUMS. . 

01-^10% „11*20%^^ 21-30% 31-40% 41-50% 

ei-60% „ai-70% „71-fl0% :^_ai-90% "91-100% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILDf INDICATE ^HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME, TYRE OF SPECIAL SERVICE? 

; 01-10% __ll-aO% „2l-30% „31-40% 41-50% 

^_51-60% „6l-70% „7l-a0% __81-90% 1191-100%- 
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"SlJ!fe'Ki:''^g;i°?5h ?? TECHNIQUE vol. «ROTS, 

:;?l:iS? ::il:fSJ -li-joj ' 

THE CHILD. INDIcIte HoS sXsk YOU 2p?^fMtr'2„.*=='5'''NG 
REQUEST ASSISTANCEfoSMlii^TyPE OF^SPEC rAU°^ESvi'cE? 

_.51-60X __61-70» ..71-80» ~81-90« ~9!-100« 



~li:sgis -*!:=o- 

,j^iois^2is[s?iSc^-.o^-si!iE-T?p\"l-3r:-2 



2j"i2* — J.*"20X __21-30X 31-40% 41-^ 

„5i-eo% __6i-7ox _-7i-ao% rZei-floJ —Sf-i 



-50* 
00% 
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oi?':'^!,.^^^" PREVIOUS APPROACHES OR TECHNIQUES WERP 



mnm^ k^^mr''^' the cHt^rsi^^Hii oit^^^-^^ 

51-60X 61-70* tl-BO% __8l-90X ^~9l-l00% 

i^^^*^! INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WRntP 
DID NOT SEEM TO BE RELATrVELY SUCCESSFUL' IN ASSISTlNr 
THE CHILD, INDICATE HOW 'SURE YOU ARF THAT YOU WmjLD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPEC lAL SiSSVci? 

-■-ii'iS? --»»-20X ^_21-30% __3l-40% 41-50% 
__51-60X „61-70X 71-aoX I^Bl-QOX ""91-100* 

' „ '> 

«i?V^f PREVIOUS APPROACHES OF TECHNIQUES WERE 

iiliJ^^^DESrSf^i^fgr^hMl^.^SSISTING 

BHl^hUY PESCRIBE THE FOURTH INSTRUCTIONAL APPRQArH no 



— ^01-10% __ii-aox.^ ax-ab* 3i-4ok 41-50X 

„51.60X „61-70X —71-80% "181-90* :i91-?00X 

i^,,^*^^^N5^^^CT10NAL APPROACH OR TECHNIQUE YOU WROTE 
DID NCT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU SoULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SeRVlcl? r 

__01-jO% ^11-20% 21-30X 31-40% 41-50% 

__5l-60% „61-70% _-71-eo% Z;81-90% ~9l-?00% 
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BRIEFLY DeSCRISE THE FlRSTr I NSTRUCT £ ONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT BALANCE 
ON A BEAM OR OTHER GYM EQUIPMENT. 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE* 
INDICATE HOW SURE YOU A^E THAT IT WILL Bl RELATIVELY 
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT BALANCf 
ON A BEAM OR OTHER GYM EQUIPMENT* 

^Ol--lO% „11-|03£ _ai-30% ^3l-40i 41-50% 

„B1--6Q% „61"-TQ% „7l-ao% __ai-90% „91-100% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD* INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF fepEClAL SERVICE? 

\^^Bl^eO% „6l-7Q% „7l-a0% __ai-90% __9I-100% 

ASSgME THAT YOUR PREVIOUS APPROACH OR TECHNIQUE WAS 
RELATIVELY UNSUCCESSFUL I N ASSI ST I NG THE CHILD. NOW 
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT BALANCE 
ON A BEAM OR OTHER GYM EQUIPMENT* 




FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE. 

INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT BALANCE 
ON A BEAM OR OTHER GYM EQUIPMENT. 



01-10% „Ii-20l£ 21-30% 31 -40% 41-S0% 

Sl-60^ „6l-70% _^71-80% _81-90% _l9l*100% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD* INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

„01*IQ% „ll-20% „21-30% ^31-40% 41-50% 

S1-6Q% „61-70% __71-a0% __ai-90% ^^ 91-100% 
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ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE 
RELATrVELY UNSUCCESSFUL IN ASSISTING 1 nt CHILD* NOW 
BRIEFLY OESCRISE THE THIRD INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT BALANCE 
ON A BEAM OR OTHER GYM EQUIPMENT, 



FOR THE INSTRUCTIONAL APPROACH OR TECHNiQUE YOU WROTE, 

INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT BALANCE 
ON A BEAM OR OTHER GYM EQUIPMENT, 

__Sl-60% „6l*70% __?l-aOI£ __8l-90% ^^91-100% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILDt INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

__01-10% „U*aO% „2I-305I ;3I-40% 41-50% 

«_9I^60% „61-701 „tl-80% __8l-9Q1l ™91-iOO^ 

ASSUME YOUR PREVIOUS APPROACHES OR TECHN IQUE S WERE 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW 
SRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPRQACri OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT BALANCE 
ON A BEAM OR, OTHER GYM EQUIPMENT. ' 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE. 

INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 

SUCCESSFUL IN.ASSISTING THE CHILD WHO CANNOT BALANCE 
ON A BEAM OR aTHSR GYM EQUIPMENT. 

__01-10% „ll-aO% ^_2l-3Q% „3l-40% _ 41*50% 
„Sl*6©X „6l*70X „7l-a0!l „8 I ~9 1 -I 00% 

IF THE INSTRUCTIONALAPPROACH OR TECHNIQUE YOU WROTE ^ 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING* 
THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

01*10% _ll*aO% _2i-30% __3I-'40% _41*S0% 

„Sl-60% „61-70% ^71-80% „81-90% "91-100% 
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136^ 



TBCHNlLi >n?.'«i,iTft^,ii''ST.^^STRUCTiONAU APPROACH OR 



lSDICAlp'HnI^^nII°vnh ^gPROACH OR TECHNIQUE YOU WROTE 
SUCcisifuL ?KI A?lf2?V,u?''f^J"*^^T BE RELATIVELY 

fySfif JtJ^ fSiENDlIsI^^ CHILD WHO IS VERY SHY. 

51-60X 61-70X ^ 7l-a0X __ei-90X 

INSTRUCTIONAL APPROACH OR TECHNIQUE YOlJ UfBHTF 

THE CHlLi^=?J?^!f.«Ek£T«^=«-^ SUCciiiFUL''lN^ASSliTlNG 
THE CHILD. INDICATE HOW SURE VOU ARE THAT YQIJ wAmi A 

REQUEST ASSISTANCE FOR S^ME TYPE OF SPECIAL SeSS I cl? 

2!"H* li-20« 2l-30jf 31-40% 41-SO* 

„5I-60li ._6l-70« r-71-aOX --81-90X -^ll-IOOSC 

alFVSI J"*^ PREVIOUS APPROACH OR TECHNIQUE WAS 

iliEFLY^kES^fif^i^iaryfe.iS.^fSISTINi- tSI'^CHI?^^ NOW 
SSJEHv^ DESCRIBE THE SlCQND INSTRUCTIONAL APPROACH OR 



„5i-60* _.&i-7o% ;:7i-eo% --ei-90% rzSi-ioopi 

Om^Nit*WJM'^¥S*i2*k^.*??9P*'^" °^ TECHNIQUE YOU WROTE 
Sis BST SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD, INDICATE HOW SURE YOU ARE THAT YQuTwQUin 
REQUEST ASSISTANCE FOR VSOME TYPE OF SPECIAL silv I cl? 

iJ-lO* 11-20% __21-30%'^ 31-40X 41-SO* 

51^60% 61-70% __71-aO% _~8l-90% ~91-ltiOX 



PAGE 123 



ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUeS ttPHF 
liVSI ^^eUY UNSUCCESSFUL IN ASSl ST I NG THE ChIlD. 'Slw 
fS^S^VX.ii^SS?.'^? THg THIRD INSTRUCTIONAL APPROACH OR 

;fSiK!°xsD^is,isgtisif' " ^^^""^ SHY, 



^SIiSidi^lf ^^^^"^^° wihsrvii^^jA^f- 

^31-60^ 6r-70X __7I-80X __81-90% ~91--100* 

irn^Mp-T -elJ2^SJ*g2^b».*''S''°^^^' OR TeCMNIQUE VOU WROTe 
DID NOT SEEM TO BE R6LATIVELV SUCCESSFUL IN ASSISTING 
THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCl FOR SOME TYPF. OF SPECIAL SERVlcl? 

— ii"l25 — ^1-30X — 31-40* __*1-S0X 

__61-70X __71-aO* __ai-90X ~I91-100X 

oirA^f.^i^*^^ P^S^IOUS APPROACHES OR TECHNIQUES WERE 
BRliJ.^Y^nl^rSf^S^fSFyk.iy ASSISTING THE CHILD. NOW 
IIISr^'TmJ^SSP.-SI. J'^^ FOURTH INSTRUCTIONAL APPROACH OR 
?fS7g:°X^D"?Kl|S^bis^f' ^'^'^ * IS VERY SHY. 



— 2f"i«^ — il"iS* --21-3JBX __31-40X 41-50% 

Rir.^!;3pT'«l5^SJ*2^*b^.*?S^°*CM °« TECHNiaUE YOU JrOTE 
?HP ^2t. S^^^^If^fL^^fe*^*^^^^ SUCCESSFUL In ASSISTING 
THE CHILD. INDICATE HOW SURE YQU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECrAL RERVICE7, 



-^-2J"i22 — ll-ZOX __21-30X _ 31-40% 41-50 
SI-60X 61-70% 71-80% _Iai-90% "^91-10 



% 
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BRIEFLY DESCRIBE THE FIRST I NSTRUCT f DNAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT WORK 
STORY OR THOUGHT PROBLEMS* 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE, 

INDICATE HOW SURE YOU ARE THAJ IT WILL BE RELATIVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT WORK 
STORY ^OR THOUGHT PROBLEMS. 

01-10% „ll-20^ „21-30% _ 31-40% 41-50% 

„Sl*60% „6l-70% „7l-80% __Si-90% "9l--i00% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILDt INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSiSTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

„0i-10% _„Il-aQ% 21-30% __31-40% _ 41-50% 

^^51^60% ^_6l-T0i% _^71-a0% ^„ai--90% __9l-lOD% 

ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIQUE WAS 
RELATIVELY UNSUCGESSFUL IN ASSISTING THE CHILD. NOW 
^BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR 
TfCHNlQUE YOU WOULD USE WITH A CHILD WHO CANNOT WORK 
STORY OR THOUGHT PROBLEMS* 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE^ 

INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 

SUCCESSFUL IN ASSISTING THE, CHILD WHO CANNOT WORK 
STORY OR THOUGHT PROBLEMS* 

„01-I0% ll*aO% _21*30% „31*40% ' 4i-50% 

^^51*60% ^_61-T0% __71-80% __$l-90% "^91-100% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILDt INDICATE HOW SURE YOU ARE THAT YOU i^OULD 
REQUEST ASSISTANCE FOR SOME TYPE^ CF SPECIAL SERVICE? 

^01-^10% __ri-*aO% __21--30% ^ 31-40% 41-50% 

__51-60% „6l-70% „71-80% 81-90% ~91-l00% 
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ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE 
PIUATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW 
eRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT WORK 
STORY OR THOUGHT PROBLEMS* 




FOR THE INSTRUCT lONAL APPROACH OR TECHNIQUE YOU WROTE 

INDICATE HOW SURC YOU ,ARE THAT IT WILL BE RELATIVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT WORK 
STORY OR THOUGHT PROBLEMS. 



„Ol-tO% „ll-20% „§l-30% _3I-40X 4i-S03S 
„^i*-601l „ai--70% „71-8D3i „€l-9D% 91^100% 

IP THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SeeM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

Ol-tO% „ll*a01l „£l-30% _3l-405i 

' 51-50% „6l-T01l _^71*80% ^_ai-90f« „9l--IO0IE 



ASSUME YOUR PREVIOUS APPROACHES OF TECHNIQUES WERE 
ReLATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD# NOW 
8R1CFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR 
TECHNIOUE YOU WOULD USE WITH A CHILD WHO CANNOT WORK 
'STORY OR THOUGHT PROBLEMS. 




FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
INDICATE HOW SURE YOU ARE THAT IT WILL HE RELATIVELY 
^SMCCESSFUL IN ASSISTING THE CHILD WHO CANNOT WORK 
STORY OR THOUGHT PROBLEMS. , . 



.01-i05g „ll-26% 21-30% _Jl-40% _4i-S0% 

^_il*60% „6l-T0% ^_71-80lS^_ai-90%^_91-lOO% 

IF^ THE INSTRUCT lONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD* INblCATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF . SPECIAL SERVICE? 

„01-10% _^ll-gO% 21^30% _ 31-40% 4!-56%' 
„Sl-6a% _L.6l-70% _7l-80% _2si-90% ^_91-100% 



140 



l5iEf.tI.2^SC^.^^S FIRST INSTRUCTIONAL APPROACH OR 

TMiTiSyio2°y=*°^LD use WITH A CHILD WHO CANNOT NAME 
THE LETTERS OF THf ALPHABET ( CAP I TAL S ) . 



APPROACH OR TECHNIOUE YOU WROTE 
i.^?JS£Ii. SURE YOU ARE THAT ..IT WILL QE RELATIVELY 



FOR 

SHS^FIIE^'- IN ASilsflNG THE'chILD WHq'"c ANNOt'^NAMe' 
THE letters of THE ALPHABET ( CAP I TALS ) , 



51-60S „6I-70X 71-80% __81-90% ~~91-1(3,j 



% 

0J0% 



JF THE INSTRUCTIONAL APPROACH OR TECHNIQUE JfOU WROTE 

rlB J^ET. S"? T° RELATIVELY SUCCESSFyL^rN ASSISTING 

THE CHILD, INDICATE HOW SURE YOU ARE TI^AT YOU WOULD 
REQUEST ASSISTANCt FOR SOMi TYPE OF SPECIAL SERVrCE? 



__Oi-l.e% 11-20% __21-30X 31-40% 41-SO 

Sl~60% ^61-70X .71-30% 81-90% "1-91-10 



% 

0% 



ASSUME THAT YQUR PREVIOUS APPROACH OR TECHNIQUE WAS 
2iV«.-v^fc2ey^fy"?SSFUL IN ASSISTING THE CHILD. NOW 
fS^S^VXiJ^^S^'^^^^E SECOND INSTRUCTIONAL APPROACH OR 
JE£^^i9^?^°^ "O'J'-^ ySE WITH A CHILD WHO CANNOT NAME 
THE LETTERS OF THE ALPHABE T ( CAP I TALS ) • - 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIOUE YOU WROTE. 

SURE YOU ARE THAT IT WILL BE RELATIVELY 
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT NAME 
THE LETTERS OF THE ALPHABET ( CAP I TALS > , 

2}"J9* __Jl-20% 21-30% _ 31-40% 41-50% 

51-60% 61-70% 71-80* _~ai-90% ~~91-100X 

l^,.^t!i,'HS^^^^T*°NAL APPROACH OR TECHNIOUE YOU WROTE 
TmI ?ST. S"?KiI?.fl="Sk*T»^ELY SUCCESSFUL IN ASSIsfiNG 

INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPEC I AL SER V I CE 7 

01-10% __11-20X „21-30% 31-40% 41-5056 

51-60% 61-7,0% ^^71-80% _;.81-90% ~Z9I-I00X 



ii 
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3. ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE 
5iV£^.*^5^^^'^SWGCESSFUL IN ASSISTING THE CHILD. NOW 
BRIEFLV OESCRIBE THE THIRD INSTRUCTIONAL APPftnlcH OR 

■ THiT|?¥iHrSp*?Hfc''.Pi£>»T»^> CHIlA WHO JanSdT^ME 
THE LETTERS OF THE ALPHABET (CAPl TALS > • 



FOR THE INSTRUCTiaNAL APPROACH OR TECHNIQUE YDU Ikrhtp 
INDICATE HOW SURE YOU ARE THAT IT wIlL BE RELATIVELY 
THi^Li?T^k<.'^.'fgPr«'^6 THE CHldS Sio CANNOT "-JImE^ " 
THE LETTERS OF THE ALPHABET ( CAP I TAL S » . 

„51-60* __ei-70% __71-80% ~ai-90% "91-100% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
Til ChTld^- rJ?r!l.''ShS^i^^^^ SUCCESSFUL IN ASS?StIng 
RpIhSSt 24«?S?i£^J^ = S2"^l^"= ^O'J *«E THAT YOU WOULD 
REQUEST ASSISTANCE FDR SOME TYPE OF SPEC IAL\BERVI CE7 



01-lOX __ll-20% 21-30X 31-40X 41-505^ 

„51-60% __6i-70X ,_->l-80X I-Bl-OOX "91-10^% 



I 



ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE 
SiVSI.'^^"-^ UNSUCCESSFUL IN ASSISTING THE CHILD. NOW 
ISiS^V^ OESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD - USE W I TH A CHILD WHO CANNOT NAME 
THE LETTERS OF THE ALPHABETC CAP I TALS ) . '-^-^NOT NAMfc 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE. 
iriSi^^TE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 

fMl^FlfTybJ^«*|gi®^*'^° CHILD WHO CANnBI NAME^. 

THE LETTERS OF THE ALPHABET ( CAP 1 TALS )• 

„01-10SI ^_ll-20X __21-30% 3I-40X 41-SOX 
31-60% 61-70* __7i-aOX __8|-.90X ~^91-100X 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD,. INDICATE HOW SURE- YOU ARE THAT YOU WOuZd 
REQUEST A-S SI STANCE FOR SOME TYPE OF SPECIAL SERVICE? 

— il"i25 11-209! __21-30?i __3l-40X 41-50% 

__51-60% 61-70% __71-a0% "-81-90% ""91-100% ' 
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PAGE 129 



?BrM^VI,2^SS?."i "''S^ FIRST INSTRUCTIONAL APPROACH OR 
oi Plf5cHis SVhIrs': "^^^ * PUSHES, HITS. 



?S5,J^f=-KII^y^^'°'^*'- APPROACH OR TECMNIQUE YOU WROTE. 
INDICATE HOW SURl YOU ARE THAT IT WIUU BE RELATIVELY 

OR pInCHES OTHErI*^"'' ■ THE CHILD WHO PUSHES, HITS, 

, --OJ-iSJ -._1»-|0X __21-30X __3l-40X 41-S0S« 
' — SI-60S 61-70X 71-80* __B1-90X ~91-I00% 

"^STRUCT! ONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCeESSFUL IN ASSISTING 
THE CHILD, INDICATE HOW SURE VOU^I THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYRE OF SPECIAL SER°yci? 

__01-10X ^_11-20X __ai-30X ' 31-4055 ^ 4I-S0% 
— 5I-60X 61-70% 71-eOX 81-90% _I91-100X 

ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIQUE WAS 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW 
SSiS^'^X DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR 
nF2?i?Hie^S^wlSy^° ^'T" * CHILD WHO PUSHES. HITS. 



*S5,I^I^^^I''"^^^''''0'^*'- APPROACH OR TECHNIQUE YOU WROTE. 
4M?^i§Ii..r°?..^^5Ui" THAT IT WILL BE RELATIVELY 

OR pIncEeS OTHErII CHILD WHO PUSHES, HITS, 

0»-»0* ^II-EOX __2l-30X _ 31-40% 4|-50% 

^51-60% 61-703C _^7I-80S6 „8 1 -90X I - 1 00 * 

l7,^'''I^S*^SiI5^SX'°^*^ *PP^°*CH OR TECHNIQUE YOU WROTE 
5ii ^HT. ^^^^ T° RELATIVELY SUCCESSFUL IN ASSISTING 

I25..Sei'-?l^!SS^^*IS HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

— 01-10% __ll-ao% 21-30% _ 31-40% 41-50% 

* Sl-60% 61-70% __71-80%^ ^ 81-90% ^"91-100% 
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ASSUME YOUR PREVIOUS APPROACHES OR TECHM I(5ijp uieam 



::il:iSS :-il:f§i ::l!:|gf -I!:??! -Jiifsj, 

DID^EiT^^IJ2"?J*i2*fe^*P"°*CH OR 'technique YOU WROTE 
REQUEST ASSISTANCE FOR SOME TV?E OF sJeJ I "sErSVcET 



— 5^-60x „6i-To?i __7i-aox _~ai-90x 



__*l-5 0% 



OR PINCHES OTHERS, ~ * CHILD WHO PUSHES, HITS, 



TSSfJAl^'r^l^^y^TIONAL APPROACH OR TECHNIQUE YOU WRDTE 
INDICATE HOW SURE YOU ARE THAT IT WILL BP Ipi atiuSPI^' 
SUCCESSFUL IN ASS 1ST ING THE CH Il6 WHO PuIhII HlTf-^ 
OR PINCHES OTHERS, wniuu wnu HUSHES, HITS, 

— gl-jO* II-20X __2I-30X 3I-.40X 41-50* 

_.5I-60* „6l-70X ~7|.eOX -ISl-lox "ll-folx 

i^«"''^i ''^^TRUCTIONAL APPROACH OR TECHNIQUE ¥Ou manrm 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL In A^«f5?TS^ 
THE CHILD, INDICATE HOW SURE YOU ARE n^AT?auSaULn^° 
REQUEST ASSISTANCE FOR SOME TySe OF sfEclAL SERVyci? 

_,Sl-60* ._61-.70X „7I-80* --81-90% --JI-lOO* 



/ . ■ PAGE 131 

< . .... 

'* tIchnVoii?^SSm'2£JK^. ^"'^I"'*'''"'«TI0N4L APPROACH Oft • 
■ . SiSSoiS^i Ig^OS^gR^lftJi"" * """ NOT 



INDlJAfE'Hi'w"^SII°vAK fSg^S^^S °« TECHNIQUE YOU WROTeT 
SUCcisliu. ?N A2iT2?VK.?''f^I"5T^T WILL BE RELATIVELY 

iRONiuSJiSiSoi^lMJI^f CHILD WHO DOES NOT 

__51-60X „6I-70« „7I-B0X __ei-90» ~^I-100X 

if^THE INSTRUCTIQNAL APPROACH OR TECHNIQUE^YQU WRnTP 
DID NOT SEEM TO BE RELATIVELY SUCclsSFUL^lN ASSlSTINr 

HEQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

__g4-10X „ll-20X 21-30X 31-40X 41-50% 
..51-60X ._61.70% —Tl-aOX -Zfll-QO* "9l-|oSx 

nS?!^??! THAT YOUR PREVIOUS APPROACH OR TECHNIQUE WAS 
2it£I.^^^^X^NSUCCESSFUL IN ASSISTING THE CHILD, NOW 
fKHNiLI^YiO'-iurS^.JFe^? ^'^STRUCTIOnL 
pioNOUNci IiRDl°^kiRiifL?;^" * DOES «NOT 



m^m^,^d'mmLv:' child who oois^sbr'^^^^ 

__SI-60X 6I-70X __71-aOX „et-90X ~~9I-100X 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
Til cSlLl"lN5?efi^^5k5^iyi*=^ SUCCEiSFU^ 
THE CI^ILOt INDICATE HOW SURE YOU ARE THAT YOU wniil n 
REQUEST ASSISTANCE FOR SOME TYPE OP SPECIAL SES5yci» 

--2,*"i25 — i?"l22 — 2»-30X __31-40X 41-50% 
51-60% 6l-70»t __7l-80% _~8l-90% ~"9l-100X 



146 



PAGE 



ASSUMl YOUR PREVIOUS APPROACHeS OR TECHNIQUES WEWE 
RELATIV6LY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW 
BRIEFLY .DESCRieE THE THIRD INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO DOES NOT 
PRONOUNCE WORDS CORRECTLY. 



— — ; 

FOR THE INSTRUCTIONAiix APPROACH OR TECHNIQUE YOU WROTEs, 
inSi^^'^^ YOuXaRE THAT IT WILL BE RELATIVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO DOES NOT 
PRONOUNCE WORDS CORRECTLY. , 

\% . ' 

Ol-lOas __ll*20% „21-30% 31-40% 41-50% 

__S1*60% ^61-T0% „7l-80% „81-«0% "91-lOOX 

IF THE INSTRUCTIONAL APPRaACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSI STANCE FOR SOME TYPE OF SPEC I AL SERVICE? 

__Oi-iO% „ai-3©% 31-40% 41-50% 

__SI-a0% „6l-;?0% Ti-80% __81-90%, "91-1 00% . 

ASSUME YOUR PREyrldUS APPROACHES OF TECHNIQUES WERE 
RELATIVEUy UNSUCCESSFUL IN ASSISTING THE CHILD. NOW 
BRIEFLY. DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO DOES NOT 
PRONOUNCE WORDS CORRCCTLY, 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE* 

INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO DOES NOT 
PRONQUNCe WORDS CORRECTLY. 

01*10%^^^ il«20% „ai-3Q% 31-40% 41-50% 

^^51-60% _^61-70% „7l-ao% __ai-90% "91-100% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCE SSFUL .1 N ASS I S T I NG 
THE CHILD* INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

,^_01-1Q% 11-20% „2I-30% __31-40% 41-50% 

51-60% „ei-70% __7l-eo% __81-90% _^9l-l00% 
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1« BRIEFLY DESCRIBE THE FIRST INSTRUCT I ONAL APPROACH OR 
TECHNlogi YOU tOULD USE WITH A CHILD WHO SEEMS TO 
HAVE A SHUFFLING GAIT. 




FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE. 

INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO SEEMS TO 
HAVE A SHUFFLING GAIT. 



__01*IQ% „U-20% 21-30% 31-40% 41-50% 

^.^^_5 1-^0% „6l-70% „7l-8G% __ai-90X ^91-100% 

IF THE INSTRU^TONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD* INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

__0i--10% „ll-20% 21-30% _3l-40% *41-^0% 

__51-^0% ^ ^61-70% __7l-80% ^_8l-90l| __9l-lOO% 



2. ASSUME THAT YQUR_ PREV I OUS APPROACH OR TECHNIQUE WAS 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHfLD. NOW 
BRIEFLY DESCRIBE THE SECOND I NSTRUCT I ONAL APPROACH OR 
TECHNIQUE YQU WOULD USE WITH A CHILD WHO SEEMS TO 
HAVE A S4-IUFFLING GAIT* 




FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE, 

I.NDiCATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO SEEMS TO 
HAVE A SHUFFLING GAIT. 

^ 01*10% „ll-aO% _21-30% :31-40% 41*50% 

^9t_Sl-60% ^_61-70% _^71*80% „ai-90% ^_9i-100% ' 

IF THE INSTRUCT lONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD . ^ I NDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICF? 

__qi-10% __ll-20% 21*30% __3l-40% _41-50% 

__5l*60% „6l*70% „7l*80% „0l*9O% ^_91*100% 




5irA^f.,2°^- PREVIOUS APPROACHES OR TECHNIQUES WERE 
iili?Ly^nP,N«fyS^|gFyi- ASSISTING THi CHILD, n5w 

TPCHN^mii^iSn^SS. J^^ THIRD INSTRUCTIONAL APPROACH LR 
IM^l^sklMtf^^l^^ * CHILD WHO SSEMS TO 



?MnrJ*f=^2SI^yFH°^**- APPROACH OR TECHNIOUe YOU WROTE, 

luriS«iMr'°^iu®'^5i THAT IT WILL BE RELATIVELY 

maSS^!®?^*- ASSISTING THE CHILD WHO SEEMS TO 

HAVE A SHUFFLING GAIT, 

—2,- "125 — i i-ZOX „Z1-30S| „3l-40X 41-30% 
S1-60X ^^ 61-70* __7l-B0X __ai-90» ~~91-100% 

nfn^SnT'elJ2^SI*2'^*^ APPROACH OR TECHNIOUE YOU WROTE 
?HP ?Hti n^^tMl9^fl^^'-^°^*^6'=^ SUCCESSFUL IN ASSISTING 
REQuis^^fUJcTlS^P^Si^^l^^E YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

il"i2i 1,1-2031 __21-30X __3I-«0X 41-S0% * 

— 51-60X ,6I-70X „^7l-80X __a I-gOX ~9 1 - 1 00% 

RiL4?tw2.°v^M£2SXiiyi *'^P«°*CHES*OR TECHNIQUES WERE 
aiV5J,*^^fcI^^'^SUCCeSSFUL IN ASSISTING THE cSlLD. NOW 
TSrSETX.J^SS^'^^ FOURTH INSTRUCTIONAL APPROACH OH 

JM^l°^^J?Ll^'^t'i^^' '''^^^ CHILD WHO SEEMS TO ' 



fSnf rATB'uSI"efili°N*^- APPROACH OR TECHNIQUE YOU WROTE. 
SUCci55li.i"°?*u®yff,20'J THAT IT WILL BE RELATIVELY 

SSi'PiSbFlLlSi^pn^^ SEEMS TO 

-^il"i^5 — — 2»*30X ^_31-40X 41-50% 
=1-60% — 61-7011 __71*B0% _.ai-90X _^91-100» 

ntn'^MST'SiJS^SI'SS*'- APPROACH OR. TECHN I QUE , YOU WROTE 
?HF ?ST. S^^TKi^?^?l="^^*"^'^eLY SUCCESSFUL IN ASSISTING 
REQulsT 24«tc?i£^J=^K2* SUR^ YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE, FOR SOMe TYPE OF SPECIAL SERVICE? 

~sl"lS|. — a»-30X __31-40« __41-S0» 
51-603J 61-70% ^71-80)8 „B1-90X "191-100% 
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rSnrJAf^^S^^^'^CTIONAU APPROACH OR 
iM?i££^^ SURE VOU ARE THAT IT 

nTSiii^'''^'- ASSISTING THE CHILD 

□THERS PROPERTY, 



TECHNIQUE YOU WROTEt 
WILL BE RELATIVELY 
WHO DESTROYS 



"^i~in5 -=21-30X _31-40% 41-50% 

._5l-60% __6l-70% „71-80X ^_.ei-90X ~91-100% 

DfD''NiT'2llM-fS'ge''»Pr?r?S£F^ °« TECHNIQUE YOU WROTE 
UlU rsiu I sttM TO BE RELATIVELY SUCCFq^FIJi tm AQeTeTfKir- 

REiui5^^Sls^s?iS^^^Ri^ll^F AirTHkT-YOu'SiSLD^^ 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

01-10% __il-20X ai-30X 31-40« 41-50% 

„Sl-60% „6l-70X ~71-80X "si-qO^ Zlil-fSo* 

^' RiLATfvELY^nNSHr^«y,*.P^?^^f'''°^CH OR TECHNIQUE WAS 
BRIEFLY kFSrSfsFISF^k.Ari^^SSISTING THE CHILD. NOW 
oKltPLY DESCRIBE THE SECOND INSTRUCTIONAL APPRnATH no 

Jf££'^i°^S WOULD USE WITH A CHlCo WHO DESTROYS 

OTHERS PROPERTY, w wnu ucaiKujfb 



-FOR THE INSTRUCTIONAL APPROACH OR TECHNIOUF YOii u/ohtp 

inR^f£^i SURE YOU ARE THAT iV wTCl ol lELAVlviPY 

SUCCESSFUL IN ASSISTING THE CHILD WHO DElTRrtY? 

OTHERS- PROPEflTY, '-'ii'-u whu PESTRoys 

__0l-10X __11-20X 21-30% 31-40% Ai-^n* 

„si-6o% .161-70% rin-aox ::ii-IIJ ::i;-foo% 

INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WPriTF 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN fq^f^T^Mr 

ReaUEST ASSISTANCE FOR SOME TYPE OF SPEC I AL SERVICE? 

' i,*~i2* .11-20'^ 21-30% 31-40% 41-S03i 

._5i-60% „6i-70% ^71-aox Zlsi-gox :i9i-?2^^ 
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3. ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE 
RELATlViLY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW 
BRIEFLY DiSCRlQE THE THIRD INSTRUCTIONAL APPROACH OR 
TECHNlQUi YOU WOULD USE WITH A CHILD WHO DESTROYS 
OTHERS PROPERTY, 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 

INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO DESTRQVS 
OTHERS PROPERTY. 

__Q1-IQ% „lI-20% , 21-^30% „3l-40% 41-50% 

__5l-6p% „6I-703I£ __7l-80% __ai-90% __91-100% 

IF THE INSTRUCTIONAL APPROACH OR K^HNIQUE Y DU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

„Ol-lO% ^11-20% __21-30% __3l-40% _ 41-S05C 

.51-60% 61-70% __71-a0X ai-90% __91-100% 

4, ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE 
n^ELATIVELV UNSUCCESSFUL IN ASSISTING THE CHILD, NOW 
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO DESTROYS 
OTHERS PROPERTY, 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE. 

INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO DESTROYS 
OTHERS PROPERTY* 

^01-10% 11-20% „2i*30% „31-40% 41-50% . 

^ 61-60% __6l-7Q% 71-80% __81-90% __91-ldD% ^ 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE- RELAT I VELY SUCCESSFUL IN ASSISTING 
THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPEC T AL SER V f CE ? 

^01-10% ^11-20% 21-30% ^ 31-40% __4l-5Q% 

_^Sl-60% __61-70% 71-80% __ai-90% ^^91-100% 
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QRIEFLY OESCRIBe THE FIRST INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO DOES NOT 
EXPRESS IDEAS WELL. IN WRITTEN FORM* 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE. 
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 
SUCCESSFUL IN ASSISTING THE CHILD WHO DOES NOT 
eXPRESS IDEAS WELL IN WRITTEN FORM, 

01*10% „ll«20% _2i-30ie ^31-^40% ^41-50% 

„^I^60% „6l-70% „71*aO% „mi-9Q% „9l-i00l£ 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NCT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILDt INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSiSTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

__01--10% _ 11-20% Zl^3Q% _31-40% __4l-S0% 

__5l-60% „61-70% _^7f-80% „a 1 -90 % „9 1 * 1 00% 



2* ASSUME THAT YOUR PRE V I OUS ' APPROACH OR TECHNIQUE WAS 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD* NOW 
BRIEFLY OESCRISE THE SECOND INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO DOES NOT 
EXPRESS IDEAS WELL IN WRITTEN F0R;4. 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE* 
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 
SUCCESSFUL IN ASSISTING THE CHILD WHO DOES NOT 
EXPRESS IDEAS WELL Ifsl WRITTEN FORM. 

_0I-10% _ 11*2011 ^21-30% __31^40% _ 41-50% 

_^5i-60% „6i-70% „7i-803i __ai-go% _*9i-igo% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD* INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

„01-10% 11-20% . ^21-30% 31-4p% 41-50% 

__51-^60% „61-70% 71*80% „81-9b% „91-100% 



153 



PAGE. 139 



ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD# NOW 
BRIEFLY DESCRIBE 'THE THIRD INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO DOES NOT " 
EXPRESS IDEAS WELL IN WRITTEN FORM. 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE. 
INDICATE HOW SURE Y^U ARE THAT IT WILL BE RELATIVELY 
SUCCESSFUL IN ASSISTING THE CHILD WHO DOES NOT 
EXPRESS lOEAS WELL IN WRITTEN FORM, 

01-10% „il-20% 21-30% 31-40% 41-S0% 

__5l-60% _^6l-70% „7i*a0% „81-90% ~91-lOO% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD* INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPEC I AL SER VI CE ? 

01-10% li^^Q% „2i-30% __Ji-40% 41-50% 

„51-6a% ^_6l-70% 71-80% ^81-90% ~91-100% 

4* ASSUME YOUR PREVIOUS APPROACHES OF TECHNIQUES WERE 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW 
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO^^OES NOT " 
EXPRESS IDEAS WELL IN WRITTEN FORM. 



FOR THf INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTe. 
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 
SUCCESSFUL IN ASSISTING THE CHILD WHO DOES NOT 
EXPRESS IDEAS WELL IN WRITTEN FORM. 

„0i-10% 11-20% _ai*30% „31-40% 41-50% 

51-60% „61-70% 71*80% „S 1 -90% 1 * 1 00% 

IF THE INSTRUCTIONAL APPRi3ACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL . I N ASSISTING 
THE CHILD* INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

„Ol-iO% I 1-20%, 21-30% _ 31-40% 41-50% 
51-60% _*_61-70% __71-80% _^ai-90% „91-100% 
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!• BRIEFLY DESCRIBE THE FIRST I NSTRUCT i ON AL APPROACH OR 
TiCHNlQUe YOU WOULD' USE WITH A CHILD WHO SEEMS TO 
HAVE TREMORS. 
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FOR THi INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE. 
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 
SUCCESSFUL IN ASSISTING THE CHILD WHO SEEMS TO HAVE 
TREMORS. 

01-10% __ll-20% _ 21-30% __3l-40% 41-50% 

__5l-60% __61-70% _"7l^80% „8l-y0% 91-100% 

'IF THE I NSTRUCT 1 ONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD* INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

__0I-i0% ^ 11-20% 21-30% __31-40% _41-50% 

__51^60% __61-70% __71-eO% __ai=90% __Q1-100% 

2. ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIQUE WAS 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD* NOW 
QRiEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO SEEMS TO 
HAVE TREMORS. 



FOR THE I NSTRUCT lONAL APPROACH OR TECHNIQUE YOU WROTE* 
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 
SUCCESSFUL IN ASSISTING THE CHILD WHO SEEMS TO HAVE 
TREMORS. 

_ 01-10% 11-20% _ 21-30% Jl-40^% 41-50% 

51-60% „61-?0% _^7i-80% __ai-90%^_91-100% 

IF THE INSTRUCT lONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPEC lAL SERVICE? 

__01-IQ% „ll-20% „21-30% ^ 31-40% 41-50% 

^51-60% __61-70% ^_7l-80% __ai-90% _91-lOO.% 



155 



ASSUMi YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE 
RCLATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD* NOW 
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO SEEMS TO 
HAVE TREMORS. ^ 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE. 
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 
SUCCESSFUL IN ASSrSTiNG THE CHILD WHO SUMS TO HAVE 
TREMORS.. 

__01*1Q% „il-20% „ai-30% ^_3l-40% 4l-50r. 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NCT SEEMj TO*SE ReLATlVELY SUCCESSFUL IN ASSISTING 
THE CHILD* ffgDICATE HOW SURE YQU' ARE THAT YGU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

01-10% __ll-20% „21-30% 31-40% 41-50%- 

__Sl-60% „61-70% „71-80% __81-90% 91-100% 



ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD* NOW 
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROArH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO SEEMS TO 
HAVE TREMORS. 



FOR THE iNfrTRUCTIONAL APPROACH OR 
INDICATE HOW SURE YOU ARE THAT IT 
SUCCESSFUL IN ASSISTING THE CHILD 
TREMORS. 



TECHNIQUE YOU WROTEi 
WILL BE RELATIVELY 
WHO SEEMS TO HAVE 



„01-10% „ll-^g0% _2I-303I 31-40% _ 41-50% 

„_51-60% „61*70% __7l-80% „ei-90% ^391-100% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE' 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

„Ol-l,0% „ll-20% ^21-30% _ 31-40% 41-50% 

_^5l-60% 61-70% J'_7l-a0% __ai-Q0% ^2*11-100% 
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BRIEFLY D6SCRISE THE FIRST INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO LIES OR 
STEALS* 




tS2TJ^«^SF^'^^^^°^^^ APPROACH OR TECHNIQUE YOU WROTE, 
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO LIES OR STEALS* 

^_0I-10% __ll-20% „21-30% 31-403g 41-50'4 
„5l-6q% „6l-70% „7l-80li __Sl-90% "91-100% 

<l^f.^!^S-r ^2115^5"^'°^^^-^^^^°^^^ °R TECHNIQUE YOU WROTE 
?i,S ^21.5-"^* RELATiVELV SUCCESSFUL IN ASSISTING 

THE CHlLDi INDICATE HOW SURE YOU ARE THAT YQU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPEC I AL SER VI CE? 

„©1-'10% __li-20% _21-30% „3I-40% 41-50% 
-.^51-60% 61-70% „71-80% „ai-gO% ^"91-10.0% 

ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIOUE WAS 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD* NOW 
IS^EC^X. 2^^S^^^^ SECnND INSTRUCTiONAL APPROACH OR 

TECHNIQUE YOU WOULD USE WITH A CHILD WHO LIES OR 
S TEAL S * 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YQU WROTE, 
INDICATE HOW SURE YOU ARE THAT IT W ILL BE RELAT I VEL Y 
SUCCESSFUL IN ASSISTING THE CHILD WHO L I ES OR STS AL S # 

01-^10% „ll-20% __ai-30% __3l-403i 41-50% 

. ^l^eon __61-70% ^71-80% __ai-90% _l9l-100% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YQU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
-SS.J^*^^* INPICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

__01-10% „ll-20% „21-30% __jl-40% 41-50% 
Sl-60% „61-70% 71-80% _ai-90% ~91-100% 
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ASSUME YOUR ^PREVIOUS APPROACHES OR TECHNIQUES WERE 
RELATIVELY UNSUCCESSFUL IN ASSISTING 1 HE CHILD* NOW 
BRIEFLY DESCRIBE THE THIRD I NSTRUCT f DNAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO LIES OR 
S TEAL S • 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE. 
INDICATE HOW SURE YOU ^RE THAT IT WILL BE RELATIVELY 
SUCCESSFUL IN ASSISTING THE CHILD wHO LIES OR STEALS* 

__0I^10% „ll'2Q^ „21-301C __3l = 40% 41'-50% 
„Bl-60% __61-70% „7l-80% __ai-90% ~9i-lOO% 

IF THi INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CH2LD, INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

__0l-10% „ll-20% .21-30% _3i-40% 41-50% 



4* ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. 'nOW 
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO LIES OR 
STEALS, - 




FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE. 
INOICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 
SUCCESSFUL IN ASSISTING THE CHILD WHO LIES OR STEALS* 

__01-10% __ll-ao% „21-30^ __31=40X ^41-50% 
^61-60% „6l-70% __7i-R0% __ai-90% _^91-iO05S 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSIST! G 
THE CHILDt INDICATE HOW SURE YOU ARE THAT YOU WQULl^ 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVlCh/ 

__Ol-iQ% __ll-20% __21-30% __31-40% 41-50% 
__5l-60% „6l-70% __7l=^ao% __8l-Q0^ ^^91-100% 



159 



PAGf 14S 



ATTACK ARITHMETIC PSOBLfiMS UOOICALLY. C*NNOT 



zzt\--ill zzl'ail -fliiSJ 

— Si'AaJ — iJ"tS* — 31-40X 41-30% 

_.5i-60x __6i-7o* „7i-eo% i;ai-go* --9i-ioo% 



SiLAT!vir?^UNiucr52|^*P^S OR TECHNIQUE WAS 

ATTACK ARITHMETIC PROBLEMS CnSlCALL?, CANNOT 



::i!:fo°? zz^'^ zzilz^i -JiifSS, 

«?,^^I^J^''S2J^'^^'''^0NAU APPROACH OR TECHNIQUE YOU WRHTF 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVlCf? 
__51-60% „61-70X _-7I-e0X „81-90% ~91-IOOX 
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ASSUME YOUR PREViauS APPROACHES OR TECHNIQUES WERE 
R|LATlViLY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW 
T^rMMVX. g^SS^'SE THE THIRD INSTRUCTIONAL APPROACH OR 
IlrA^i°^l,^°'^ USE WITH A CHILD WHO CANNOT 

ATTACK ARITHMETIC PROBLEMS LOGICALLY. 



fSftrrATp'Mnw^^F.IJ°tiS'- APP«0*CH OR TECHNIQUE YOU WROTE. 

INDICATE MOW SURE YOU ARE THAT IT WILL BE RELATIVELY 

ARlfHSirVr ISnSPI'riNG THE CHILD wAo CANNOT aUaIk 
ARITHMETIC PROBLEMS LOGICALLY. 

_^5i-60% __6l-70% _71*ao% ^81-90% "91-100% 

IF THE rNSTRUCTlONAL APP'^<QACH OR TECHNlQUe YQU WROre 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 

SURE YOU ARE THAT YOU" SoULD" 
REQUEST ^iSSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

„Qi«10?£ „1 l*ao% _-^2l-305l J I -40% 4 1-50% ^ ^ 
„^^-fiO% __61-70X „7l-ao% _l81-90% ~9l-100% 

ASSUME YOUR PREVIOUS APPROACHES OF TECHNIQUES WERE / 

giVpIi-v^kJ^^Sfyg^fSi^^^ ASSISTING THE CHILD. NOW 

BR1EFL.Y DESCRIBE THE FOURTH I NSTRUCT I ONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT 
ATTACK ARITHMETIC PROBLEMS LOGICALLY. 



fPSw^^l I^'STRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE. 

INDICATE MOW^SURE YOU ARE THAT IT WILL BE RELATIVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT ATTACK 
ARITHMETIC PROBLEMS LOGICALLY. w« jnu i aiia^^i^ 

__01-10% __ll-20% 21*30% 31-40% 41-50% ^ 

, ^^§1-60% „61-70% „7Ma0% __ai-90% ^191-100% 

iF THi INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
S£S ^£1. 1^^^ TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
121 .S^?^C># INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPEC I AL SERV I CI? 

„01-I0% „ll-aO% „21-305i 31-40% 41-50% 
,51-60% .^61-70% „71-80% __fll-90% ^^91-100% 
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iiiS^'-X g^SCRIBE THE FIRST INSTRUCT I DNAI. APPROACH OR 
wuKUS WITH THE SAME BEGINNING SOUNDS. 



f SStJ aI^'^:!S^^*^^^'°^^^ approach or technique you wrote* 

luriS£IiMf'°)? T^HAT IT WILL BE RELATIVELY 

Woiii^WrTh TH^^Ifiri^^J^^ WHO cSnnOT HEAR^- 

WURPS WITH THE SAME BEGINNING SOUNDS, 

0 

__5I-60X __61-70X _.,71-80X „Bl-90X "gi-lOO* 

|P ■'■He INSTRUCTIONAL APPROACH OR TECHNIQUE YQU WHOTF 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN A^^lS^Twr 
THE CHILD, INDICATE HOW SUrI YOU ArI TnkT YOU |o5lD 
REQUEST ASSISTANCE FOR SOME TYPE OfTspECIAL SElSyCE? 

iJ"*i25 — il-ZOX __2l-.30% 31-40* 41-SOX 

„Sl-60* __61-70X __71-80X r-ai-90% ~9l-100% 

RlLATfvJ"y\ii!iSH?r§2i^'P^S APPROACH OR TECHNIQUE WAS 
BiVcL^v^k^e^^fy^^l^S'^^^ ASSISTING THE CHILD. NOW 

fi^S^VI.gSgCRIBE THE SECOND INSTRUC r I ON AL APPROACH OR 

IoRDs'wYfH''THF*'iAb? ^If.S^T::!.^ ^^"^'-D WHO CANNO? HEaI 
WUHU5 WITH THE SAME BEGINNING SOUNDS. 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE vniJ WDnxP 
INDICATE HOW SURE YOU ARE THAT IT W I LL 11 RFI AT T WP, v ' 
SUCCESSFUL IN ASSISTING THE CHldo WHO cILSf SIIr^^ 
WORDS WITH THE SAME BEGINNING SOUNDS. 

__51-60X 61-70* „71-80% __81-gOX ~~9I-1Q0* 

DTn^MiT^ci;5"SJ'g2*^ APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD, INDICATE HOW SURE YOU AR? THAT YOU louLD 
REQUEST ASSISTANCE FOR SOME TYPi OF SPECIAL SESvycl? 

01-10* __ll-20* __Pl-30* 31-40* 41-50* 

_,5l-60* __61-70X —71-80* 1:81-90* Illl-rOOX 
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DS?*?fii2Pw^.^2^^'°^S APPROACHES OR TECHNIQUES WERE 

UNSUCCESSFUL IN 'ASSISTING THE CHILD. NOW 
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR 
ISiSe^2VI^°^ WO^I-D "JSE WITH A CHILD WHO CANNOT HEAR 
WORDS WITH THE SAME BEGINNING SOUNDS. 



tSS, J'^f^^^l^^'^^-TIONAL APPROACH OR TECHNIQUE YOU WROTE, 

^^O* SURE YOU ARE THAT IT WILL BE RELATIVELY 
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT HEAR 
WORDS WITH THE SAME BEGINNING SOUNDS. "^^^ 

--£j"i2* —^*"?0*--2»-30* _ 31-40% 41-50* 
„51-60% __6l-70% __71-a0X „ei-90X ~~9l-100% 

iw^^ll^^ySTRUCTIONAL APPROACH OR ^'TECHNIQUE YOU WROTE 

^SI. PS*^ ^° 8= RELATIVELY SUCCESSFUL IN ASSISTING 
SSS..i2i'-°* INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

^01-10% U-ZOX ai-JOX 31-40X 41-50% 

51-60X 61-70X 71-aOX „8 1 -90% ' ~~9 I - 1 0 0 % 

^IF^^f PREVIOUS APPROACHES OR TECHNIQUES WERE 

2iV£L*^^fc2 UNSUCCESSFUL IN ASSISTING THE CHILD. NOW 
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD' USE W I TH A CHiCd WHO CANNOT HEAR 
WORDS WITH THE SAME BEGINNING SOUNDS, ui HtAH 



>S5.I^I^^'^^''"I^CTI0NAL APPROACH OR TECHNIQUE YOU WROTE. 
INDICATE., HOt^fsSURE YOU ARE THAT IT WILL BE RELATIVELY 
SniSf^^^y^ ASSISTING THE CHILD WHO CANnSt HeIr 

WORDS WITH THE SAME BEGINNING SOUNDS, 

„01-10% „lt-20% „2l-30a: _ 31-40X 41-50* 
— 51-60% __6r-70X „7i-80X __a I ^90 % "~9 1 - 1 00 « 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
?ii ?PT. I^^^K.I?.!f^^=^*TIVELY SUCCESSFUL IN ASSISTING 
THE C^ILD, INDICATE HOW SURE YOU , ARE THAT YOU WOULD 
RtOUeST ASSISTANCE FCR SOME TYPE OF SPEC I AL SLRVICE? 

01-10% __U-20X 21-30% _ 31-40* 41-50K 

__Rl-60% „6i-70X „7l-a0% _^ai-90% ~9l-i00K 
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1. 



SSiSf.";! OeSCRlSE THE FIRST INSTRUCTIONAL APPROACH OR 

^F2SI?VU°!^..'^°^b° ^ CHILD WHO , IS AFRAID 

^^s^HtCIrlC THINGS* 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE* 

INDICATE HOW SURE YOU ARE THAT IT -WILL BE RELATIVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO IS AFRAID 
OF SPECIFIC THINGS. ^ 

:__01-I0^ „ll-20% __21-30% ^31-40% 41-50% 

^ — ^51-60% __6l-70% „7I-ao% __a!--90% __9l-1 0Q% . 

IF THE INSTRUCTIONAL APPROACH OR TICHNIQUS YOU li^ROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

__qi-IO% ^_ll-ao% „21-30% 31-40% .41-80% 

__5l-60% „61-70% __71-8b% __8l-90% _29i-100% 

ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIQUE WAS 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW 
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO IS AFRAID 
OF SPECIFIC THINGS* 



FOR THE INSTRUCTIONAL APPROACH OR 
INDICATE HOW SURE YOU ARM THAT IT 
SUCCESSFUL IN ASSISTING THE CHILD 
OF SPECIFIC THINGS. 



TECHNIQUE YOU WROTE. 
WILL BE RELATIVELY 
WHO. I S AFpAID 



„Q1-10% 11-20% __21-30% 31-40^ 41-50% 

51-60% ^61-70% „7i-ao% _3ai-90ir ~^i-ioo% 

IF THE INSTRUCTIONAL APPROACH OR TECHNlQUe YOU WROTE ^ 
Si2 ^ST ^^^^ ^° RELATIVELY SUCCESSFUL IN ASSISTING 

THE CHILD. INDICATE. HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPEC I AL SERVICE? 

__01-ia% 11*20% __21-30% _ 31-40% 41-50% 

^51-60% __61-70% __7l-fl0% _Zai-90% ~9l-100% 
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□ F SPil^TrC THfNiir CHILD WHO IS AFRAIQ 

— |J"inv —a»-30X 31-40% 41-50% 

_.51-60% „6i-70% __7I-80X irai-90% —91-100% 

ifr,^^i,*'^5"''^'JCTI0NAL APPROACH OR TECHNIQUE YQIJ taonTP 
DID NOT SEEM TO HE RILATIVELY SUCCfSSFUL IN ASsrSTlMr 

Riiuis^Alst^?iS^J^Si*' SURE .YiuilpTHAT -you -Soul 

REQUSST ASSISTANCE FOfl SOME TYPE OF SPeC I AL SERVICE? 

— 2i"i2* — »»-20% __2I-30% 31-40% 41-50% 
-.51-60% „61-70% ~71.80%- -l81-90% :-91-100% 



Ri?ATLm°v"..M5.^XJg^^^PP«°ACHES Ort TECHNIQUES WERE ' 
RELATIVELY UNSUCCESSFUL IN ASS I ST T Mrt t hp i r US, , 



::l|:lo%' -fHlg? -I':??* -Jj.-fg?, 

DTn^NpT'-elJS^fJ'g'^^'- APPROACH OR TECHNIQUE VOU "wROTE 
riii cSn ^^^fMn?^!l.."5k*^'^6LY SUCCESSFUL IN ASS!i?iNG 
THE CHILD, INDICATE HOW SURE VOU ARE THAT ynii ,wnin k 
REQUEST ASSISTANCE FOR SOME TYPE OF sJeJJa^ SeIvICE? 

"il'iSi — il"l22 — i»-30% ,_3l-40X 41-B0% 
__Sl-60% „6l-70% „71-80% ;„ai-90% ^^Ql-lOC? 
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BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT TELL 
STORIES IN SEQUENCE* 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE* 
INDICATE HOW SURE YOU ARE THAT IT ^LL BE RELATIVELY 
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT TELL 
STORIES IN SEQUENCE. 

„5l*a0% „61-70X 7l-aO% 81-90% __9I-IQg% 

IF THE INSTRUCT'iONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILOt INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

„0l-I03| „ll^aOH __2l-30% „3l-40% ' 41-50% 

ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIQUE WAS 
RELATIVELY UNSUCCESSFUL I N ASS I ST I NG THE CHILD* NOW 
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE W I TH A CHILD WHO CANNOT. TELL 
STORIES IN SEQUENCE. 



FOR THE INSTRUCTIONAL APPROACH OR. TECHNIQUE YOU WROTE. 
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 
SUCCESSFUL JN ASSISTING THE CHILD WHO CANNOT TELL 
STORIES IN SEQUENCE. 

^Oi-103£ 11-20% , _ 31-40% 41-S0% 

_^5l-60% __6l*70% „71-aO% _^_0l-9O% ~9I-100% 

IF THE INSTRUCTIONAL APPROACH OR TEGHNIQug YOU WROTE 
DID NOT SEEM. TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD* INDICATE HOW SURE YOU ARE THAT. YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

Oi-IOi 11-20% _ ai-30% J 3l-40% 41-50% 

__Sl-60% __61-70% __7l-80% 91-100% 
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ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERF 
RELATIVEUY UNSUCCESSFUL IN ASSISTING THg CHILD. NOW 
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR 
TECHNiQUE YOU WOULD USE WITH A CHILD WHO CANNOT TELL 
STOR lES IN SEQUENCE • ' 



FOR THE INSTRUCT rONAL APPRQACH OR TECHNIQUE YOU ^SOTE« 

INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 

SUCCESSFUL IN ASSISTPNG THE CHILD WHO CAMNOT TELL 
STORIES IN SEQUENCE. 

__01-10% ^il--20% '_2i-30% __31-40% „4l-5Q% 

__5l*6d% __6l-70% „7l-ao% „ei-90%. 91-100% 

IF THE INSTRUCT lONAL APPROACH OR TECHNIQUE YOU WROTE 
010 NOT SEEM, TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD* INDICATE HOW SURE YOU ARE tHAT/YOU WOULp 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

- _01^10% „li-2D% ^21-30% 3l-4Q3i __41-50% 

__51-60% 61-70% 7l--eo% ai-QOX 91-100% 



4* ASSUME YOUR PREVIOUS APPROACHES OF TECHNIQUES WERE ^ 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW 
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROAdH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT , TELL 
STORIES IN SEQUENCE. - 



FOR THE I.NSTRUCTIONAL APPROACH OR TECHNIQUE ..YOU WROTE* 

INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT TELL 
STORIES. IN SEQUENCE. 

_ 01-10% „It^20% 21-30% __31-40% 41-50% 

__51-6b% __6l-70% 71-80% ^ 81-90% __91*10q% 

IF THE INSTRUCTIONAL APPROACH* OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD t INDICATE HOw SURE YOU ARE THAT YOU WQULO 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

s ■ 

__01^10% __ll-20% 21--J0% __31-40% __41-50% 
__51-60% 61-70% ^^71-fl0% _„81-Q0% ^_9l-100% 
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BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO. SEEMS TO 
•'BLACK OUT" DURING CLASSTIME, " 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE. 

INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 

SUCCESSFUL IN ASSISTING THE CHIUD WHO SEEMS TO 
••BLACK OUT" DURING CLASSTIME. . 



__Dl-iO% 11-20% „?l-30% 31-40% _ 41-S 

__5i-60X „6l-70% „71-B0% „81-90X 1^91*1 



50% 
00^ 



IF THE INSTRUCT lONAL APPROACH OR TECHNIQUE YOU WRQTE 
DID NOT SEEM TO HE RELATIVELY SUCCESSFUL IN ASS I ST I NG 
THE CHlLDf INDICATE HOW SURE VOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPEC I AL \SER V I CE ? 

__01-10% „ll-ao% 21-30% __31-40% 41-50% 

51-60% „61-70% „71-80% __81-90% ~91-100% 

ASSUME THAT YOUR PRE VI OUS APPROACH OR TECHNIQUE WAS 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD, NOW 
BRIfiFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO SEEMS TO 
••BLACK OUT" DURING CLASSTIME. ' 



FOR THE INSTRUCTIONAL APPROACH OR 
INDICATE HOW SURE YOU ARE THAT IT 
SUCCESSFUL IN ASSISTING THE CHILD 
"^LACK OUT" DURING CLASSTIME. 



TECHNIQUE YOU WROTE, 
WILL BE RELAT I VELY 
WHO SEEMS TO 



__0l-10% „ll-20% 21-30% _3l-40% 41-50% 

„5l-aO% __61*70% __Tl^80% __ai-Qd% _I91-100% ' 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD* INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAI SERVICE? 



01-10% 
51-60% 



11-20% „21-30% „31-40% 41-50% 

__61-7p% _^7l-flO% __0I-9O% ~91-100% 
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ASSUME YOUR PREVIOUS APPROACHIS OR TECHNIQUES WERE 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD* NOW 
BRIEFLY OESCRlai THE THIRD INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO SEEMS TO 
"BLACK OUT" DURING CLASSTIME* 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE. 

INDICATE HOW SURE YOO ARE THAT IT WILL BE RELATIVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO SEEMS TO 
••BLACK OUT" DURING CLASSTIME. 



„Oi*lO% ^^11-20% 21-30% Jl-40% __41-50% 

__5l-e0% „61-*70% „7l^B0% _4^8l-90% „4l-l00% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID: NOT SEEM. TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST J ASSI STANCE FOR SOME TYPE OF SPECIAL SERVICE? 

„oi-ia% _ii-20% „2i--3o% _ 31-40% _ 41-50% ; 

„5I*60%^_61-70% ^71-80% __ai-90% __9l-l00% 

ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW 
BRIEFLY DESCRIBE THE FOURTH ! nSTRUCT I ONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO SEEMS TO 
••BLACK out" DURING CLASSTIME* 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE .YOU WROTE* 

INDICATE HOW SURE YOU ARE THAT J T WILL BE RELATIVELY 

SUCCESSFUL. IN ASSISTING THE CHILD WHO SEEMS TO 
■•BLACK 'OUT»«' DUR ING CLASSTIME, 



__0l-10%^_l 1*10% _ ai-30% 31-40% _ 41"50% , 

__Sl*a05ir __6l*70% „7l-aO% __Sl-90% _^91-100% 

IF THE INSTRUCTIONAL APPROAjCH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD* INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOft SOME TYPE OF SPECIAL SERVICE? 



z-J 



^1-10% „il*20% ai-30% „3l-40% 41-50% 

l-*60% __6l'*70% ^_7l-'80% __81-90% __91-100% 
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BRIEFLY DESCRIBi THE FIRST INSTRUCT I QNAL APPROACH OP 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO IS WORRIED, 
APPREHENSlVEf AND UNSURE OF SELF* 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE. 

INDICATE HOW f.URE YOU ARE THAT IT WILL BE RELATIVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO IS WORRIED* 
APPREHENSIVE, AND UNSURE OF SELF,. 

„0l-lO% __ni-20% „21-30% 31-40^ 41-50% 
„6l-70% __7l-aO% __8i-90% ™9i-lOa% 

IF THE INSTRUCTIONAL APPROACH OR TECHNlQUi YOU WROTE 
DIP NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILDi INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

^_Ol-lO% __ll-aQ% __2i-30% __3i-4Q%^^ ^41-50% 

__ai-60% 61-70% __71-S0lg „ei-90% „91-100% 

Hi 

ASSUME THAT YOUR PRE VI OUS APPROACH OR TEtHNTOUE WAS 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW 
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO IS WORRlt'D, 
APPREHENSIVE, AND UNSURE OF SELF. 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 

INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVFLY 

SUCCESSFUL IN ASSISTING THE CHILD WHO IS WORRIED, 
APPREHENSIVE* AND UNSURE OF SELF. 

_^01-10% 11-20% „21-30% _ 31-40% 41-50% 

„Sl-60% „61-70.^ „7l-a0% „81-90% „91-100% 

IF THE INSTRUCTIONAL APPRCMCH OR TECHNIQUE YOU WROTE 
DID NOT- SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE jCHILD* INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

„01-10% „ll-2g% 21-30% 31-40% 41-50% 

_;;^5l-60% __61*70% _ 71-80% 81-^0% '"'"91-100% - 
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ASSUMi YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW 
BRIEFLY DESCRiaE THE THIRD INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO I S WORRIED* 
APPRfHENSlVE. AND UNSURE OF SELF* 



FOR THi INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTEt 

INDICATE HOW SURE YOU ARE THAT IT WILL HE RfLATlVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO IS WORRIED* 
APPREHENSIVE t AND UNSURE OF SELF* 

__Sl--60lg __6l-70% _^7i^eO% __01-^90% __9.1-I0t)% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD* INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE QF SPEC I AL SERV I CE? 

__Ol-iO% „ll-20% _^2l-303C 31-40% 41-50% 
__5i-6056 __6l-70% __7l-80% ^_8l-00% _^yi-100% 



ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD* NOW 
BRIEFLY DESCRIBE THE FOURTH INSTRUCT lONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO IS WORRIED, 
APPREHENSIVE* -AND UNSURE OF SELF* . 



















- - - - . _ . _ — ^ _. _ 




























■1,, / 









FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTEt 

INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO IS WORRIED. 
APPREHENSIVE* AND UNSURE OF SELF* 

^01-10% __ii-^aoi „ai-3o% __3i-4o% _^i^sq% 

__51-60% „61-7,0li „7l-80% __ai-gO% ^^91-100% 

IP THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

__0I-10% __ll-20% „21-30% ^ 31-40% __4l-50%'' 

__si-6o% __6i-7o% „7i-aQ% __ai-90% ;;9i-ioo% ^ 
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BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH OR 
TfcCHNIQUE YOU WC3UL0 US^ WITH A CHILD WHO HAS POOR USE 
OF GRAMMAR AND SYNTAX^ 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE* 

INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO, HAS POOR USE 
OF GRAMMAR AND SYNTAX* 

^_S1*60% __61-?0% __71-801l _^ai-^90% ^^91-^100% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO B£ RELATIVELY SOCCESSFUL IN ASSISTING 
THE CHILD^ INDICATE- HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOMl TYPE OF SPECIAL SERVICE? 

__5l-60% __6I-70% „?i-80% __8I-90% „^1-100% 

ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIQUE WAS 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD^ NOW 
BRIEFLY DESCRTSf THE SECOND INSTRUCTIONAL APPROACH OR^ 
TECHhJlQUe YOU WOULD USE WJTH A CHILD WHO HAS POOR USE^ 
OF GRAMMAR AND SYNTAX. 













& .. . 






5 1 

























FOR THE INSTRUCTIONAL APPROACH OR 
INDICATE HOW SURE YOU ARE THAT IT 
SUCCESSFUL IN ASSISTING THE CHILD 
OF GRAMMAR AND SYNTAX. 



TECHNIQUE YOU WROTE. 
WILL PE RELATIVELY 
WHO HAS POOR USE 



01-10% 11-20% 21-30%^^ 31-40% _ 41-50% 

. : _51-60% _^61-7d% „71-80% __ai-90% __9l-100% 

IF THE INSTRUCTIONAL APPROACH. OR TECHNIQUE YOU *WROTE 
DID NdT SEEM TO BE RELATIVELY SUCCesSFUL IN ASSISTING 
THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSiSTANCE FOR SOME TYPE OF SPSai AL SERVI CE? 

__01-10% „ll-20% 21-^30% _31-40% „4I-50% 
51-60% 61-70% 7L-aO% ^ B'l-90% _91*100% 
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ASSUME YOUR PRfVlOUS APPROACHES OR TECHNIQUES WERE 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHlLDtr NOW 
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR 
TECHNinUE YOU WQULD USE WITH A CHILD WHO HAS POOR USE 
OF GRAMMAR AND SYNTAX. 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE, 

INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 

SUCCESSFUL IN ASSISTING TH& CHILD WHO HAS POOR USE 
OF GRAMMAR , AND SYNTAX* ^ - 

__5i-60% „6i-70% __7l-60% __ai-90% „9i-iOO% 

IF THE INSTRUCTIONAL APPRQAGH OR TECHNIQUE'^ YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN' ASSISTING 
The CHILD* INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

__0i-10% __ll-20% „21-30% __Jl-40% „41-S0« 
__Sl-60% „6i-70% 71-80% , ^81-90% ^_91-I00% 

ASSUME YOUR PREVIOUS APPROACHES OF TECHNIQUES WERE 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE^CMILD. NOW 
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO HAS POOR USE 
OF GRAMMAR AND SYNTAX* ' ^ 



i: 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE* 

INDICATE HOW SUR& YOU ARE THAT IT WILL BE RELATIVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO HAS POOR. USE 
OF GRAHHAR AND SYNTAX. 

01-10% 11-26% __21-30^ __31-^0% 41-^0% 

„5i-aO% __6I-70% __71-B0% __ai-gO% „91-i00% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
OID^ NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD. INDICATE HOW SURE YOU ARE THAT YCUJ WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPCCTAL SERVICl:? • 

__0i-10% il-ao% „21-30% _ 31-40% _ 41-SO'^ 

__Si-60% __61-70% „71-80% _^fll-.90% ^1-100% 
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im BRllFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH PR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO SEEMS TO 
HAVE SEIZURES. 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE VOU WROTE* 

INDICATE HOW SURE yOU ARE THAT IT WILL BE RELATIVELY 

SUCCESSFUL IN ^ASSISTING THE CHILD WHO SEEMS TO 
HAVE SEIZURES* ^ 

01-10% „ii-ao% „ai*3©3£ _3i-4o% _ 4n-50% 

_^ei-60l£ „61*Tp1l ^^71-80% ^_81-9^QI£ _^91-100% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILP# INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

01-10% 11-60% ai-30% __3l-40% _ 41-50% 

„5l-60% •61-70% 71-80% 81-90% J*9l-l60%i 



ASSUME THAT YOWR PREVIOUS APPRQACh OR TECHNIQUE WAS 
RELATIVELY UNSUCCfSSFUL IN ASSISTING THE CHILD. NOW 
BRIEFLY DESCRIBE THE SECOND I NSTRUC T I OfsJAL APPROACH OR 
TECHNIQUE YOU -WOULD USE WITH A CHILD WHO SEEMS TO 
HAVE SEIEURES. ^ 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE, 
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 
SUCCESSFUL IN ASSISTING THE CHILD WHO SEEMS TO 
HAVE SEIZURES. 

_oi-io% _ ii-ao% _ ai-30% „3i-4o% 4i-so% 

^_Si-60% „61-7p% ^71-80% _^81"90% ^^91-100% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILDf INDICATE HOW SURE YOU AR& THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

01-10% _ ii-ao% __ai«30% „3i'^4o% 41-50% 

__51-60% ,ai-70% „7I-S0% „81-90% "91>100% 
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ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE 
REUATIVELY UNSUCCESSFUU IN ASSISTING THE CHILD, NOW 
BRieFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO SEEMS TO 
HAVE SEIZURES. , . ' 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE, 
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 
SUCCESSFUL IN ASSISTING THE CHILD WHO SEEMS TO 
HAVE SEIZURES* . 

__si-6o% „^i-'^o% ,^^Zlz3o% ^^ai -9Q% „ 9i-iOO^ 



IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD* INDICATE HOW SURE YOU ARfi THAT YOU WOULD 
REQUEST ASSI STAf^CE FOR SOME T^^E OF SPEC I AL SER V I CE? 

„01-10% „21-J0% __3l-40% _4i-SQ% 

r _^5I-60% __61-70% _L7l-a^% __ai-90% _^91-iOO% 

ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE 
RELATIVELY UNSUCCESSFUL I ASSISTING THE CHILD* NOW 
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH PR 
TECHNIQtTE YOU WOULD USE WITH A CHILD WHO SEEMS TO 
HAVE SEIZURES. 



T"""^^^:^:^^^^^::-:-::::: :: :: :: ""-^ 























FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE. 

INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY -. 

SUCCESSFUL. IN ASSISTING THE CHILD WHO SEEMS TO 
HAVE SEIZURES* 

_©1*1Q% „ll-20% _ai*30% 3l-405g _ 41*50% 

„si-6o% „6i-70% „Ti-*ao^ „ei-90% _.^9l-^lOO^, 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YUU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD. INDKCATE HOW SURE YOU ARE THAT Y^OU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPEC I AL ^^SER Vt Ctl 7 

_01-1Q% 1 l*iO% _2l-30% __3l-40% 41-50% 

51-60% __6l-?03l ^7i-ao% _^ai-90% _„9i-igo^ 
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APPENDIX G 

Rat Data for Field-Test 
Instructional Approaches 
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'^^^'^^Shn^^t Teachers, Grades ! through 3, for How Adequate They Feel 
About Instructional Approaches, 1 through 4. They Would Use 
with Children for Specific Problems 



Tchr Item 
Group Group 



Behavior 
Approaches 



Learning 
Approaches 



1 


1 


10 


30 


50 


50 


20 


30 

i 20 


2 


1 


40 100 




A n 


10 


3 


1 


80 


90 




on 

oO 


100 


90 


1 


2 


40 


50 


80 


20 


80 


. 40 


9 ' 


0 
Q 


60 


60 


90 


80 


'80 


70 


0 


o 

d 


60 


60 


90 


90 


90 


90 


1 


3 


SO 


80 


80 


90 


80 


50 


d 


3 


90 




80 


90 


90 


90 


o 




80 


80 


80 


^nO 


100 


SO 


1 ■ 


4 


60 


60 


90 


90 


10 


10 




4 


90 


90 


90 


90 


50 


70 






100 


100 


100 


100 


50 


50 


1 


5 


60 


70 


70 


40 


50 


60 




5 
5 


60 


70 


80 


80 


20, 


10 


3 


30 


50 


50 


30 


70 


50 


1 


6 


80 


90 


90 


80 


90 


100 


2 


6 


' 40 


50 


70 


70 


50 


60 


3 


6 


80 


90 


70 


60 


80 


80 


1 


7 


20 


10' 


50 


80 


20 


40 


2 


7 


30 


30 


30 


20 


60 


40 


3 


7 


50 


60 


70 


90 


70 


70 


1 


8 


90 


90 : 


100 


90 


70 


60 


2 


8 


80 


70 


80 


80 


' 80 


70 


3 


8 


50 


50 


50 


50 


100 


10 



90 



Neurological 
Approaches 



40 40 40 70 

60 80 60 90 

50 50 ,50 80 

60 60 90 90 

80 30 10 10 

80 90 60 70 

90 80 90 90 

70- 70 80 80 

100 90 20 20 

10 10 10 10 

90 90 90 90 

70 60 50 70 

50 40 30 29U 

10 10 10 10 

100 100 90 10 

90 80 90 90 

50 ,60 60 60 

70 70 80 80 

10 40 80 90 

60 40 30 10 

40 60 60 90 

50 30 30 10 

80 70 80 80 

100 10 10 10 
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APPENDIX H 
INSTRUCTIONS USED IN THIS STUDY 
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INSTRUCTIONS 



As you have learned through your teaching experience, some chndren 
exhibit learning and behavior difficulties that interfere with the 
child's learning process. You, as a teacher, have had the opportunity 
to try many different Instructional approaches or techniques to assist 
children who are having difficulty 1n school. Sometimes you have had 
to try many different Instructional approaches or techniques before 
you found one that was relatively successful in assisting the child. 
You have, probably also found that sometimes It is necessary and 
beneficial to request assistance for some type of special service in 
order to assist in defining the nature of the difficulty a child is 
experiencing or for special class placement. For this questionnaire, 
special service is defined as follows: (1) requesting assistance from 
a school psychologist, special education teacher,, remedial reading or 
math specialist, speech therapist, nurse, physician^ (2) making a 
referral to someone you feel can assist with the problem; and (3) 
making a referral for the child to have some type of testing' and/or 
evaluation. This definition of special service has been underlined as 
you may need to refer back to the definition occaslonany. 

The purpose of the questionnaire is to obtain information relative to: 
(1) the instructional approaches or techniques you would use with a 
child exhibiting a specific problem; (2) determine how sure you are 
that- the instfuctional approacH' or technique vou have specified will 
be relatively successful in assisting the child'; and (3). determina how 
sure you are that you would request assistance for some type of 
special service if the instructional, ' approach " or technique was 
relatively unsuccessful , in assisting the child-. You are to assume that 
the special services, as 'prevlously.deflned, are available to you even 
if they currently do not exist in your school or school district. 

Th-is questionnaire presents three different problems that some 
children exhibit in school. For each problem you will be asked to 
briefly describe the instructional approach or technique you feel is 
appropriate for the problem. AN INSjRUCITONAL APPROACH OR TECHNIQUE IS 
DEFINED AS THE ACTIVITIES, MATERIALS OR THE INSTRUCTIONAL CONTENT YOU 
WOULD '»USE IN ASSISTING A CHILD IN OVERCOMING A PARTICULAR PROBLEM. IT 
IS UNDERSTOOD THAT YOU MAY NOT HAVE HAD DIRECT EXPERIENCE WITH ALL THE 
PROBLEMS DESCRIBED IN THE QUESTIONNAIRE. HOWEVER. EVEN IF YOU HAVE NOT 
HAD EXPERIENCE WITH A PROBLEM DESCRIBED. IN THE QUESTIONNAIRE, PLEASE 
DESCRIBE AN. INSTRUCTIONAL^ APPROACH OR TECHNIQUE THAT YOU FEEL YOU 
MIGHT USE. ANSWER EACH QUESTION BASED ON THE GRADE AND .AGE OF CHILDREN ' 
YOU CURRENTLY TEACH. , „ 

The first question will be in the following form- 

1. Briefly describe- . the first Instructional approach or 
technique you would use with a child who cannot read 
.well orally. ' , 
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Example response: Have the chnd read a short article 
sIlentTy to be sure he knows all the words. Then have 
him read the story aloud privatelyi recording his 
reading on audio tape. Critique the tape with the - 
chl^J, listening for phrasing and expression. Practice 
reading Into the recorder and then to the class. 

After you have written^ a brief instructional approach or 
techniques you will be asked to indicate ''how sure you are 
that the approach or technique you wrote will be relatively 
successful 1n assisting the child who cannot read well 
orally, ^ .If you are 901 sure that the instructional approach, 
or technique you wrote will be relatively successful 1n^ 
assisting the child then you would put a check mark in the 
response category as shown below. 

For the instructional approach or technique you wrote. 
Indicate how sure you are that it will be relatively 
successful in assisting the child who cannot read well 
orally, 

_01-10%__ ll-20%__ ZUZQ%_ 31"40% _ _ 41-50% 



51-60% 61-701 71»80%j/^l--90% ' 91-100% 



Remember to mark only one response category that best 
describes how sure you fe#l. 

You wITl then be asked to Indicate ''how sure you are that you 
would request assistance for some type of special service if 
the instructional approach or technique was relatively 
unsuccessful in assisting the child," If you feel 451 sure 
that you would request assistance for some type of special 
service when the instructional approach" or technique was 
relatively unsuccessful in assisting^the child, then you would 
check the 4 1-50% response category as shown below. 

If the instructional approach or technique you wrote 
did not seem to be relatively successful In assisting 
the child, indicate how sure you are that you would 
' request assistance for some type of special service? 

' _J01-10I 11-201 \ 2U30%^ 31-40% 41-50% 



• 51-60% 61-70% 71-80% 81-90% 91-100% 
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Even 1f you are 91-100% sure that you would request assistance 
I«L ^'i^^ °^ special service, continue describing 

instructional approaches or techn1r<H.- until you have written 
tour instructional approaches or techniques and responded to 
ail the questions. Remember to mark only one response category 
that best describes how sure you feel that you would request 
assistance for some type of special service. 

After you have written your first instructional approach or 
technique, you will then be requested to briefly describe a 
second, third, and fourth Instructional approach or technique 
you would use for the same problem. For each Instructional 
approach you wHl be asked the fol lowing two questions: (1) 
how sure you are that the approach will be relatively 
successful In assisting the child; and (2) how sure you are 
tnat_ you would request assistance for some type of special 
service if the Instructional approach- or technique was 
relatively unsuccessful in assisting the child. For each 
instructional approach and the two questions associated with 
that approach, you are to assume that the previous 
instructional approaches were relatively unsuccessful in 
assisting the child. For example: (1) questions associated 
with your second approach assume the first approach was 
relatively unsuccessful; (2) questions associated with your 
third approach assume the first and second approaches were 
relatively unsuccessful; and (3) questions associated with 
your fourth approach assumes the first, second, and third 
approaches were relatively unsuccessful in assistinq the 



List four instructional approaches or techniques for each 
problem regardless of how certain you are that the approaches 
might be useful or appropriate for the problem. RECALL THAT AN 

ArTTKIJc^^'-uJEP^S'^C'^ OR TECHNIQUE IS DEFINED AS FOLLOWS: THE 
ACTIVITIES, MATERIALS. OR THE INSTRUCTIONAL CONTENT YOU WOULD 
USE IN ASSISTING A CHILD IN , OVERCOMING A PARTICULAR PROBLEM ■ 
AN INSTRUCTIONAL APPROACH OR TECHNIQUE DOES NOT INCLUDE 
rnS-AelJcS^ ASSISTANCE FOR SPECIAL SERVICE OR MAKING REFERRAL 
FOR ASSISTANCE OR TESTING/EVALUATION. 
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ITEM GROUP 1 
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I* BRIEFUY DESCRIBE THE FIRST INSTRUCTrONAL APPROACH OH 
.. TECHNIQUE YOU WQULD USE WITH A CHILD WHO SITS AND 
PLAYS ALQNE MUCH OF THE T I ME . 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE, 

INDICATE HOW SURE YOU ARE THAT IT WILL RE RELATIVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO SITS AND 
PLAYS ALONE MUCH OF THE TIME. 

__Q1-10% __ll-20% „21-30% __31-40% 41-50% 

__5i^60% __6l-T0% __7l-80% __ai-90% __gi-ioo% 

IF THE INSTRUCT IQNAL APPROACH OR TECHN iQUf YOU WROTE 
DID NOT SEEM TO BE RiLATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD* INDICATE HOW SURE YQU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

__01-10% ^ll-ZQ% __2l-30% __3i-40% __41-!>0H 

__Sl-60% __6l-70% __7l-80% __ei-90% 91-100% 

2m ASSUME THAT YOUR PREVIOUS APPROACH OR TEQHNIOUE WAS 
RELATlveLY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW 
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR 
TECHNiQUi ¥DU WOULD USE WITH A CHILD WHO SITS AND ^ 
PLAYS ALONE MUCH OF THE TIME. 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE. 

INDICATE HOW SURE YOU ARE THAT I T WILL BE RELATIVELY 

SrJCCESSFUL IN ASSISTING THE CHILD WHO SITS AND 
PLAYS ALONE MUCH OF THE TIME. ^ 

__Oi^lOX __ll-20% ^21-30% __31-'40% 4I-50X 

__5l-60% __61-70% __71-a0% ^_ai«90% __91--100% 

IF THE INSTRUC^T lONAL APPROACH OR TECHNIQUE YOU WROTE . 
DID NOT /SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD* INDICATE HOW SURE YOU ARE THAT YCU WOULD 
REQUEST ASS I STANCE FOR SOME TYPE OF SPECIAL SERVICE? 

_ 01-10% _^ll-^20% __2l-30% __3l-40% __4l-50% 
_^5i-60% __61-70% „71-80% 81-90% 91-^100% 
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ASSUMi YQUR PREVIOUS APPROACHES OR TECHNIQUES WFRE 
RELATlveLY UNSUCCESSFUL IN ASSISTING THE CHILDt NOW 
BRIEFLY DESCRISE THE THIRD INSTRUCTIONAL APPROACH OR 
TECHNIQUE ¥0U WOULD USE W I TH A CHILD WHO SITS AND 
PLAYS ALONE MUCH OF THE TIME. 



FOR THE INSTRUCTIONAL APPROACH OR 
INDICATE HOW SURE YOU ARE THAT IT 
SUCCESSFUL IN ASSISTING THE CHILD 
PLAYS ALONE MUCH OF THE TIME, 

__0l-10% „Il-20% 21-30% ^31-40% _4I-S0% 

__51-'60% 61-^70% __7l-aOX __8l-90% __9l--l00% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME.^JVPE OF SPECIAL SERVICE? 

01-10% __I1^20% 21-30% __3l-40% 41-50% 

__51-60% __6I-70% __7l-eo% __ei-90% _9l-lOO% 



ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHI^D* NOW 
SRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL ^PPRU-^CH OR 
TECHNIQUE YOU WOUUD USE WITH A CHILD WHO SITS AND 
PLAYS ALONE MUCH OF THE TIME, 



TECHNIQUE YOU WROTE 
WILL BE RELATIVELY 
WHO SITS AND 



for the instructional approach or technique you wrote 
Indicate how sure you are that it will be relatively 
successful in assisting the child who sits and 

PLAYS ALONI MUCH OF THE TIME, 

^ __Ol-lO% „ll-20% 21-30% __3l-40% 41-SOr. 

^^51-60% __61-70% __7l-B0% __ai-^0% __91»-100% 

IF The INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD, INDICATE HOW SURf YOU ARE THAT YOU WOULD* 
REQUEST ASSiSTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

11-^20% ^.21-30% __3l-40% __41-S0% 

61-70% __7l-aO% __01-gO% 91-100% 



0 1-10% 

51-60% 
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DESCRIBE THE FIRST INSTRUCT I DNAL APPROACH OR 
YOU WOULD USE WITH A CHILD WHO DOES NOT 
BR FACTS APPRnPRlATi; TO GRADE AND ABILITY* 



FOR THE INSTRUCTIONAL APPROACH OR . TECHNIQUE YOU WROTE 
iNDtCATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 
SUCCESSFUL IN ASSISTING THE CHILD WHO DOES NOT 
KNOW NUMBER^ FACTS APPROPRIATE TO GRADE AND APlLI TY. ' 

__01-I0% __ll*-feO% __21'-30% 31-^0% 41-50'4 

__5l-60% __6i-70% __71-B0% __Bl-90% __91-100% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIOUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD* INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUiST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

„01-10% „ll-26% „ai-30% ___31-4Q% _ 41-50% 
__5l-60% __6l--70% __71-B0% 81-90% _91-lOO% 

ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIQUE WAS 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW 
BRIEFLY DESCRIBE TH^ SECOND INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO DOES NOT 
KNOW NUMBER FACTS APPROPRIATE TO GRADE AND ARILITY*. 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIOUE YOU^^WROTE 
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 
SUCCESSFUL IN ASSISTING THE CHILD WHO DOES NOT 
KNOW NUMBER FACTS APPROPRIATE TO GRADE AND ABILITY. 



01-10% 

5 1-60% 



1 1-20% 
'61 --70% 



2 1*30% 
"71 -60% 



3 I - 4 0 % 
"81-90%^ 



4 I -50% 
.91-1 00% 



IF THE INSTRUCT lONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD* INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 



01=10% 

'51-60% 



1 1-20% 
61-70% 



2 1 - 30% 
>1 -80% 



3 1-40% 

"a 1-90% 



4 1 -50% 
9 1 - 1 do % 
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Qi?yyf„X°^^ PREVIOUS APPROACHES OR TCCHNIOUt^ WtRf 
iillm y^n?^rS?Bi^fSi^yb;''' ASSISTING THE CHILn.^NQW 
fSrSM^mJ^SS^.'^- THIRD I NS TR UC T I ON AL APPROACH OR 

TECHNiaue YPU WOULD USE WITH A CHILD WHO NOT 
KNOW NUMBER FACTS APPROPRIATE' TO GR A AND A B 1 L I T Y . 



TSnr JAf=-2nI"y*^^ *^«^ACH OR TECHNIQUE YOU WROTE. 

lMrrifIiM.^°f ^^"^ THAT IT WILL BE RELATIVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO DQFS NOT ' 
KNOW NUMBER FACTS APPROPRIATE TO GRADE AND ABILITY*. 

--01-10% __ll-20* __21-30X 31-40%< 41-50%' ' 

— 5>~o0* __61-70X __7i-ao« __8i-.go% "Hgj-ioox 

h^h'^IuSt^ 5112^51 APPROACH OR TECHNIQUE YQU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCiSSFUL IN ASSISTING 

^pi.iiSr'^fiJ^S^C^'^S SURE YOU ARE THAT YPU wiSLi 

REQUEST ASSISTANCE FOR SOME TYPE OF SPEC I AL SER V I C E ? 



0 i - 1 05^ 

5 I -60% 



1 1-20% 



21-30% 
71-80% 



3 1 -40X 
fl 1-90% 



__4,| -50% 
_ 9 I - I 0 0 % 
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PREvrOUS APPROACHES OF TECHNIQUES WERE 
giVpL^^^kLy«f^i^?SSP'J'- ASSISTING THE CHILD. NOW 

t5^5mVX, J-SS^^^I FOURTH INSTRUCTIONAL APPROACH OR 

TECHNIQUE YOU WOULD USE WITH A CHILD WHO DOES NOT 
KNOW NUMBER FACTS APPROPRIATE TO GRADE AND AHILITY. 



fH5,J aI^^^I^^^^^^O*^*^ APPROACH OR TECHNIQUE YOU WROTE. 
INDICATE HOW SURE YOU ARE THAT IT. WILL BE RELATIVELY 
SUCCESSFUL IN ASSISTING THE CHILD WHO DOES' NOT 
KNOW NUMBER FACTS APPROPRIATE TO GRADE AND ABILITY*, ' 



__01-10% __11-20X 21-30% 

51-60% 61-70% __7l-a0% 



31-4drx _i.4l-50« 

.ei-^jQ% ?ti-ioox 

IF THE INSTRUCT lO'^AL APPROACH OR 
DID NOT SEEM TO BE RELATIVELV SUCCESSFUL IN 

HOW SURE YOU ARE THAT' YO 
REQUEST ASSISTANCE FDR SOME TYPE OF 



TfiCHN I our 



SPECIAL 



U WROTF 
S S I S T I N G 
WOULD 
RVI CE? 



01-10% 
5 1 -60% 



1 1 -20% 
ftl-70% 



7i-ao% 



3,1-40%. 1-50% 
^84 -90% .^_91-100% 
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QRIEFLV DESCRIQE THE FIRST INSTRUCTIONAL 
TECHNIQUE YOU WOULD USE WlThf^A CHILD WHO 
THE LETTERS OF THE ALPHABE T ( L 0 WER CASE), 



APPROACH OR 
CANNOT NAME 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 

INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 

SUCCiSSFUL IN ASSISTING THg CHILD WHd CANNOT NAME 

THE LETTERS OF THE ALPHABET < LOWER CASE)* 

__51-60^ ^_6l-70% „71-S0X „ai-9a% 1^91-100% 

IF THE INSTRUCTIONAL ARPROACH OR TlCHNIQUi YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD* INDICATE HOW SURE YOU ARt THAT YQU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

__01-10% __11-2Q% „21-30% _J1«40% 41-50% 
__5l-60% ^ ^61-70% _7i-B0X ^^81^90% ^91-100% 

ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIQUE WAS 
RELATIVELY UNSUCCESSFUL I N A SS I S T I NG THE CH I LO . NOW 
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH, OR 
TECHNIQUE YOU WOULD ySE WITH A CHILD WHO CANNOT NA^E 
THE LETTERS OF THE ALPHABETC LOWER CASE)* i ^ 



FOR THE INSTRUCT IDNAL APPROACH OR TECHNIQUE YOU WROTE 
INDICATE HOW SURE YOU ARE THAT IT W LkL QF RELATIVELY 
SUCCESSFUL IN ASSIST ING* THE CHILD WHO CANNOT NAME 
THE LETTERS OF THE ALPHAOET < LOWER- CASE ) . 

__Ql--lO% 1-20% „5l-30% ^ 31-40% _ 41-50% 

^^51-60% ^_6l'-70% __7l-nfB0% __ai-90% „9i-l00% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD* INDICATE HOW SURE YOU ARE THAT YOU WOULD ^ 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

__0l-10% ^£11-20% ^21-30% __31-40% 41-6o^ 

. __Si^60% __6l-70|l __Tl-80% __8l-g05C _3l-100% 
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ASSUME /YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE 
ReUATlViLV UNSUCCESSFUL IN ASSISTING THE CHILD. NOW 
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR 
TECHNlOUfe YOU WOULD USE WITH A CHILD WHO CANNOT NAME 
THE LETTfRS OF THE ALPHABE T ( LOWER CASE). 



FOR THE INSTRUCTIDNAu APPROACH OR TECHNIQUE YOU WROTE, 

INDICATE HOW SURE YOU ARE THAT IT W ILL BE RILAT I VEL Y 

SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT NAME 

THE LETTERS OF THE ALPHA BE T < LOWER CASE). 

__01-10% __ll-20% „2l-30% ^31-403i _41-^Q^ 

51-60% _^6l-^7Q% „7i-a0% „ei-90% __91-100% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE VOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD* INDICATE' HOW SURE YOU ARE THAT YOU WOULD 
REQUES%^ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

__01-10% „ 1 1-20% _21-3D% __31-40% 41-50% 
^_Sl-60% __6l-70% „71-80% __ai-90lg „9l-100% 

ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE 
RELATIVELY UNSUCCESSFUL I'l^ ASSISTING THE CHILD, NOW 
BRLEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR 
TECHNIQUE you WOULD USE WITH A CHILD WHO CANNOT NAME ' 
THE LETTERS OF THE ALPHABE T C LOWER C A SE J . - 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU^WROTE, 

INDICATE HOW SURE. YOU ARE THAT IT WILL BE RELATIVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT NAME 

THE LETTERS OF THE ALPHABET (LOWER CASE)« 

__01-1Q% __U-aO% „2l-30% „31-415% 41-S0% 
51-60% __6l-70%^^ 71-S0% __ei-90% „91-I00% 

IF' THE. INSTRUCTIONAL APPROACH OR VEfcHNIQUE, YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL I W A'SS I ST I NG 
THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR. SOME TYPE OF SPECIAL SERVICE? 

__01-ID% 11-20^ __21-30% _ 31-40% __4 1-50% 

^^51-60% __6l-70% __7i-eO% _^ai-90% 91-100% 
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BRIEFLY DESCRIBE THE PIRST INSTRUCT 1 QNAL APPROACH OR 
TECHNIQUE YOU WOULD USE W!TH A CHILD WHO IS EXHIBITING 
TEMPER TANTRUMS* 



FOR THE INSTRUCTIONAL APPROACH OR 
INDICATE HOW SURf YOU ARE THAT IT 
SUCCESSFUL IN ASSISTING THE CHILD 
TEMPER TANTRUMS. 



TECHNIQUE YOU WROTE, 
WILL BE RELATIVELY 
WHO IS EXHIBITING 



__Bl^60% ^ ^61-70% __71-aO% __0|-9O% ^91=100% 

IF THE rNSTRUCT lONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEIM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD^ INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 



01-10% 
51-60% 



I i-ao% 

61-70% 



21-30% 
71-80% 



3 1 -40% 
01 -Q0% 



4 1-50% 
9 1-100% 



ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIQUE WAS 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD* NOW 
BRIEFLV DESCRIBE THE SICONO INSTRUCTIONAL Approach OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO IS EXHIBITING 
TEMPER TANTRUMS* 



FOR THE INSTRUCTIONAL APPROACH OR 
INDICATE HOW SURE YOU ARE THAT IT 
SUCCESSFUL IN ASSISTING THE CHILD 
TEMPER TANTRUMS. 



TECHNIQUE YOU WROTE* 
WILL BE RELATIVELY 
WHO IS EXHIBITING 



__01-10X __ll-20% ^ 21-30% _31-40% __41"50% 

__51-aO% „6l-70% „71-80% ^81-90% __91-l00% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD* INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 



0 1-10% 
5 1-60% 



1 1-20% 
'61-70% 



2 1-30% 
71-80% 



31-40% 

at -90% 



4 1 -50% 
'91-100% 
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ASSUME YOUR PREVIOUS APPROACHES OR rFCHNIQLJF^ wfwp 
l^i^^t- DESCRIBE THE THI RD I NSTRUCT f ONAL APPWOArH nP 



rNSTRUCTlONAL APPROACH OR 
INOICSTe HOW SURE YOU ARE THAT IT 

Ik'SSil^S"^'- ASSISTING THi CHILD 

TEMPER TANTRUMS, 



TECHNIQUE YOU WROTE. 
WILL BE RELATIVELY 
WHO IS EXHIBITING 



01-10% __ll-ao% __21-30% 31-40% 41-^0% 

^,51-60* „6i-7ox —ri-eox :zai-9o; IlSi-foSx 

DTD"NiT'slJM^T^'i2*k^,*f;?°^F" °« TECHNIQUE YOU WROTE 
SiS ^ST SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTINC 

REiuisl'-Alsls?iSrJ%?^i^l^2^ ^°^^«?^T^^ 

REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

01-lOX „11-20X __21-30% 31-40X 41-50* 

„5I-60X „61-70X —71-80% ZZsi-'tOX —Sl-lSw 

Ri?A?fvlLv"--PP,- -2^5 APPROACHES OR TECHNIQUES WERE 
alr^Fl Y hp«rri«^f3l'^yk..^^ ASSISTING THE CHILD. NOW 
TErMSVmiP^vm'i-w^.JS^^i'^^^^ INSTRUCTIONAL APPROACH OR 
tISpEB '^InTRUM* * ^^"-'^ IS EXHIBITING 



FOR THE INSTRUCTIONAL APPROACH OR 
INDICATE HOW SURg YOU ARE THAT IT 
SUCCESSFUL I N ASS I ST I NG THE CH I LD 
TEMPER TANTHUMSs ^riiuu 



TECHNIQUE YOU WROTE, 
WILL BE RELATIVELY 
WHO IS EXHIBITING 



Sl-60% __61-70X __71-B0% ai-90X ~91-I00% 

^^p^^^St ■*iJ^'J^"''^°NAL APPROACH OR TECHNIQUE YOU WROTE 
Did NOT SEEM TO BE RELATIVELY SUCCESSFUL IN A^^ T2?T5r 

5yiuisT-Assf^?iS?I^Si^S"^^ vlu^^ii THiT^YoS-wiaji^^ 

REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

„01-10% __1 1-20X __2l-30% 31-40X 41-50% 
„51-60% „61-70% _Z71-aO% ::81-96% —Si-Tijx 
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\ ' 

I. BRIEFLV DESCRIBE THE FIRST INSTRUCTIONAL APPROACH OR 
TECHNlOUe YQU WOULD USE WITH A CHILD WHO HAS LOW 
VaCAOLLARY SKILLS. 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE* 

INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 

SUCCeSSFUL IN ASSISTING THE CHILD WHO HAS LOW 
VOCABULARY SKILLS, 

__5i-6Q% __61-70% __7i-B0% __ai-90% __91-100% 

IF THE INSTRUCT lONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCE5SFUU IN ASSISTING 
THE CHILD* INDICATE HG W SURE YQU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FDR SOME TYPE OF SPECIAL SERVICE? 

__Oi-lO% __il-^20% „21-3C% __3l-40^ __4i-^0% 
__5I-60% __61-70% _„71-aO% __Bl-90% 91=100% 



Zm ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIQUE WAS 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD, NOW 
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO HAS LOW 
.VOCABULARY SKILLS. 



■ 

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTEt^ 
INDICATE HOW SURE YOU ARE THAT It WILL BE RELATIVELY 
SUCCESSFUL IN ASSISTING THE CHILD WHO HA3 LOW 
VOCABULARY SKILLS* 

•) 

__Oi-lO% „ll-20^ ^21-30% _3l-40% _ 41-50% 

__51-6Q% __61^70% __71-a0% ^_Sl-90% __9i-100% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD* INOiCATE HOW SURE YOU ARE THAT YOLI WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

__0!-10% __Ii"20% __2l-30% _^3l-40% _41-50% 
__SI-60% __6i-70% „71-80% ^Js 1 -90 % _9 I « 1 0 0%* 
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3* ASSUMi YOUR PREVIOUS APPRO 
RELATIVeLY UNSUCCESSFUL IN 
BRIEFLY DESCRIBE THE THIRD 
TECHN iQUe YDU WOULD USE WT 
VOCABULARY SK ILLS • 



ACHES OR TECHNIOUES WCRE 
ASSISTING THE CHILD. NOW 
! NSTRUCT I UNAL APPROACH OR 

TH A CHILP WHO HAS LOW 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE, 

INDICATE HOW SURE VlJU ARE THAT IT WILL BF RELATIVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO HAS LOW 
VOCABULARY SKILLS. 



0 1-10% 
5 1 -60% 



6 1-70% 



2 i-30% 
7 1-80% 



41-50% 
9 1-100*^* 



l^^^^^^^^^^l^^CTlONAL APPROACH OR TECHNIQUE YOU WROTF 
DID NOT SEEM TO BE RELATIVELY. SUCCESSFUL IN ASSISTING 
THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPEC I AL SERV I CE? * 



0 1-10% 

,51-60% 



I 1-20% 
61-70% 



2 1 -30% 
'7 1-80% 



i 1 -40% 
a 1-90% 



4 1 -50% 
^9 1-1 00% 



ASSUME YOUR PREVIOUS APPROACHES OF TECHNIQUES WERE 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD* NOW 
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO HAS LOW 
VOCABULARY SKILLS* 



FOR THE iNSTRUCTIDNAL APPROACH OR TECHNIQUE YOU WROTE 

INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO HAS LOW 
VOCABULARY SKILLS. 



01-10% 
5 1-60% 



1 1-20% 
61-70% 



21-30% 
.71-80% 



31-40% 
^81-90% 



4 1 -50% 
91-100% 



IF THE INSTRUCTIONAL APPROACH OR TECHNIOUE YOU WROTF 
DID NOT SEEM, TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FDR SOME TYPE OF SPECIAL SERVICE? 



01-10% 
51-60% 



1 I -20% 
61-70% 



2 1-30% 
.71 -flO% 



31-40% 
rt 1-90% 



4 1 -50% 
.91-1 00% 
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BRIEFLY OESCRrBE THE FIRST INSTRUCT I DNAL APPRDACH OR 
reCHNlQUE^-YOU WOULD USE WITH A CHlLn WHO CANNOT OALANCF 
ON A BEAM OR QTHES GYM EQUIPMENT. 



FOR ThE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE. 

INDICATE HOW SURE YOU ARE THAT IT WILL QE RELATIVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT BALANCE 
ON A eEAM OR OTHER GYM EQUIPMENT* 

__01-10% ^_l\-2Q% ^_ai-30% __3l-40% __41-R0% 
__Sl-60% __61-70% __71-80% __ei*90% __9i-lO0'^ 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NCT SEEM TO BE RELATiVELY SUCCESSFUL IN ASSISTING 
THE CHILD* INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE UF SPECIAL SERVIC£? 

__01-10% „l 1-20% ^_21-i0% __31'40% _4l-5D% 
__51-a0% __61-70^ __71^S0% __Bl-^^0% Z 91-^100% 



2# ASSUME THAT YOUR PREVIOUS APPROACH OR TECH:^IOUE WAS 
RELATiVELY UNSUCCESSFUL IN ASSISTING THE CHILD* NOW 
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT RALANCE 
ON A REAM OR OTHER GYM EQUIPMENT* 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE. 

INDlCAri HOW SURE YOU ARE THAT IT WILL HE RELATIVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT BALANCE 
ON A BEAM OR OTHER GYM EQUIPMENT. 

__OI-10% „ll-20% __21-30% __31-40% 41-50% 

51-60% „61-70% __7]l«80% __Rl«9D% ___9l-100% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YQL/ WROTE 
DID NOT SEEM TO H€ RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOMg TYPE OF^SPLCIAL SERVICE? 

01-10% Al-BO% __21^30% _ 31^40% __^i-^^0'i 

«_5i-60% __61-70% __71-a0% _l0l'-90% __91-10j% 
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3m ASSUME VOUR PRiVlOUS APPROACHES OR TeCHNinuts WERF 
RiLATIVflLY UNSUCCESSFUL IN ASS I S T I NG ' T HP CH V LD . NOW 
?iiE^V^.,2^^S^'^^ THIRD iNSTRUCTrONAL APPROACH OR 

nF* I'SaS WOULD USE WITH A CHILD WHO C A NNOT R 4L A NC t 

ON A BEAM OR OTHER GYM EQUIPMENT, 



f 2S,7*TB^2l^"y^I'°^*^ APPROACH OR TECHNIQUE YOU WROTE. 

HOW SURE YOU ARE THAT IT WILL BE RtLATIVELY 

£^^*STING THE CHILD WHO CANNOT BALANCF 
ON A BEAM OR OTHER GYM EQUIPMENT, 

__C1-10S H-ZOr. 21-30% 31-40% 41-50K 

— 51-6QX 61-70% __71-eOX __B!-90X _;^91-100% 

iTr,^t!5T''^F^^^^*°^*^ APPROACH OR TECHNIQUE YOU WROTE 
tLE ?STi RE^^TIViLY SUCCESSFUL IN ASSISTING 

IS«..ifii'-°* INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SEnVICE? 

01-10% ;il-20% 21-30X __31-40X *l-50% 

_-.51-60X 61-70% __7l-80X __8l-q0% _~91-i00% 

4, ASSUME yaUR PREVIOUS APPROACHES OR TECHNIQUES WERE 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW 
BRIEFLY DESCRiae THE FOURTH INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT BALANCE: 
ON A BEAM OR OTHER GYM EQUIPMENT* " 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIOUE YOU WROTE* 

INDICATE HOW SURE YOU ARE THAT 1 T WILL BF RELATIVELY 

SUCCeSSFUL IN ASSISTING THE CHILD WHO CANNOT RALANCF 
ON A BEAM OR OTHER GYM EQUIPMENT. 

Ol-iQX „ll^aO% _2l^36% „31-40% 41^50% 

__5i-6o% __ai-7o% „7i'-aox __ei-Qo% Z|:9i-ioo% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD, INDICATE HOW SURE YOU ARE THAT- YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPEC I AL SERV I CE? 

^.01-10% „l 1-^20% ^_2I -30% __.ll-40% 41-^0^ 
'__5i-60% ^61-70% __7l-80% __Pl-90% _^91-1Q0%/ 
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eRlEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO PUSHES, HfT 
OR PINCHES OTHERS. ~ ~ 




FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 

INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVElY 

SUCCESSFUL IN ASSISTING THE CHILD WHO PUSHES, HITS, 
OR PINCHES OTHERS. 



Ol-tQX „ll-20% „21-30% 31-^0% 41-50% 

51-60% __6l'-70% „7l--S0% __ai-go% __91-100% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO SE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

,01^-10% „ll-20% 21-30% __3l-40% 41-50% 

__5l-60% __6i--70% __71-80% __8l-qo% __qi-100% 



ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIQUe WAS 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD* NOW 
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO PUSHES. HITS. 
OR PINCHES OTHERS* 




FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE* 

INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 

SUCCESSFUL IN ASSISTING fHG CHILD WHO PUSHES. HITS, 
OR PINCHES OTHERS* 



__Oi-iO% „ll^20% __2l-30% __3l-40% 1 41-50% 
^^Bl^60% ^_61--70% __71-Sp% __ai-QO% „9l-l00% 

IF THE INSTRUCTIONAL AP»>ROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD* INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

^01-10% ^11-20% 21-^30% _3l-40% _ 41-50% 

_„Sl-60% ^_6l*70% 71-80% __fll-90% __91-I00% 
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ASSUMi YOUR PREvrOUS APPROACHES OR TECHNIQUES ViERE 
SeUATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW 
aRlEFLY DeSCRfBt: THE THIRD INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH^A CHILD WHO PUSHES. HITS. 
OR PINCHES OTHERS. 



FDR THE INSTRUCTIONAL APPROACH OR 
INDICATE HO^ SURE YOU ARE THAT IT 
SUCCESSFUL IN ASSISTING THE CHILD 
OR PINCHES OTHERS* 



__5l-60% ^_6I-7Q5£ „flnBO% 1181-90% 



Te^NI.QUE you WROTE* 
WILC\BE RELATIVELY 
WHO Pt^SHES, HITS* 



4 I -sot 

91-100% 




IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YQu WROTE 
DID NOT SEEM TO BE RELAT I VELY . SUCCESSFUL IN ASSISTING 
THE CHlLDt INDICATE HOW SURE YOU Ar?F THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

^ 01-10% l-aO% __2i-30% __3l-40% _41«50% 

__51-60% __6l-T0% ^71-80% __Sl-go% __9l-iao% 



4, 



ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW 
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OP 
TECHNIQUE ynu WOULD USE WITH A CHILD WHO PUSHED, HITS. 
OR PINCHES OTHERS* 




FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WRdTE , 

INDICATE HOW SURE YOU ARE THAT IT W I LL RE RELAT I VEL^ 

SUCCESSFUL IN ASSISTING THE CHILD WHO PUSHES, HITS. 
OR PINCHES OTHERS. 



__0i-10% __ii-20% __21-30% 



__31^40% 41-50% 

__81-90% __9i-l00% 



IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE VQU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD. INDICATE HOW SURE YQU ARE THAT YUU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

__01-10% _1 1-20% _2l-30% 31-40% 41-50% 
__51*60% __6l-70% __71-a0% __ai-90% "91-100% 
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!• BRIEFLY DESCRIBE THL^ FIRST r NSTRUCT I ONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH' A CHILD WHO DOES NOT 
PRONOUNCE WORDS CORRECTLY* 




FOR THE rNSTRUCTIONAL APPROACH OR TECHNIQUE VOO WROTE, 

INDICATE HOW SURE YOU ARf THAT IT WILL BE RELATIVELY 

SUCCfSSFUL IN ASSISTING THE CHILD WHO DOES NOT 
PRONOUNCE WORDS CORRECTLY* 

„01-I0% __!l-20% __21-30^ ^31-40% 41-50% 

__Sl-60% _^6\^7Q% ^_7l-e0% __^&l-^0% __91-lOO% 

TF THE INSTRUCT lONAL. APPROACH OR TECHNIQUE YOU WR0T6 
DID NOT SEEM TO BE R EL A T 1 VEL Y ■ SUCCE S SF UL IN ASSrSTlNG 
THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WLJULD 
REQUEST "ASSISTANCE FOR SOME TYPE OF^SPECIAL SERVICE? 

__0l-10% __ll-20% __pl-3n^ 1 -40% 41-Sgi£ 
^51-60% __6il-70% __7l-flOX __81«90% ^^Ql-lO^O^ 

2. ASSUME THAT YOUR PREVI OUS .APPROACH OR TECHNIQUE WAS 
RELATIVELY UNSUCGESSFUL IN ASSISTING THE CftiLD* NOW 
BRIEFLY DESCRIBE THE SECUND INSTRUCTIONAL APPROACH' OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO DOES NOT 
PRONOUNCE WORDS CORRECTLY* 



FOR TbS^ INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WRQTE. 

INDICA'tE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO DOES NOT 
PRONOUNCE WORDS CORRECTLY. 

01-10% „ll-20^ ^ 21-30% __31«40% ^/^B0% 

__51-60% __61-70% __71-P0% __8l-90% "_9I-10Q^; 

IF THE INSTRUCTIONAL APPROACH OR TECHN fOUE YOU WROTE 
*DID NOT SEEM TO RE RELATIVELY SUCCESSFUL IN ASSISTING 
■THE CHILD* INDICATE HOW SURE YOU ARE THAT YOU WOliLD 

REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

__01-1Q^ „1 1-20% __2l-^30% __31^40% 41..-50% 

^^_si-ao% „6i-ro% __7i-B0% __ai-qo% „9i-iooi^ 



202 



ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE 
SiV^I^^^h^ UNSUCCESSFUL IN AS S I S T I NG THE CH I LD * NOW 
f2i5r.^.^..P^^^?.^S^ ^^^^ THIRD INSTRUCTIONAL APPROACH DR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO DOES NOT 
PRONOUNCE WORDS CORRECTLY. " 



FOR Thte INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 

INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO DOES NOT 
PRONOUNCE .WORDS CORRECTLY, 



.0 I - 10%^'^ 



_-5l-60% L^6l-70% _^7t^B0% __ai=90'^ 



4 1 -50% 
.91 -1 ftO% 



IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO Bl RELATIyELY SUCCESSFUL IN ASSISTING 
THE CHILD, INOrCATE HOW SURE YOU ARE THAT YQU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICu? 

__01-10% 11-20^ __2l-30^ 31-40% 41-50% 

51-60% „&l-7Q% _L^71^B0% __8l-90% __9i-iO0% 



ASSUME YOUR PREVIOUS APPROACHES OF TECHNIQUES WERE 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW 
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OP 
TECHNIQUE VOU **OULD USE WITH A CHILD WHO DDES NOT 
PRONOUNCE WORDS CORRECTLY. 



^OR ^ THE INSTRUCTIONAL APPROACH OR 
INDICATE HOW SURE YOU^ ARE THAT IT 
SUCCESSFUL IN ASSISTING THE CHILD 
PRONOUNCE WORDS CORRECTLY. 



TfCHNIOUE YOU WRDTE^ 
WILL BE RELA T I VEL Y 
WHO DOES NOT 



„Q1-10X __11"2Q% £1-30% __3l-40% __41-50% 

__si-6o% __6i-7ox ^_7i-ao% __8i-go%. _r9i-ioo% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD, INDICATE HOW SURE YOU ARE THAT VOU WOULD - 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 



0 1 --1 0% 
"Sl-60% 



I 1-20% 
'61-70% 



21-30% 
.71-80% 



31-40% 
81-Q0% 



41-50% 
^1-1 00% 
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BRIEFLY DESCRIRe THE FIRST INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO SFEMS TO 
HAVE A SHUFFLING GA ! T* 



FOR THE iNSTRUCTiONAL APPROACH OR TECHNIQUE YOU WROTE* 

INDICATE HOW SUfE YOU ARE THAT IT WILL BE RELATIVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO SEEMS TO 
HAVE A SHUFFLING GAIT* ' ^ 

01-10% __ll-20% __ai-30% __31^A0% _ 41^50% ' 

__5l-60% „6l-70^ __71--S0% __ai-90% __91-100% 

IF THE INSTRUOT lONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVEUY SUCCESSFUL IN ASSISTING 
THE CHILD* INDICATE^HOW SURE YOU ARE THAT YOU telOULD 
REQUEST ASSISTANCE FOR SOME TY^E OF SPECIAL SERVICE? 

__bl-lO% „ll-20% __21-10% __3l-^^0% ___4l-50% 
^^51-60% __6|-70^ „_"M-BO% _._01-90% 1 - I 00% 

2« ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIQUE WAS 
RELATIVELY UNSUCCESSFUL IN ASSISTING THp CHILD. NOW 
QRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD'WHO SEEMS TO 
HAVE A SHUFFLING GAIT. ^ 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE VOU WROTE' 

INDICATE HOW SURE YOU ARE THAT IT WILL QE RELATIVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO SEEMS TO 
HAVE^ A SHUFFLING GAIT. 

^01--10% ^ .1 1-20% „21 -30^ ^ 31-40% „41-S0% 

__Sl-60% „6l-70% „7T-B0% __81--90% „9iri00% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO IE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD, INOLL.ATE HOW SURE YOU ARC THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

__0I-10% __ll-20% „21-30% _ Ji»40^ . ^1^€q% 
\ __Sl-60% __61-70% __7I-B0% _X«l^gO% _^91«100% 
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ASSUMl YOUR PREV IOUS APPROACHES OR . TECHN IQUF S lifFBP 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE VOU WRnTf^ 
sKc«lsiur°L®^2iw:?V °T WILL II^'IeLATIVELY^" 

HAvi"'|^bF^LlSi-|fIj^° WHO SEEMS TO 

• . __Sl-60% _^6l~70% „71-80% __Sl-90% ~9i-10OX 
IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WrDTf 

-rm cSlLn-^?K,n?rPp^Sk*^'^S'-^ SUCCESSFiL In ?sS?iTING 
Rpi.iiSr ?ic{2?IS^I-^SS'* S'^^S THAT YOU WOULD 

REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL ''SERVICE? 

— Si'lSJ — i,*"l2* — 2»-30% __3I-40X 41^50% 
,, _.51-60S __61-70% „7l-B0% ,__81-90X I^Ql-lOOX 

ASSUME YOUR PREVIOUS APPROACHES OR TFCNNIQUES WFRF 
giWI/^^k2«^Sf^£tESSFyL IN «SSIST^ 



NOW 



BRIEFLY DESCRiBE THE FOURTH INSTRUCTIONAL APPrAach 
TECHNIQUE YOU WOULD USE W I TH A CH I LD wHO SEE MS^^^ 
HAVE A SHUFFLING GAIT. ^tfcMS TO 



OR 



FOR THr iNSTRyCTTONAL APPROACH DR 
INDICATE HQW, SURE YOU ARE- THAT IT 
SUCCESSFUL INnASS 1ST ING THE CHILD 
HAVE A SHUFFLI)mG GAIT^ 

l^Ql^lQX „ll-20% „21-30X 
i ^^51^60% __6l-70^ „7l-e0% "ai'-90% 



TECHNIQUE YOU WROTE. 
WILL BE RELATIVELY 
WHO SEEMS TO 



41 -50% 
19 1 -1 00% 



l^,^^^%^^^^^^^^lON^h APPROACH OR TECHNIQUE YOU WROTE 

TH? ?Hn ^"l^K,J?r!f.^^^'^^^^S^^ SUCCESSFUL IN ASSiItInG 
THE CHILD* INDICATE HOW SURE YOU ARF THAT YOU WOUl D 
REQUEST ASSISTANCE FOR SOME TYPE OF SPEC I AL SE R V I CE ? 



__51-60% „61-70t^ __7i-ao% ZZ 



31*40% 
01-90% 



i -50% 
_9 I - I 001^ 
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1. BRlEFUy DESCRIBE THE FIRST INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO LIES OR 
STEALS. 



FOR "THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 
SUCCESSFUL IN ASSISTING THE CHILD WHO L I ES OR STEALS . 

™Ol--l©% ^ 11-20% 21-30% 31-^40% _ 41-50% 

^51*60% __6l-70% __7l-80% __8l-Q0X „91-lOO% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILDt INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPEC I AL ; SER V I CE ? 

__0l-10% „1 i-^20%- „2l-30% „ll-40% 41-50% 
. 51-60% „6l-70% __7i-80% „81-90% „9l-100% 

ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIQUE WAS 
RELATIVELY UNSUGCESSFUL IN ASSISTING THE CHILD. NOW 
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO LIES OR' 
STEALS. 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE* 
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 
SUCCESSFUL IN ASSISTING THE CHILD WHO LIES OR STEALS* 

01-10% „l 1-20% „2l-30%. „3l-40% 41-50% 

5l--60% „61-70% „71-80% __fll-90% _^91-100% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD* INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST'^ ASSI STANCE FOR SOME TYPE OF SPECIAL SERVICE? 

01-10% „ll-20% __2l-30% __31-40% 41-60% 

^^51*60% 61-70% ^_7l-80% __ai-90% ^_9r-100% 
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3* ASSUME YOUR PREVIOUS APPROACHES OR TFCHN 
RELATIVELY UNSUCCfSSFUL IN ASSISTING THF 
QRIEFUV DESCRIBE THE THIRD INSTRUCTT DNIAL 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO 
STEALS. 




FOR THE INSTRUCT lONAL APPROACH OR TECHNIQUE YOU WROTE 
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO LIES OR STEALS. 



__Ql--iO% __l!-20% __2l-30% __3l-40% 41-50% 
__Sl-60% __61-70% „71-80% ^_Bl-9Q% __91-100% 

IF THE INSTRUCT lONAL APPROACH OR TECHNIQUF YOU WROTE 
DID NCT SEEM TO RE RELATIVELY SUCCESSFUL IN ASSISTING 
The CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

__0j-10% __l\-20% __21-30% ^31-40% 

__5l--60% 61--70% ^^Tl-^OO^ ^^_Bi-90% _ 91-100% 



4* ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE 
RELATIVELY UNSUCCESSFUL IN ASSISTING ThE CHILD. NOW 
BRIEFLY DESCRIBE THE FOURTH I NST RUC T I ON A L APPROAr H OR 
TECHNIQUE YOU WDULD USE WITH A CHILD WHO LILS OR 
STEALS* 




FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WRGTE, 
INDICATE HOW SURE YOU ARE THAT IT WILL. BE RELATIVELY 
SUCCESSFUL IN ASSISTING THE CHILD WHO LIES OR STFALS. 

_ 01-10% __il-20% ^2-.!-30% __31-40% __41-S0?^ 

_3Sl-60% __6i-70%^_7i»a05l -__ei«903g ^^91-100% 

IF THi "INSTRUCT lONAL APPROACH OR TiCHNIOUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUiCCESSFUL IN .ASSISTING 
THE CHJLD* INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECJ I AL Sf R V I CE ? /^^ 

„0l-i0% __ll-20% „_2l»30% __31^40% __41-50% ^ ' 

__51-60% __6K-70% ^_7l-80X \^^8i-90% _9i-100% 1 



IQUES WERE 
CHILDt NOW 
APPROACH OR 

LIES OR 
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?EcSSiLr?iS'giujD^sr5lTi''!^"!^fJ^°^^^ APPROACH OR 
ATTACK AilTMMET?PR^|J6^1^roS,§K!:?.*^° ^'""''^^ 



2. 



rNllJ!fE'Hi;^iSR|°Y5b ARr?£S? ?? TECHNIQUf YOU WROTE. 

-^i-m zzii-m :,iizm . 

DfD"NiT'sllM''?n-gp''k^f??^°'^'=^ °« TiCHNIOUE YOU WROTE 

:;il:^°o^ ::i!-f?,J -Sjifo;, 



lKljij!iur°"^5Ji°?si] ?? iffr^ii"i.:?v, j^jJ^- 
_5i-6o% _6i=.70f^ ::7i=fioJ :;l!4ix ^\:^oh 
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ASSUME YOUR PREVIOUS APPROACHES OR TECHN IQUE S WERE 
RELATIVELY. UNSUCCESSFUL IN ASSISTING THE CHILD* NOW 
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT 
ATTACK ARITHMETIC PROBLEMS LQCflCALLY* 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE* 

INDICATE HOW SURE YOU ARE THAT I T W I LL BE RELATIVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT- ATTACK 
ARlTHMETiC PROBLEMS ^DGICALLY » 

__01-10% __M-20V __21-30X __31-40^ 41-50% 

I -^603^ I "7Q!f __71-aO% __8l-90% __91-!00% 

If THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NDT SEEM TO BE REL A T I VEL Y , SUCCES SF UL IN ASSISTING 
THE CH ILD I NOI CATE HOW SURE YDU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SFRVICE? 

__01-10% 11-20% __21-30% __3l-40% „4l-S0% 

__51-60% __6,l-70% __7l-60% __Bl-,90% _91-lOO% 

ASSUME YOUR PREVIOUS APPROACHES OF TECHNIQUES WERE 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD* NOW 
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE W^I TH. A CHILD WHO CANNOT 
ATTACK ARITHMETIC PROBLEMS LOGICALLY. 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE* 

INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT ATTACK, 
ARITHMETIC PROBLEMS UOGICALLY* 

__0l*-lO% ^_Il-20% „21-J0% _ .ll--46% 41-50% 

__51-60% __61^70% __7l^flO% _2Si^90% „91-100% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE - 
DID NOT SEEM TO^ BE REL AT I VELY SUCCESSFUL IN ASSISTING 
THE CHILD, INOTCATE HOW SURE YOU ^ARE THAT YOU WOULD 
REQUEST A^SSISTANCE FOR SOME TYPE- OF SPECIAL SERVICE? 

„.QI-10% __li-20% J_21-30X 31-40% 41-50% 

_:^5 1-60% .„6i-70% ^ 71-80% __ai-go% „91-100% 
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BRIiFLV DESCRIBi THE FIRST INSTRUCTIONAL APPROACH OH 

^ISl^y^^^^ WOULD USE WITH A CHILD WHO CANNOT IDENTIFY 

WORDS WITH THE SAIMIE BEGINNING SOUND WHEN THE WORDS ARE 
RiAD ALOUD TO THE CHILD* 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE. 
INDICATi HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 
SUCGESSFUL IN ASSISTING THE CHILD WHO CANNOT IDENTIFV 
WORDS WITH THE SAME BEGINNING SOUND WHFN THE WORDS ARE 
READ ALOUD TO THE CHILD. 

__ai-lC% __il-2C% „2i-30% 31-40% 41-5C% 
__5l-60% __6l-70% „71-80% __81-90% ~91-1Q0% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?' 



^51-60% __6l-70% „71-80% __8l^9d% _9l-100% ' 



ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIQUE WAS 
RELATIVELY UNSUCCESSFUL I N ASS I S T I NG ,THE CH I LD . NOW 
BRIEFLY .DESCRIBE THE SECOND INSTRUCT I ONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT IDENTIFY 
WORDS WITH THE SAME BEGINNING SOUND WHFN THE WORDS ARE 
READ ALOUD TO THE CHILD. 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE* 
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT IDENTIFY 
WORDS WITH THE SAME iEGINNING SOUND WHEN THE WORDS ARE 
READ. ALOUD TO THE CHILD. 

„Qi-IO^ „li-20% „2l-30% _ 3l-i¥Q% _4i-50% 
__5l-60% __61-70% „71-80% __81-90X l^gi-lOO^ 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELAT I VCLYs SUCCESSFUL IN ASSISTING 
THE CHILD* INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPEC I AL SER V I CE ? 

__Ol-lO^ 11-20% __21-30% „31-.40% _ 41-30^ 

^_5ir60% __6l^70% __71-80% __8l-Q0% __9l»iOO^ 

' . ■ a ■ > 



A 
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ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CM I LD • NOW 
BRXEFLY DESCRIBE THE THIRD INSTRUCTIONAL 
TECHNIQUE YOU WOULO USE WITH A CHILD WHO 
WORDS WITH THE SAMil BEGI NNING SOUND WHEN 
READ ALOUD TO THE CHILD# 



APPROACH OR 
CANNOT I DENTIFY 
THE WORDS ARE 



FOR THE INSTRUCT iONAL APPROACH OR TECHNIQUE YOU WROTE* 
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY 
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT IDENTIFY 
WORDS WITH THE SAME BEGINNING SOUND WHEN THE WORDS ARE 
READ ALOUD TO THE CH ILD. 



„Q1»10% 4 1-20% __21-30% 31-40% _ 4 1 -S 

__5i-60?c 61-70% __7i-eo% __ai-go% _^91-1 



-50% 
00% 



IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHlLOt INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SFRVICE? 

' .01-10% __ll-20% „21»30% „JI-40% __4l-50% 

__si-60% __6i-70% __7i-fto^ __ai-go% ^_91-100% 

4* ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW 
^ BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH. A CHILD WHO CANNOT IDENTIFY 
WORDS WITH THE SAME BEGINNXNG^' SOUND WHEN THL WORDS AWE 
READ ALOUD TO THE CWlLD. 




FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE* 
INDICATE HOW SURE YOU ARE THAT IT WILL HE RELATIVELY 
SUCCESSFUL IN ASSISTING THE CHILD WHO C A NNOV I DEN T I F Y 
WORDS WITH THE SAME BEGINN ING SOUND WHEN THE^ WORDS ARE 
READ ALOUD TO THE CHILD* ^ ^ . \ 

__Ol-ia% _^ll-20% 21-30% __3l-40% _4l4s0% - ^ 

__Sl-60% __61--70% „7l-eO% __ai-90^ ^_9l-^400% 

IF, THE INSTRUCTIONAL APPROACH OR TECHNIQUE .YOU VfROTE 
.DID NOT SEEM TO BE RELATIVELY SUCCESS^L IN ASSISTING 
THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 



01-10% 

.5 1-60% 



1 1-20% 

„6l -70% 



21-30% 



31-40% 

:ar-90^ 



4 1-60% 
"91 -1 00% 
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SSi^^V'*' DESCRIBE THE FIRST INSTRUCTIONAL APPROACH Oft 
Sf Sp|?iFtJ°TH?NGk° ^'^'^ A CHILD WHO l5 aPSaIO ' 



^P5,I*^? "^^'''^'^CTIONAL APPROACH OR TECHNIQUE YOU WROTE 
l^l^^'T^^O^ SURE YOU ARE THAT IT WILL BE RELATLVELY 

■ iF^iiiliFVc-^HiNis!'^'''^ who is APikiD 

__01-10X ll-aOX __21-30% __31-40% 41-50% ; 

__51-60% __61-70X __71-aOX __81-90X __91-100% 

IF THE INSTRUCTIONAL APPROACH QR TECHNIQUE YOU WRnTF 
ThI rST. n^^?J?rSf.«^^^'r'^eLY SUCCESSFi?''!N'^ ASS I I?InG 
THE CHILD. ' INDICATE HOW SURE YOU ARE THAT YOI/ wnULn 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SeSvI^ 

__01-iO% __ll-ZQ% _^21-30% __Ji-40% ^l-BO% 
^_ — 51-60^ __61^7C% „71-aO% __8l-90% __9i-l00% 

• ^ " ^ . ^ 

2* ASSUME THAT YOUR PREVrOUS APPRaACH OR TECHNTOUF WaS 
SSV^I^^^^^ UNSUCCESSFUL IN ASSISTING' THE CHILD* NOW 
I5I5^VX 2^^^^^®^ ^^^^ SECOND INSTRUCTIONAL APPROACH OR 
J»F?2i?VirX°^ ^^^^ CHILD WHO IS AFRAID " 

*Jr'_SPECIFICTHlNGSa 



FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 

INDICATE HOW SURE YOU ARE THAT IT W I LL BE RE lSt I ^ EL Y 

SUCCESSFUL IN ASSISTING THE CHILD WHO IS AFRAID 
□F SPECIFIC THINGS. a « k « j u 

_„0l-10% __ll-20% __21-30« 31-40* 41-50X 
__Sl-60% __61'-70X __71-fl0« "ai-qo* "^91-100% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
rlM rST. 1^^^ ^° RELATIVELY SUCCESSFUL IN ASSISTING 

SpS.,iSr'=?i.J^S'=^^^ HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

__01-jO% __I 1-20% __?1-30X 31-40X 41-S0% 
51-60% __61-70^ _j.71-fl0% r~Bl-yO«^;;qi-100«„ 



214 



PAGE 200 



3, ASSUMf YOUR PRSVIOUS APPROACHES OR TECHNIQUES m^F 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW 
BRIEFLY DESCRlfif THE THIRD INSTRUCTIONAL APPROACH OH 
TECHNIOUE YOU WOULD USi WITH A CHILD WHO IS AFRAID 
OF SPECIFIC THINGS. 



FOR THE INSTRUCTIONAL APPROACH OR TiCHNlQUE YOU WROTE. 

INDICATE HOW SURE YOU ARE THAT IT WILL BE RILatiVELY 

SUCCESSFUL IN ASSISTING THE CHILD WHO IS AFRAID 
OF SPECIFIC THINGS. 

^,01-10% __il-20% _2l-30% _3l-40% 41-50^ 
__51-60% _71-flO% ^_ei-96% "9l-lOO% 

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD. INDICATE HOW SURE YQU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SQME^ TYPE OF SPECIAL SERVICr^ 

^^01-10% „ll-20% __2l-30% __;jl-40% 4l«50% 

«^5i-ao% __6i-7o% „7i-aoi^ __ai--.90'^ __9i^ioo% 

f , , 

4. ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE 
RELATIVELY UNSUCCESSFUL I N ASSISTING THE CHILD. NOW 
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR 
TECHNIOUE YOU WOULD USE WITH A CHILD WHO IS' AFRAID 
' OF SPECTFIC THINGS. 



FOR THE INSTRUCTIONAL APPROACH OR 
INDICATE HOW SURE YOU ARE THAT IT 
SUCCESSFUL IN ASSISTING THE CHILD 
OF SPECIFIC THINGS. 



TECHNIQUE YOU WROTE. 
WILL BE RELATIVELY 
WHO IS AFRAID 



^51-60% __6l-70% __71-eO% __fll-'?0?^ "91-100% 

IF THE INSTRUCTIONAL APPROACH QR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSI'^TING 
The CHILD, LNOICATE HOW SURE YOU ARE T>4AT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPE&IAL SERVICE? 



0 I - 10% 
.51-60% 



__ll--20% 21-10% <,31'-40% 

__6l-70% ^_7i-ao% _^ai-9Q% 



4 1 -505^ 
;91-100% 
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DESCWISE THE FIRST I NSTRUCT i ON AL APPROACH OR 
TECHNWUE YOU WOULD USE WITH A CHILD WHO CANNOT TELL 
STORIES IN SeOUlNCE^. 



FOR THi INSTRUCTIONAL APPROACH OR 
INDICATI HOW SURE YOU ARE THAT IT 
SUCCESSFUL IN ASSISTING THE CHILD 
STORIES IN SEQUENCE, 



TECHNIQUE YOU WROTEi 
WILL BE RELATI VELY 
WHO CANNOT TELL 



„01^10% „ll--a03l „2l-30% _ 31^40% 41-50% 
__51-6Q% _„6l-70% „71-flO% _^ai-gO% ^^91-100% 

IF THE INSTRUCTIOMAL APPROACH OR TECHNIQUE YOU WROTE 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING. 
I2S..S£'i^°* rNDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

' - . . . ■- 

Ol-lOX 1 1-20X _^21-30X 31-40X 41-50% 

51-60X 61-70% „71-B0ii __8 1-90X. ~~9 1 - 1 00% , 

ASSUME THAT YOUR PRE VI OUS APPROACH OR TECHNIQUE WAS 
RELATIVELY UNSUCCESSFUL tN ASWSTING THE CHILD. NOW 
BRIEFLY DESCRIBE THE SECOND. INSTRUCT IQNAL APPROACH DR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT TELL 
STORIES IN SEQUENCE. 



FOR THE INSTRUCTIONAL APPROACH OR 
INDICATE HOW SURE YOU ARE THAT IT 
SUCCESSFUL IN ASSISTING THE CHILD 
STORIES IN SEQUENCE* 



01-10% 
Sl«60% 



TECHNIQUE YOU WROTE* 
WILL BE RELATIVELY 
WHO CANNOT TfLL 



„il*20* „21*305^ __3l-40i" 41-50% 
„61-Z0% __7l-80% „8l-90% "91*100% 



IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE- 
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE.CHILD^. INDICATE^ HOW SURE YDU ARE THAT YOU WOULD 
REQUEST ASSIST^CE FOR SOME TYPE OF SPECIAL SERVICE? 



_oi-id% 



1 1-2 0% 

:6i-7d% 



21-30% „31-40% 41-50^ 

^_7I-8D% __8I-90% "91-100% 
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51 60X __61-70X „71-80X __ai-90% __9l-100% 

DID^NiT'slE5^?n-RP*k^.*???°*C^ 0« TECHNIC YOU WROTE 

__01-IOX ^ 1 1-20X 21-30% J1-40X Ai-^n-^ 

— 51-60% „61-70% ~71-B0; xli-lol ~9!:f§?%, 

" - • .V - * ^ i ■ ^ 

''5iLATfvlLY^Nigc^g^O?^^S^5?SS OF TECHNIdUES WEReI ' - 



.::rl:4S^ ::i^:f,^^-;f!-igr::l!:?S^■;:?!:^s;,, ■ 
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licHSmuP^lnn^Sm/n^.II'^S^ APPROACH OR 

»|^^giQ^§^Xg^^.gH^P _^5g^^_^TH A, CHILD WHP 

HAS A BLANK. G T A s JU'^^^T', ^ A rr^'W^ W^lf^ HI f 

A.PP|ARS TO (it uNA^A^L :^ f A ' P . N [ Ni . APQUNn HIM, 




FOR THE I NSTRUCT I nSlAL APPPlUfH □ Q 
INDICATE HOW SU«F YQu APF THAT ft 
SUCCESSFUL IN ASiaSTiNG THL ^HIlD 
"BLACK OUf" DURlNn ClASSTlMF, Fg^ 

HAS A BLANK STAR!: On HIS FaC- HUh?,^., » , . m m 
APPEARS TO BE UNAWAPF DK wHAT I^. MAPPFKlNa U35nD 



rr^CHNinuc vnu wrqte 

ILL HP MEL ATIVELY 
^mH SEEMU to 
rrxAMPLt:- THE CHILD 
INm which time hp 

HIM. 



0 i ' 1 0% 

^5 1 -60% 



1 



n - BOX 



4 1-50% 
7 1-100% 



nfn^MpT ■^112^$^^°"'^^ APPROACH 0.^ TECHNluut YOU WROTE 

?ii rnn n^iN^?rA?r''^^^^!''^^^ 3UCCf^:.ful in assisting 

o2S..^ei^9;.- ^^^^^^^ '^^^ "^'^^^^ ^^^-^ THAT YOU WCJULD 

REQUtST ASSISTANCE F OQ SOM^ TYPE: DF SP b C i A L " SE R V I C E ? 



__51^60% __6l--70% __7i-80% Z' 



.3 1 - 4 0 % 

a 1 -^go % 



4 1 -50% 
^9 1 - 1 OU % 



dI. A^fwL^^^ PREViaiiS AA^PRQACH IR TECHNIOUE WAS 

RE^TlVELy UNSUCCESSFUL IN ASSISTrNG THE CHlLn. NoS 
^^JTeFLV describe THr t^rrCJND iNSTPUCTinNAL APPrSaH^ OR 
reCHNlQUE YOU would USL with a child who "seems to 

nfk A rPan!; ?V?i?''n^^^^^''^^- Cxample: the rHlLD 

AoipAoi^tn o^^^^" ""'^^ ^^^^ DURING WHICH TIME HE 

APPEARS TO et UNAWAPh DE WHAT IS HAPPENING ARfUjND H|M. 



>PStI^^ INSTRUCTIONAL APPPOACH OR TFCHNinUt YOU VyROTF 
INDICATE HOW SURE YOU ARE THAT IT W I LL HE I - L A T I VFl Y 
SUCCESSFUL IN ASSISriNG THE CHILH WnH SEEMS TO 
"BLACK OUT" DURING CLASSTIME. FOR EKAMPLf rHF C H f I (i 
yplpA.i^^S^r^^^ DU^IN^ ShICH time e" 

APPEARS TO BE UNAWARE OF wHAT IS HAPPENING AP9UNn HIM. 



__5l-a0% __61-70% __7l--fl0% 



J I - 4 0 % 



4 1 --50% 
1-100% 



IF THE INSTRUCTIONAL APt^ROArH QR TErHNTOUF Y ■ )U WRDTr 
DID NOT SEEM TO EiE RELATIVELY bUC C E S bF LJL | N AS^ T I N r 
THE CHILD. INDICATE HQW SUR£ Y QU A I ^T HA T YO U ^ -UL i 
REQUEST ASSlSfANCF FOR SOME TYPE jr ^pFC I AL SF f CE ? 



I - 1 0% 1 1 -?0% 
__51-ftO% 61-^0% 



2 1 - 10% 
7 ! -H0% 



A 1 -50% 
1 - 1 0 0 
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ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WFRE 
oiVSI.^^^k^e^^f^^CS^^*'^^ ASSISTING THE CHILD. NOW 

l5i5r.VX..2^3Sf^.^^^ THIRD INSTRUCTIONAL APPROACH OR 

TECHNIQUE YOU liTOULO USE WITH A CHILD WHO SEEMS TO 
!!ffe^5^o°^^" DURING CLASSTlMt. FOR EXAMPLE! THE tHILD 
HAS A BLANK STARE ON HIS rACE DURING WHICH TIME HE 
APPEARS TO BE UNAWARE OF WHAT IS HAPPENING AROUND HIM 



^H5, J*f^ APPROACH QS TECHNIQUE YDU WROTE 

INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVFLY 
SUCCESSFUL IN ASSISTING THE CHILD WHO SEFMS^O 
MBLACK OUT" DURING CLASSTIME. FOR EjcAMPLEI THE CHILD 
HAS A BLANK STARE ON HIS FACE DURING WHICH TIM£ HE 
APPEARS TO BE UNAWARE OF WHAT IS HAPPENING AROUND HIM 

__0I*10% __lI-20% 21-30% _3|-^40% _ 4l-S0% 

__5l-6D% „61-70% __71 -80% __ai -90% „9j -I 00% ^ 

IF THf I NSTRUCrtONAL APPROACH OR TECHNIQUE YOU WROTE 
DID NCT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING 
THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE? 

^01-10% „ll-aO% :^_2l-30% ^31-40% 41-50% 

„5i-6Q% __61^70% __71-aO% „8l-90% __91-100% 

ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE 
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW 
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR 
TECHNIQUE YOU WOULD USE WITH A CHILD WHO SEEMS TO 
•'BLACK OUT^' DURING CLASSTIME, FOR EXAMPLE: THE CHILD 
HAS A BLANK STARE ON HIS FACE , DURING WHICH TIME HE 
APPEARS TO BE UNAWARE OF WHAT IS HAPPENING AROUND HIM. 



F,OR TI^E INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE, 
INDICATE HOW SURE YOU ARE THAT IT WILL Bg RELATIVELY 
SUCCESSFUL IN.ASSISTING THE CHILD WHO SEEMS TO . 
•'BLACK OUT" ^DURlNG CLASSTIME. FOR EXAMPLEt THE CHILD 
HAS A BLANK STARE ON HlS^PACE DURING WHICH TIME h6 
APPEARS TO BE UNAWARE OF WHAT IS HAPPENING AROUND HIM. 

„01-10% „ll-20% „21-30% 31-40% 41*50% 
__6l*7Q% „71-S0%. __ftl -90% ^^91-100% 

IF THE- INSTRUCTIONAL APPROACH QR^ TECHNIQUE YOD WROTE 
,DID NOT SEEM To RE RELATIVELY SUCCESSFUL IN ASSISTING'. 
THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD 
REQUEST ASSISTANCE FOR SO^E TYPE OF SPEC I AL SERVICE? 

.__01-10%^^ ll-a0% ^ fl-30% ^31-40% 41-50% 

„51-^60% ^ 61-70%^~7l-80%' „8l-90% "91-100% 
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LETTER FROM OR, MORIARITY AND DR. POTTER 



You have been selected to participate 1n a survey being 
conducted at the University of South Dakota, School of 
Education, under the direction of Dr. Donald R. Potter. The 
survey 1s funded through the' U. S, Office of Education/ 

The .purpose^ of the survey Is to obtain Information for more 
precisely defining the preTservlce teacher training program In 
the School of Education, This. Is a continuing part of the 
School of Education's commitment to have classroom teachers 
lend their expertise . toward restructuring the teacher 
education curriculum and Instructional program at the 
undergraduate level, 

We encourage you to complete the questionnaire that you will 
receive in approximately ten days. You will receive $10 for 
your participation and the return of the^? completed 
questionnaire. 

We know you win find the questionnaire Interesting. Since 1t 
will ^ be Impossible to thank you individually for your valuable 
assistance, we would Tike to take this opportunity to express 
our appreciation to you. for participating In the survey. 

Sincerely yours, - ; 



Thomas E, Mori arty. Dean Donald R, Potter, Professor 

School of Education School of Education 
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LETTER INCLUDED WITH INSTRUCTIONS AND QUESTIONNAIRE 
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LETTER TO TEACHERS 



The enclosed survey provides you a unique opportunity to 
assist the School of Education at the. University of South 
Dakota in restructuring the curriculum and instructional 
program at the^ undergraduate level. This Is a continuing part 
of the School of Education's commitment to have classroom 
teachers lend their expertise for more Dreclsely defining the 
pre-servlce teacher training program. THe accuracy and worth 
of the "findings from this survey are dependent on your 
willingness to answer the questions as candidly as you 
possibly can. We believe the importance of the survey will 
justify your time, which will be valuable assistance to us. In 
return for your participation, you will be reimbursed $10 when 
, the completed questionnaire Is returned. 

Wie assure you that your answers will be held In strictest 
confidence. We are Interested only In statistical 
relationships and will under no circumstances report responses 
on_an Individual or school name basis. 

We know you will find the questionnaire Interesting to answer 
and hope that you will complete and return It to us while you 
have It ^at hand. Previous field-testing Indicated that It 
should take you approKlmately 43 minutes to read the 
Instructions and complete- the questionnaire. We urge you to 
answer all the questions as well as you can since there are no 
correct on incorrect answers to any of the questions. A 
self-addressed stamped envelope has been provided for^your^ 
convenience. The envelope is . addressed to Mr. James Minor* a 
graduate student, who will be assisting in the analysis of the 
data. 

Thank you very .much for your participation, 
, Sincerely yours. 



Donald R. Potter 
Professor 

School of Education 



James Minor 
Graduate Student 
School of Education 
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FIRST FOLLOW-UP POSTCARD 



224 



ERIC 



PAGE 210 



FIRST FOLL0W-UP POSTCARD 



Several days ago you were sent a questionnaire from Dr. Donald 
Potter, School of Education, USD. I am sending this reminder 
on the chance that you temporarily set the questionnaire 
aside. I know your time is at a premium; however, your 
response 1s vital to us. If you have not done so, it will be 
appreciated if ygu would complete and return the questionnaire 
within the next several days. ThanR you for your cooperation 
and assistance. 

Sincerely yours, 



James Minor 



PAGE 211 



APPENDIX M 
SECOND FOLLOW-UP LETTER 
INCLUDED WITH INSTRUCTIONS AND QUESTIONNAIRE 



I 

226 



ERIC 



PAGE 212 



SECOND FOLLOW-UP LETTER 



In the event that you did not recfclve the original survey mailed 
several weeks ago, we have enclosed another , copy. The enclosed survey 
provides you a unique opportunity to assist the School of Education, at 
the University of South Dak'bta In restructuring the curriculum and 
Instructional program at the undergraduate level. This 1s a continuing 
part of the School of Education's commitment to have classroom 
teachers lend their expertise for more precisely defining the 
pre-service teacher training program. The accuracy and worth of the 
findings from this survey sire dependent on your willingness to answer 
the questions as candidly as you possibly can. We believe the 
Importance of the survey will justify your time, which will be of 
valuable assistance to us. In return for your participation, you will 
be reimbursed $10 when the completed questionnaire is returned. 

We... assure you that your answers will be held in strictest confidence. 
We are Interested only in statistical relationships and will under no 
circumstances report responses on an individual or school name basis. 

We know you win find the questionnaire Interesting to answer and hope 
that you will complete and return It torus' while you have It at hand. 
Previous field-testing Indicated that It should take you approximately 
43 minutes to read the Instructions and complete the questionnaire. We 
urge you to^ answer all the questions as well as you can since there 
are. no correct or incorrect answers to any of the questions, A 
self -addressed stamped envelope has been ' provided for your 
convenience. The envelope 1s addressed to Mr,\ James Minor* a graduate 
student, who will be assisting In the analysis of the data. 

Thank you very much for your participation. 



Sincerely yours , 



Donald R. Potter 

Professor, School of Education 



James Minor 
Graduate Student 
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SECOND FOLLOW-UP POSTCARD 



Due to the nature of our study, we CANNOT substitute another.' 
teacher for yourself. Consequently. 1t 1s I'mpprtant to us to 
receive your response to the School of Education, USD, survey. 
We currently have an approximate 701 return rate i however, 
more responses are needed to interpret the data 1n a' 
meaningful way. It will be appreciated If you will complete 
and return tne survey in the next few days if you have not 
done so already. If you misplaced or didn't receive the 
survey, drop me a note (address shown on reverse side), and I 
will forward one Immediately. It's not too late. Thank you for 
your time and assistance. 

Sincerely yours. 



James Minor 
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RESPONSES "OF FIRST' GRAD 

■ ABOUT. I-NSTRUCTIONAL 



t TEACHEB- (N=28) FOR 'HOW ADEQU 
, 1 THROU 



WROACHES, 1 THROUGH 4, TH 
. WtTH 'CHILDREN FOR SPECIFIC PROBLEMS 



A 



Item 



..Behavior 



Learning 



Group' 


5 1 


2 


3 


.4 


1 


2 


3 


4 


1 


80.0 


80.0 


^ 90.0 


70.0 


■ 70.0 


80.0 


70.0 


50.0 


1 


90.0 


80.0 


^ 70.0 


70.0 


90.0 


?o.a 


50.0 


50.0 


1 


50.0' 


60.0 


■^7070 


90.0 


■ 40.0 


' 50'. 0 


* 70.0 


90.0 


1 


70.0 


60.0 


70.0 


80.0 


100.0 ■ 


90.0 


70.0 


30.0 


1 


40.0 


50.0 


60.0 


90.0 


60.0 ' 


•"50.0 


60.0' 


100.0 


, 1 


7,0.0 


60.0 


50.0 


50.0 


60.0 


I 70.0 


50.0 


70.0 


2 


50 :o 


50.0 


60.0 


70.0 


SCO* 


50.0 


50.0 


90.0 


2 


70.0 


'80.0 


80.0 


50.0 


• 70.0... 


80.0 


80.0' 


,80.0 


2 


80.0 


■ 80.0 


50.0 


100.0 


. . 90.^0 


90.0 


40.0 


90.0 


2 


50. p 


50.0 


80.0 


lOQ.O 


sp.o ■ 


80.0 


90.0 


90.0 


3 


40.0 


50.0 


40.0 


60.0 


. JO.O 


40.0 


40. -0. 


100.0 


3 


50.0 


■ *80.0 


60.0 


90.0 


' 1o.o 


20.0 


50.0^ 


» 50.0 


3 


■ 70.0 


80.0 


80.0 


. 20.0 


BO.O 


. 30.0. 


10.0 


20.0 


3' 


60.0 


60.0 


80.0, 


90.0 


100.0 


100.0 


■ 100.0 


100.0 


3 


.20.0 


30.0 


30^ 


20.0 


30.0 


40.0 


20.0 


20.0 


• 3 


80.0 ■ 


90.0 


90.0 


90.0 


90.0 


90.0 


90.0 ' 


■ 90.0 








,-- 
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f 



contifiued 



Itetn 
Grbyps. 



Behavior 
Approaches 



I 



3 



a 


70,0 


80.0 


70.0 


80.0 


50.0 




80.0 


90.0 


JO.O 


80,0 


90,0 


4 


70.0 


30.0 


60.0 


50.0 


■ 80,0 


4 


50.0 


50.0 


40.0 


50.0 


80.0 


k 


100.0 


100.0 


40.0 


10.0 . 


70.0 




90.0 


90.0 


90.0 


5o;o 


100.0 


5 


. 60.0 


60.0 


60.0 


60.0 


90.0 


5 


JO.O 


70.d 


ao.o 


50.0 


50.0 


I 


90.0 


60.0 


70.0 


40.0 ■ 


ao.o 


5 


80.0 


■ 90.0 


90.0 


90.0 


70.0 


5' 


90,0 


ao.Q 


. 70.0 


50.0 


70.0 




60.0 


70.0 


eo.o • 


mo 


70;0 



Learoing 
JlpprQaches 



I 



3 




Neurological 
JpprQaches 



90.0 ■ 


40,0 


30.0 


80.0' 


90.0 


9D.0 


90.0 


90.0 


90.0 


90.0 


80.0 


70.0 


70,0 


60.0 


70.0 


50.0 


70.0 


70.0 


'jo.o 


ao.o 


60.O 


70.0 


90.0 


' 10.0 


10.0 


50. 0- 


'100.0 

« ' ' 


90.0^ 


90.0 


70.0 


90,0 


60.0 


ao.o 


90.0 


90.0 


70.0 ; 


40.0 


50.0 


60.0 


50.0 


50.0 


40,0 


40.0 


50.0 


50.0 


90.0 


60.0 


70.0 


70.0 


70.0 


60.0 


40.0 


50.0 


, 50.0 


70.0 


90,0 


30.0 


40.0 


50.0 


40.0 



/ 
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> 
Si 

PI' 



Hi 



ERJC , 



■Behavior Learning iurological 

^^EQachis • Approaclies _ ^pproaclies 



Groups 


1 


1 


"3 


4 




2 


3 ■ 


L 




2 


3 


4 


i 
1 








/U.U 


4D.0 


10. 0 


/O.O 


70.0 


p ft ft 

50.0 


60.0 


10.0 


90,0 


,i 


50.0 


50.0 


70.0 


40.0 


JO.O 


50.0 


70.0 


58.3 


50.0 


60.0 


90 0 


60 0 


1 


so.o 


80.0 


80.0 


80.0 


90.0 


80.0 


80.0 


70.0 


80 0 


80 0 


BO Q 




1 ^ 


50.0 


80.0 


50.0- 


80.0 


60.0 


50.0 


40.0 


50.0 


30.0 


60.0 


70.0 


90 0 


1 


ao.o 


80.0 


70.0 


ao.o 


90.0 


ao.o 


70.0 


ao.o 


90.0 


80.0 


80.0 


90.0 
40.0 


1 ■ 


JO.O 


.60.0 


40.0 


■ 20.0 


90.0 


90.0 


70.0 


40.0 


80.0 


60.0 


50.0 


1 


m; 


40.0 \ 


20.0 


40.0 


40.0 


30.0 


40.0 


40.0 


50.0 


50.0 


30.0 


3D 0 


1 


90,0 


60.0 


50.0 


90,0 


' 90.0 


90.0 


60.0 


40.0 


90.0 


80.0 


30.0 


30.0 


' 2 ' 


lO.'O 


30.0 


90.0- 


50.0 


■ 50.0 


40.0 


50.0 


50.0 


10.0 


30.0 


30.0 


70.0 


I 


JO.O 


90.0 


90.0 


70.0 


80.0 


70.0 


80.0 


80.0 


80.0 


50.0 


70.0 


?0.0 


' I 


ao.o 


70.0 


60.0 


■ 60.0 


50.0 


70.0 


90.0 


80.0 


80.0 


70.0 


90.0 


80.0 


' 2 


60.0 


70.0 


70,0 


40.0 


90.0 


80.0 


70.0 


60.0 


90.0 


80.0 


70.0 


50. Q 


3 


30.0 


90.0 


50.0 


m 


70.0 


90.0 


80.0 


70.0 


80.0 


90.0 


90.0 


80.0 


3 


20.0 


40.0 


80.0 


m 


20.0 


10.0 


40.0 


30.0 


20.0 


20.0 


40.0 


ao.o 


3 


60.0. 


ao.o 


80.0 


ao.o 


30.0 


80.0 


50.0 


20.0 


10.0 


60.0 


60.0 


80.0 


3 


90.0 


90,0 


80.0 


40.0 


60.0 


50.0 


40.0 


10.0 


80.0 


60.0 


20.0 


10.0 


3 


50.0 


7o:q 


80.0 


90.0 


20.0 


40.0 


50.0 


70.0 


40.0 


JO.O 


56.4 


80.0 


.3^ 


50.0 


60.0 


70.0 


50.0 


50.0 


80.0 


'90.0 


40.0 


50.0 


90.0 


70.0 





13 
p 

(continued on next page) ^ 

236 



Item 



4 



1 



30.0 
90.0 

ao 



50,0 



JO 

§ '* ao. 

5 10.0 
5 50.0 



5- ^ ei 



ieliavior 
Spproaclies 



30.0 
10.0 
50.0 
70.0 

10 
SO.O 
50.0 
W.O 
30.0 



3 ( 



30.0 
60.0 
30.0 
JO.Q 
50.0 



JO.O 
1.0 
10.0 

n. 

30. 
50.0 



50.0 50.0 JO 



20 
80 
30 
30.0 



§0 



80 



0 



0, 



0 

0 51 



0 §1 
0 



70,0 
0.0 

eo.o 
i.o 

30,0 



I l T 



60.0 50.0 

0.0 70.0 

20.0 30.0 

JO.O 30.0 

90.0' 60;0 

30.0 eo.o 



70.0 
90.0 



50; 0 
10.0 
30. 
90. 
30.0 
50.0 



90.0 
90.0 
70.0 



50. 

■«,0 40.0 
90.0 JO.O 90.0 70.0 



70.0 
30.0 
50.0 
50.0 



eo.o 90, 



70.0 
90,0 
50.0 
50.0 
50.0 
90.0 



50.0 
70.0 
30.0 
80.0 
70.0 
90.0 



50. 
M. 



eyroiog 
ftpproacliii 
I 1' f 



30.0^. eo.o 



50.0 50.0 70. 

M.O to 

50.0 50.0 

40.0 50.0 

50.0' 50. 



70,0 
60.0 
90.0 
60.0 



60.0 70.0 70.0 

90,0 SO.O JO.O 

1.0 50.0 80.0 

ao.O 50.0 ^ 79.0 

to 50.0 70.0 

90.0 90.0 eo.o 100.0 
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Item 
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2' 



mmm maciu iwui uhey use 
HTH tmm m specific mm 



Beliayior 
ApprQaches 



I 



lo.o 

3o!q 



60.0 

ao.o 

M.O' 
30.0 
40.0 



m 6o:o 

m 60.0 

50.0 ao.o 

m 30.0 

60.0 100.0 



lOM 100.0 ■ 100.0 100.0 

10.0 20.0. 60,0, eo.o' 

40.0 30.0 70.0 20.0 

M;o to 90.0 70.0 

80,0. 100.0 100.0 90,0 

80.0 50.0 30.0 10.0 



3 70,0 §0.0 1.0 M.O 

3 SO.O 100.0, 80.0 74.^ 

3 §0.0 80.0 50.0^ §0.0^ 

3 60.0 00.0 30.0 100.0 

3- ■ '80.0 70.0 M.O iO.O 

■3 ■ '50.0 EO.O 50.0 50.0 

' 3 80.0 50.0 i.O 80.0 



Learriifij 
iPproactes 



I '1 



lOO.Q 



§0. 

10.0 

60.0 



0,0 

eo.o 

00.0 
40.0 

ao.o 



0.0 

eo.o 

80.0 
40.0 
40.0 



50.0 
i.O 
90.0 
50.0 
30.0 
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